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ADMINISTRATIVE ORGANIZATION
Director of Education: Susan LaRosa Associate Director: Leading Services: John Sabo
Associate Director: Leading Learning:  Patricia Preston

Superintendents of Education: School Leadership
Maria Alati (Elementary) Andy DiSebastiano (Elementary)
Frances Bagley (Elementary) Diane Murgaski (Elementary)
Mary Cosentino (Secondary) Michael Nasello (Secondary)
Mary Deveaux (Elementary)

Superintendents (Central)
Tina D’Acunto, Acting Superintendent of Education: Exceptional Learners
Debra Cormier, Superintendent Education: Curriculum & Assessment
Lynda Coulter, Superintendent of Human Resources
Robert Lostracco, Superintendent of Information Systems

STUDENT SERVICES STAFFING

Assistant to the Superintendent Education: Exceptional Learners: Tina D’Acunto

Co-ordinators of Programs: Cathy Leger, Elementary (1.0 FTE)
Geraldine Murphy, Secondary (1.0 FTE)
Maria Paczek, ASD (1.0 FTE)

Chief Psychologist: Dr. Schrine Persad (1.0 FTE)

Special Education Staff

ELEMENTARY SCHOOLS J SECONDARY SCHOOLS
Program No. of Special Education ‘ Program No. of Special Education
Teachers (fte) Teachers (fte)
core Resourcel 156.05 Core Resource 42.63
Hearing 9.9 | ESP 5.92
I.S.A.P 35 \ FLS & SCP 26.38
Language 4 | Hearing 3.30
P.A.C.E. 19 \ P.A.C.E. 6.32
Vision 1.6 | Tutorial 6.45
Transition . S
. . 4 Work Experience
Diagnostic 10
PDD Classes 2 | Vision 1.4

CENTRAL STUDENT SERVICES STAFF

No. of Staff (fte)

Assistive Technologists for SEA Claims .50
Behaviour Resource Staff (includes supervisors) 2.0
Child and Youth Workers 32.4
Educational Assistants = 415.3 /Intervenors= 81 47
Physio/Occupational Therapists (includes supervisor) 496.30
Program Consultants - Special Education (Elementary and Secondary) 8
Psychology Services (includes Chief Psychologist) 115
Special Program Teachers 20.2
Speech/Language Pathologists (includes supervisor) 15
Student Support Workers 12.8

CHILDREN’S TREATMENT NETWORK (CTN) STAFF AS CONT

RACTED

No. of Staff (fte)

Communications Disorder Assistants 1.8
Speech/Language Pathologists 2.0
Physio/Occupational Therapists (4.0); Facilitator (0.4) 4.0
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Special Education Staff

SPECIAL EDUCATION STAFF
Elementary Panel

Special Education Staff FTEs Staff Qualifications
1. Teachers of exceptional students 0
1.1 Teachers for resource-withdrawal programs  |156.05 |Core: Special Ed. Pt. 1
1.2 Teachers for self-contained classes (I.S.A.P) 35 |.S.A.P: Special Ed. Pt. 1
(P.A.C.E) 19 |P.A.C.E.: Special Ed. Pt. 1
(Language) 4 |Language: Special Ed. Pt. 1
(P.D.D./Autism) 2 |P.D.D./Autism: Special Ed. Pt. 1
Transitional/Diagnostic Classes) 4  [TD: Special Ed. Pt. 1
2. Other special education teachers
2.1 ltinerant teachers (Hearing) 9.9 |Special Ed. Pt. 1
Vision Teachers 1.6 |Special Ed. Pt. 1 (Teacher of the Blind (P&1))
2.2 Teacher Diagnosticians 0
2 3 Co-ordinators 15 Rellg!oqs Educatlgn Pt. 1 or equivalent
Specialist in Special Education
. Special Ed. Specialist; Specialist Teacher,
2.4 Consultant Hearing (.5) 5 Deaf & Hard of Hearing
Religious Education, Part | or equivalent
Consultants, Special Programs 9.5 Specu;_mhst in Special Education or
commitment to complete
3. EAJEI/ICYW'’s in special education 0
3.1 Educational assistants=245.97/Educational : -
Interveners=56/CYW=27 359.25 [EA Diploma Course or CYW Certificate
4. Other professional resource staff 20.2 ((Includes Chief Psychologist)
. Doctorate in Psychology; Registered with
4.1 Psychologists (see Psychology summary) 7.25 College of Psychologists
M.A., Unregistered with College; or Ph.D.
4.2 Psychometrists (see Psychology summary) 2.5 |Program and in process of completing
doctoral degree
Psychological Associate (see Psychology 42 M.A., Registered with College of
summary) "~ |Psychologists
4.3 Behaviour Services 18.4 Bac.helors Degree, CYW Diploma or
equivalent
M.A. or equivalent
i . Registered with CASLPO College of Speech
4.4 Speech-language pathologists 12.0 Language Pathologists and Audiologists of
Ontario
4.5 Audiologists .15 |On contract — 54 days per school year
. . . Masters Degree or equivalent and
4.6 and 4.7 Occupational/Physiotherapists 7 Registered with College of OT or PT
4.8 Social workers N/A | op
4.9. ABA Specialist .25
Subtotal 622.77
5. Paraprofessional resource staff
5.1 Orientation and mobility personnel (Vision) .25 | (Certified Orientation & Mobility Specialist)
5.2 Oral interpreters (for deaf students) 0
5.3 Sign interpreters (for deaf students) 0
5.4 Transcribers (for blind students) .5 | EAs acting as transcribers
5.5 Interveners (for deaf-blind students) 0
5.6 Auditory-verbal therapists 0
Subtotal .75
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SPECIAL EDUCATION STAFF
Secondary Panel

Special Education Staff FTEs Staff Qualifications
1. Teachers of exceptional students 0
1.1 Teachers for resource-withdrawal programs 42.63
ESP| 5.92
FLS & SCP| 26.38
Hearing| 3.30 [Core: Special Ed. Pt. 1 (minimum)
P.A.C.E| 6.32
Tutorial 6.45
Work Experience Transition| 1.5
1.2 Teachers for self-contained classes
Diagnostic/ASD| 1.0
2. Other special education teachers 0
(Tl 2.1 Itir_1e_rant teachers (Hearing) 3.5 [Special Ed. Pt. 1 (minimum)
S Vision teachers 1.4
(g0 2.2 Teacher diagnosticians
e 2.3 Co-ordinators 15 Religioqs Educatiqn Pt. 1 or equivalent
(D Specialist in Special Education
Religious Education, Part | or
C 2.4 Consultants 2 equaller.\t : : :
' Specialist in Special Education
@) or commitment to complete
-I: 3. EAJEI/ICYW'’s in special education 0
CG 3.1 Educational Assistants=110.33/ 155.33 EA Diploma Course or CYW
Educational Interveners =25/CYW=20 "““|Certificate
O 4. Other professional resource
3 4.1 Psychologists (see Psychology summary) 3.15 E&Egg ;sgg;:rl]%gl]géilztzgstered with
(@) M.A., Unregistered with College; or
LL] 4.2 Psychometrists (see Psychology summary) .6 |Ph.D. Program and in process of
completing doctoral degree
— 4.3 Psychological Associate (see Psychology 5 M.A., Registered with College of
CG summary) ) Psychologists
" — Behaviour Services 14 Bac_helors Degree, CYW Diploma or
(@) equivalent
q) M.A. or equivalent
. Registered with CASLPO College of
Q 4.4 Speech-language pathologists 8 Spgech Language Pathologistsgand
m Audiologists of Ontario
4.5 Audiologists .05 [On contract —54 days per year
. . . Masters Degree or equivalent and
4.6 and 4.7 Occupational/Physiotherapists 1.0 Registered with College of OT or PT
4.8 Social workers n/a
4.9 ABA Specialist o5 Certified Behaviour Analyst, Masters in
Psychology
Subtotal 277.58
5. Paraprofessional resource staff
5.1 Orientation and mobility personnel (Vision) .25
5.2 Oral interpreters (for deaf students) 0
5.3 Sign interpreters (for deaf students) 2 ][EA_s_actlng as sign language
acilitators
5.4 Transcribers (for blind students) 0
5.5 Interveners (for deaf-blind students) 0
5.6 Auditory-verbal therapists 0
Subtotal 2.25
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Special Education Staff

STAFFING ALLOCATION PROCESS & PROCEDURE

PREAMBLE:

Usually students with special needs, who require support in addition to a special
education teacher, are supported by an Educational Assistant. In a few cases,
there are some students who require support personnel with specific training
and/or expertise to meet their extensive needs. This support may take the form
of an Educational Intervener. Placement of Educational Intervenors is for a 2
year period.

ALLOCATION CRITERIA
Student has significant learning needs.
Student requires consistency of one adult to maximize gains.
Student requires specialized training and expertise.
Student requires support beyond what has been assigned to the school.
Student demonstrates ongoing safety concerns that have been
documented.

REFERRAL PROCEDURE

INITIAL REFERRAL PROCEDURE
Principal presents rationale to request El support to the Area Resource Team.
Area Resource Team reviews Principal request.
If the Area Resource Ream supports the request an SE2 must be completed,
including a recommendation such as “Investigate differentiated supports”.

Completed SE 2 is forwarded to Tina D’Acunto, Superintendent of Education:
Exceptional Learners

Requests will be reviewed by Student Services Management Team and
approved requests will be placed on a wait list.

If an El is available, the student will be matched with an appropriate El.
OR

REVIEW PROCESS FOR EXISTING ElI ASSIGNMENTS
El allocations for September 2010/2011 should be reviewed prior to March 31,
2011 by the Principal, school representatives and area resource team.

A SE2 must be completed, including one of the following recommendations:
0 Continue present support with same El.
0 Continue present support with new EI.
0 Plan transition to Educational Assistant or other supports
Completed SE2 is forwarded to Tina D’Acunto, Superintendent of Education:
Exceptional Learners

Requests will be reviewed by Student Services Management Team.
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Special Education Staff

POSSIBLE OUTCOMES
Recommendations will be communicated to the Principal by the
Superintendent of Schools.
Where a change is recommended, an appropriate transition plan will be
developed by the school team with input from the area team.
The school Principal and appropriate resource staff will meet with the
parents to share the transition plan and gather parental input.
The school Principal will inform the EI of the transition plan.

PROBATION/TRIAL PERIOD

The Principal, in consultation with the Supervisor of Behaviour Resource
Services and Coordinator of Human Resources will monitor the success of
the placement during a 60 day trial period. Human Resources will track and
forward the probationary assessment form (for new employees) or the trial
period assessment form (for existing employees) to the Principal for

completion.
TIMELINES
February Contact schools to inform them of possible El review —
SE2 should be in place
Notification to parents
February/March Teams to conduct review and gather information re

status of El for 2010/2011 school year
Principals submit SE2 to Student Services re initial
request for El support or review of existing El

End of March

Review team meet with SSMT to exchange
information and make decisions

April Superintendent of Student Services to share
outcomes with HR and School Superintendents
School Superintendent to contact principals re:
decision
Area Team to work with school staff to develop
transition plan/safety plan when change s
recommended
Parent meeting to discuss plan with principal and
members of area team to share decision and
transition plan
Principal to notify El and share transition plan
Monitor implementation of transition plan with school
and members of area team
Meet with HR to finalize EI placements
May Follow-up training regarding transition plan with school

by member of Area Team
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Special Education Staff

ROLE OF THE ABA SPECIALIST

Position Summary

The ABA Specialist is a Board Certified Behaviour Analyst (BCBA) with a
Masters in Psychology — Emphasis in Applied Behaviour Analysis (ABA).
Working under the direction of the ASD Co-ordinator the ABA Specialist is to
provide consultative and direct services to specific students in the Board who
have a diagnosis of Autism Spectrum Disorder. When working with students and
staff the ABA Specialist will model and assist in the implement of the principals of
ABA, as outlined in PPM 140.

Responsibilities

Under the direction of the ASD Co-ordinator, the successful candidate:

plans, implements, evaluates and adapts ABA goals and expectations to
meet student needs

completes formal and/or informal assessment of students learning skills,
language abilities and behaviours

works collaboratively with a multidisciplinary school and area team
participates in parent meetings, case conferences, IEP development

models and coaches the implementation of specific ABA strategies for school
teams

assists with system level ABA training plans

supervises the efficacy of ABA implementation and data collection for specific
students
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ROLE OF THE ASD COORDINATOR

Position Summary

Reporting to the Superintendent of Education: Exceptional Learners the role of
the ASD Co-ordinator is to give direction regarding the development, review
and implementation of Special Education programs and services within the
elementary and secondary schools of the York Catholic District School Board
as they pertain to autism.

Responsibilities

Support principals, teachers, and multi-disciplinary transition teams by

providing and coordinating ASD and ABA training at a board level

Facilitate collaboration between service providers involved with supporting

children, youth and families dealing with Austim Spectrum Disorder

Support a more comprehensive implementation of the transition processes

that are required in PPM 140 by:

o0 coordinating ongoing support and training with Kinark SSP Consultants
and YCDSB staff

o develop protocol for transition meetings of students entering YCDSB
from IBI to be followed by school, area multidisciplinary team and ASD
team members

Maintain current record of students participating in Connections for Students

Initiative

Enhance the work the Board is already doing with community partners to

support children and youth transitioning from the Autism Intervention Program

(AIP) to school, and to make more supports available to these students and

other students with ASD throughout their school years by:

Attend ASD Partnership Committee meetings

Attend Autism Action Committee meetings

Assist the Superintendent of Exceptional Learners as a resource person to

the Special Education Advisory Committee

Prepare and monitor an annual budget related to Special Education

expenditures in the area of Autism

Assist in the annual review of the Special Education Plan and Annual Report

to the Minsitry

Monitor trends and research in the field of Special Education

Qualifications
Religious Education, Part 1 or equivalent
Specialist in Special Education
Minimum of 5 years of successful teaching
Positive recommendation from a Supervisory Officer
Recent Pastoral Reference
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Special Education Staff

ASSISTIVE TECHNOLOGIST
Position Summary

This position requires the individual to provide Special Equipment Amount
computer support for students with Special Equipment Amount claims. The
individual will act as a liaison between the Student Services Department,
Information Systems Department, School Administrators, school community,
external agencies, and vendors. He/she will complete Writing Aid Assessments
and implement technology recommendations made in the assessment required
for Special Equipment Amount computer claims. Primary responsibility is to
purchase, track and maintain inventory records for hardware, software, and
inservice packages provided by vendors.

Responsibilities:

Claims
Assist with the coordination and preparation for Special Equipment
Amount computer claims that are recommended through the Writing Aids
Assessment Clinic. This includes the following:
Obtain IEP that demonstrates the student’s needs for the recommended
technology
Assemble from parent(s) or school (with parent’s permission) supporting
documentation for any formal diagnosis necessary to support the claim
Complete Writing Aid Assessments and write a rationale to support
recommendations i.e. lap top vs. desk top computers
Compose supporting documentation to justify chosen quote
Obtain and prepare quotes for the software and hardware pieces that
compile the recommended package
If required (Kurzweil, Dragon NaturallySpeaking), prepare quote for
additional ongoing training of the student and school staff as the student’s
needs change
Compile all purchase requisitions (one for each company) to match the
quotes
Compile all information gathered to be submitted to the Coordinator of
Special Programs (Secondary) for review and release of quotes

Inservice
Provide annual instruction/support required to familiarize staff with
hardware/software as the student progresses through school
Provide ongoing inservice to students and teachers involved in the claim,
regarding the use of the technology
Provide support to home and school when necessary (i.e. some programs
can be installed on the home computer but the software MUST be
retained at the school)

Deliver inservice packages to teachers and support staff at the Board
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Special Education Staff

Communication

Liaise with community agencies (i.e. Bloorview, ASET)

Liaise with the Coordinator of Special Programs (Secondary) responsible
for overseeing the implementation of the Board’s Special Equipment
Amount policy, procedures and practices

Collaborate with the Special Equipment technician to ensure that the
Special Equipment Amount policy, procedures and practices related to the
hardware and software are implemented

Research, Inventory, Other
Stay current with all updates to any programs presently used for
assessment
Monitor on an ongoing basis equipment changes within the commercial
marketplace to ensure up-to-date equipment is compatible with the Board
software and server
Be aware of any new programs and the value to the student
Search out any new program and technology that may be available for
student
Have a working knowledge of ALL programs as they relate to helping the
student succeed
Organize, track and record inservice packages purchased through the
claim and ensure its implementation and accountability
Create, track and organize a Kuzweil library of textbook materials for
students requiring electronic copies of materials for access purposes only
and the policies and procedures required
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Special Education Staff

AUTISM SPECTRUM DISORDER (ASD) MULTIDISCIPLINARY
TEAM

Background and Rationale

The ASD Multidisciplinary Team is currently part of the York Catholic District School
Board’s support to students with Autism Spectrum Disorder. In the past, the team
supported students in our ASD programs and other students with significant needs.
However, there has been increasing pressure by YCDSB personnel (i.e., Principals,
Area Resource staff, teaching personnel and parents) to access the services of the
Autism Spectrum Disorder Team. In addition, enrolment of students with Autism
Spectrum Disorder in the YCDSB has been increasing at a dramatic rate. There is a
need to develop a more significant coordinated system-wide effort to deal with the needs
of an ever-growing population of students with Autism Spectrum Disorder.

The Autism Spectrum Disorder Multidisciplinary Team allows for a more comprehensive
complement of professionals from various disciplines to operate on a system-wide basis
in a true multidisciplinary fashion. Students with Autism Spectrum Disorder, within the
YCDSB, demand more intensive albeit time-limited support services, and the system
requires this. The goal of the Team is to empower teaching and Area Resource staff to
deal more effectively with students diagnosed with Autism Spectrum Disorder by
reinforcing problem-solving strategies on a metacognitive level through discussion,
demonstration and modeling of various strategies in students’ actual learning
environments.

Team Composition

The ASD Multidisciplinary Team consists of 1.0 FTE from each of the following
disciplines: Special Education, Psychology, Speech-Language Pathology, Behaviour
Resource and Physical Management. This group of professionals will be accessible by
the system five days a week.

Criteria for Referral
Students referred to the ASD Multidisciplinary Team should:

have a diagnosis of Autism Spectrum Disorder;

demonstrate significant ongoing difficulty in the areas of social skills,
communication, self regulation, behaviour, transitions, sensory-motor integration
and/or academics or learning;

be supported through the specific recommendations of both the School and Area
Resource Teams as recorded on an SE2. The SE2 would identify main contact
persons between the ASD Team, Area Team and the school. A cover letter will
be developed and attached to an SE3 to ensure parents are aware of the
involvement of the ASD team;

if the School and Area Team feel that there are various student needs within a
school (i.e., more than 1 student) then, these students would constitute a referral.
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Special Education Staff

Model

The ASD Multidisciplinary Team operates on a system-wide basis as a travelling team
with its base of operations being the Catholic Education Centre. Individual team
members adhere to guidelines for professional practice established by the ASD
Multidisciplinary Team and individual disciplines or departments, within the YCDSB. At
the outset, an active database was established for referred cases and outcomes. As
with other students with special needs, statistics are kept by individual ASD Team
members to track number of students seen and for what purpose.

Approximately once per month, Intake Review and Case Management meetings are
scheduled. The purpose of Intake Review meetings is to prioritize referred cases. Case
Management meetings discuss progress on accepted and active referrals. These
meetings are attended by all members of the ASD Multidisciplinary Team. The length of
these meetings varies depending on the number of referrals to be reviewed and
prioritized, as well as, the number of cases to be reviewed and the needs of each
specific case. These meetings are organized by the ASD Consultant.

In addition the ASD Team meets regularly with the ASD Coordinator to update
information and set direction. The ASD Coordinator and all members of the ASD
Multidisciplinary Team participate. ASD Team members can forward agenda items for
such meetings to the Coordinator.

A member of the ASD Multidisciplinary Team is assigned as a lead for specific students,
and this Team member’s name is noted by the Coordinator. The Lead:
monitors referrals received by the Coordinator Special Programs (Elementary)
and respond in urgent cases requiring a Rapid Response;

reviews information on referrals;

liaises with the designate on the school team access the student’s/school’s need
and request involvement of appropriate ASD Team members as needed,;

inputs relevant information into the ASD Team database;

together with team members, oversees completion of the ASD Program
Suggestion Outline and distribution of relevant copies to School and Area
Resource Teams;

arranges for a demission meeting with area team at the end of ASD team
involvement.

Steps to accessing the ASD Multidisciplinary Team, by the YCDSB system, would
be as follows:

An Area Resource Team member who has ongoing involvement with, and significant
concerns about, a particular student with Autism Spectrum Disorder, may approach the
Principal of a given school to have that student's name placed on the School Case
Conference list for a potential referral to the ASD Multidisciplinary Team. Even with
urgent cases requiring a Rapid Response from the ASD Multidisciplinary Team,
discussion between the Principal and Area Resource Team must have occurred prior to
a referral to the ASD Multidisciplinary Team. Both School and Area Resource Teams
must agree on the need for students presenting concerns to be forwarded to the ASD
Multidisciplinary Team. The referral, to the ASD Team, will be recorded on an SE2.
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The SBRT and Area Resource Team agree on a designate(s) who liaises with the ASD
Multidisciplinary Team. The designate is determined on a case-by-case basis. In
keeping with the multidisciplinary team model currently in place in the Student Services
Department, the designate should be a School Team Member who has had the most
involvement with the student or who has experienced the most concerns supporting that
student. The Area Special Education Program Consultant is responsible for supplying a
copy of the SE2, and contacting the ASD Coordinator to indicate that a referral is being
made as well as the name of the student, date of birth and school currently attended.
The Coordinator forwards this information to the. ASD Consultant who arranges an
intake meeting with representation from area and school teams.

The Principal contacts the parent or guardian about the need for ASD Team involvement
and obtains an additional SE3. The Principal files a copy of the signed SE3 in the OSR
and forwards the original to the ASD Consultant. Should the parent or guardian have
guestions or concerns about ASD Team involvement, he/she should be advised to
contact the ASD Consultant. The referral would then be discussed at the next Intake
Review Meeting and assigned a priority or rejected by the ASD Multidisciplinary Team.
For accepted referrals, an Action Plan would be developed, indicating who on the ASD
Team would be involved, the nature of involvement and what the expected time frame
for involvement will be. For rejected referrals, the reason for not accepting at this point in
time and suggestions are noted, and the ASD Consultant follows up with the school
principal.

Involvement of the ASD Team will be for a specified period of time. The timeline will be
determined on a case-by-case basis. The school and area team members will receive a
copy of Record of Suggestions as of Demission when the student is transferred back to
the Area Multidisciplinary Team.

Range of Services
The primary services to be provided by the ASD Multidisciplinary Team are as follows:

observation and consultation;

IEP and program development;

inservice and/or training to School and Area Resource staff;
linkages with community agencies;

support to existing ASD classes.

Additional services will include:

specific inservice to disciplines
board-wide inservice
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Occasionally, the ASD Multidisciplinary Team may be required to provide short-term
Rapid Response to students with Autism Spectrum Disorder in crisis (i.e., Students with
Autism Spectrum Disorder who pose a serious risk to others or themselves due to
chronic aggressive and/or self-injurious behaviour). However, the referral process in
these cases would be similar to that already outlined, and the first line of response
should be the Area Resource Team. Also, the term ‘Rapid Response’ does not imply an
immediate response but rather a relatively fast response by one or more available ASD
Team members over the course of a 1-3 day period.
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ASD Team
Record of Suggestions as of Demission
Date: DOB:
Student:
Programming Goals Person(s) Timeline
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Next Steps
cc:. OSR
ASD Team Members
Area Team




YORK CATHOLIC DISTRICT SCHOOL BOARD

ASD TEAM FOLLOW UP

SUGGESTIONS FOR:
(Student Name)

(School)

Suggestions Implemented Not
Implemented

Frequently Sometimes |Occasionally

Special Education Staff
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ROLES, RESPONSIBILITIES AND PROCEDURES OF VARIOUS
STAFF RELATED TO THE ASSIGNMENT OF A CONTRACT
BEHAVIOUR RESOURCE SERVICES STAFF

Supervisor of Behaviour Resource Services

A

A
A

z > > >>x>» >

>> >>>> > P

supervises the professional practice of all Behaviour Resource staff,
permanent and contract

plans and arranges for contracts

with the principal, confirms hours allocated per student, and the weekly
schedule for the contract Behaviour Resource Worker; co-ordinates and
approves changes to the agreed upon schedule with the principal

discusses with the principal and the Co-ordinator of the contract services, re.
concerns about staff performance

overall effectiveness of Behaviour Resource Services

with the principal, establishes plans for student or staff absence

provides ongoing liaison with the principal, the Co-ordinator of the contract
services and Behaviour Resource staff

is involved in the resolution of any work relationship issues between contract
Behaviour Resource staff and school staff

liaison with the Chief Psychologist re: service delivery, case consultation

rea Behaviour Resource Worker

overall responsibility for the development and implementation of the
social/behavioural program, or component of the I.E.P., of the student
responsibility for the assessment of student behaviour and the development
of strategies to meet student needs, for inclusion in the I.E.P. where required
co-ordination of behaviour resource supports for a student, at the school level
case conferences and meetings

agency liaison with regard to behavioural plans

consultation to contract staff related to the implementation of the behavioural
component of the I.E.P. or a behaviour program

support and direction to contract staff re. Board philosophy and practices
liaison with the Supervisor of Behaviour Resource Services re the
effectiveness of interventions for the student

Contract Behaviour Resource Worker

A

A
A
A

day-to-day implementation of the behaviour component of the |.E.P. or the
behaviour program

maintain required documentation, such as case logs, charting or data
collection

shares observations about student behaviour and responses to strategies
implemented

attends at case conferences and meetings, within the limit of the hours
allocated for the student, and without negative consequence to the student's
performance in school

accountable to the Behaviour Specialist re professional practice and the
principal for day-to-day activities
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Principal

A

A

O »>»>>» > >

>>> P

liaise with the Supervisor of Behaviour Resource Services & Behaviour
Resource Specialist

ensure the meeting of the Board's contractual obligations to the contract
Behaviour Resource Worker re. lunch, breaks, and responsibilities
establishment of a weekly schedule, and subsequent discussion prior to a
change in the agreed upon schedule in conjunction with the Supervisor of
Behaviour Resource Services

establish plans for student or staff absence in conjunction with the Behaviour
Resource Specialist

discuss with the Behaviour Resource Specialist re concerns about staff
performance

responsible for day-to day activities of contract staff

responsible for the development and implementation of the I.E.P.

assroom and Core Resource Teachers

the classroom teacher or (core resource teacher) has the primary
responsibility for the student and student's program

collaborate in the development of the academic program

acquire and prepare materials to implement the academic program

in-service the contract Behaviour Resource Worker about the academic
program
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ROLE OF BEHAVIOUR RESOURCE SERVICES STAFF

The Behaviour Resource Services (BRS) functions in the Department of
Psychology and is accountable professionally to the Behaviour Resource
Supervisor, and administratively to the Principal/Superintendent of Education:
Exceptional Learners. The priority for BRS staff is to work with exceptional
students who present with behavioural concerns. BRS may also work with
students who present with social-emotional concerns which interfere with their
ability to be successful in a school environment. This is done on a continuum in
terms of the degree of involvement and the level of intervention required.

Behaviour Resource Staff secondary are assigned to each high school in the
secondary panel. BRS staff works collaboratively with Administration, Special
Education, Guidance, Attendance, Chaplaincy and Psychological Services.

BRS staff secondary has an active role in Student Success Teams and Student
Services Committee. Initiation of BRS referrals and service pathways can be
established.

Behaviour Resource Staff elementary are itinerant and assigned to an area.
BRS staff work collaboratively with the school and area based resource teams.

Consultation

An important function of the BRW is the provision of classroom focused
consultation services to the school. This can be done in a number of ways and in
a planned and organized manner. Behaviour Resource Workers provide
consultation on behaviour management in the classroom, intervention strategies,
and implementation of programs to promote change within the classroom.

Student focused consultation to the teacher, principal or other Board personnel
who are involved with the student constitutes a further level of involvement. Such
consultation may be the initial and sole involvement that BRS has with a student.
Consultation may include observations, discussion with school personnel, and
may lead to more direct forms of involvement with the student. It may also lead to
specific recommendations which the BRS staff may assist school staff in
implementing. Student advocacy may be a function of the role.

Assessment
Where the student’s needs indicate, there may be a need to conduct a more
formal assessment of the student. This could include:

discussion with school and Board personnel about the student

discussion with the parents/guardians of the child and with appropriate
professionals also involved with the child and the family

observation of the child in the classroom and other areas of the school
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feedback to the parents/guardians and to the school

provision of a written report summarizing the findings and recommendations

follow-up with input in the development of an Individual Educational Plan.
Direct Service
BRS are able to provide direct service to students for a number of reasons and in
a number of formats of differing intensity. This may include one-on-one time, with
the student, to support them in addressing personal behavioural goals related to
regulation of behaviour, affect or impulses. Enhancing the student’s capacity to
maintain personal responsibility for their behaviour will be important in this
regard. The involvement in social skills groups, anger management programs
and other such interventions may also be a part of the direct service to students.
At times, it may be necessary to involve parents, school personnel and
community professionals to ensure common understanding of the goals and
strategies used to accomplish behavioural objectives.

Case Conferences and IPRCs

BRS staff attends case conferences and IPRCs to present information that is
pertinent to the student’'s program. Staff prepares themselves by being
knowledgeable about the content of the file and updating the records to ensure
that all relevant information is available and presented in a clear, concise and
effective manner.

Consultation to Contract Staff

At times, the Board will determine that the needs of a particular student require
the provision of services by a contract Behaviour Resource Worker as a Student
Support Worker. The BRW who is assigned to the school in which the student is
registered will provide support to the contract staff in implementing the 1.E.P. that
has been developed for the student, and will provide feedback to the Supervisor
of Behaviour Resource Services.

Collaborate with Student Support Worker

Student Support Workers (SSW) provide direct service for a short term to
students who present with a range of behavioural, social and adjustment issues
in the elementary panel. SSWs will work with Behaviour Resource staff and with
school staff in establishing strategies and proactive programs to ensure a safe
and caring environment for all learners.

Liaison with Professionals and other Board Personnel

Behaviour Resource Staff communicate with various professionals, involved with
students with whom they are working, to ensure that effective transfer of
information occurs. Where there is an issue of shared involvement between the
BRS and other support staff it will be necessary to maintain clear, consistent and
ongoing communication with all those involved with the student.
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Effective ongoing communication with other Board staff provides comprehensive,
co-ordinated services when performing their duties. Communication can be done
via meetings, telephone, voice-mail or e-mail.

Inservice

The provision of inservice to other members of the Board, with regard to
behavioural management issues, is important. CPI training is an important and
valued component of this type of service.

Documentation

All BRS staff members are required to document their professional activities
regarding students. These are to be done in a concise and yet comprehensive
manner showing the status of a file and the nature of the department’s
involvement. Case logs and formal reports are the wusual manner of
documentation. Staff are also required to log their Board-related activities in
order to document their professional work with the Board. These documents can
be audited and are the property of the Board.

Supervision and Professional Development

Staff are expected to maintain their professional competence by keeping abreast
of developments of and being aware of the current findings and professional
practice in relevant areas. While the Board will endeavour to provide
opportunities for professional development, it is also the responsibility of the staff
member to make a personal effort to maintain professional competence. Staff are
also expected to be fully apprised of legal and ethical guidelines governing their
professional practice.

The Board maintains a commitment to participatory management and places
responsibility on its employees for the fulfilment of their duties. However,
Behaviour Resource Services staff will regularly consult with their supervisor to
enhance practice, ensure consistency and adherence to Board policy.

Professional Rapport

It is incumbent upon all Board personnel including BRS Staff to maintain positive
and constructive working relationships with all other Board staff. Maintenance of
effective working relationships is critical to the successful provision of support
services to the student and the school.

Other Duties

Member of school crisis response team provide support to students and staff
during times of crises as directed by administration.

Transition Support for students entering elementary and secondary schools
as well as other programs within the board and community.
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Qualifications:

A
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five years of experience working in a multidisciplinary academic or clinical
setting with children and adolescents with behavioural needs

ability to work collaboratively within a multidisciplinary team setting

ability to provide services within a large school board

preferred qualifications are a Bachelors degree and Child and Youth Worker
(or comparable) Diploma, with a combination of Diploma and work experience
being a minimum requirement
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ROLE OF CHIEF PSYCHOLOGIST

The Department of Psychology is comprised of Behavioural Resource Services
and Psychological Services. This Department provides a broad range of
assessment, consultation and intervention services to staff and students of the
Board. The Chief Psychologist, with the support of the Senior Psychologist and
the Supervisor of Behaviour Resource Services provides overall management
and supervision of the Department and reports to the Superintendent of Student
Services. The Chief Psychologist shall be responsible for the following:

Management:

Manage the Department by maintaining an active knowledge of the psychological
and behavioural needs of the students in the Board and planning and
implementation of services to best meet these needs. Close dialogue with
teachers, principals, consultants, co-ordinators, superintendents and other
student services personnel is required. Membership in the Student Services
Management Team is a component of this function. The Chief has the overall
responsibility of co-ordinating the delivery of Psychological Services. The Chief
Psychologist works collaboratively with the Supervisor of Behaviour Resource
Services to ensure the appropriate supervision and coordination of Behaviour
Resource Staff. Liaison with the Superintendents of Schools regarding the quality
of the delivery of psychological services is required.

Supervision:

Maintain responsibility for the professional supervision of the work of the
Psychometrists, Psychological Associates, Psychologist, Supervisor of Behaviour
Resource Services and the Senior Psychologist. The Board maintains a
commitment to Participatory Management and places responsibility for the day to
day carrying out of duties on its employees; however staff will consult with their
Supervisor regularly to enhance practice and ensure consistency and adherence
to Board policy. Regular meetings with each staff member are expected and the
duration and frequency of these meetings should be arranged with the staff.

Staffing:

Hire, supervise, and monitor performance of psychologists and psychology staff
as required by the College of Psychologists. Assist in interviewing and approve
the hiring of Psychological staff.

Information Management:
Coordinate and manage all aspects of Psychological files as required by RHPA
and the College of Psychologists.

Budget:
Plan, monitor and authorize annual budget expenditures.
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Case Conferences and IPRCs:

Work collaboratively with special education services regarding IPRCs, case
conferences, Special Education Programs, ISA claims and other priorities.
Attend case conferences and IPRCs as required to provide advice or opinion that
is pertinent to a student's program.

Professional Development:

Implement professional development initiatives and promote the delivery of
effective Psychological services to York Catholic District School Board. Assist in
the co-ordination and delivery of Board staff development and facilitate
professional development for Psychological Services.

Liaison with Professionals and other Agencies:

Liaise with community agencies including children’s mental health centres, social
agencies, and hospitals regarding provision of services. Communicate with other
professionals who are involved in the provision of services to students in the
Board. Liaise with community agencies to facilitate the entry of students into the
system and the purchase of services where necessary.

Other Duties:

Consult with schools’ administrators, senior management, and parents regarding
the delivery of psychological services and to resolve issues or concerns about
these services. Respond to crisis situations and resolve the problems as they
arise. Perform other duties as required by the Superintendent of Education:
Exceptional Learners. These will be in keeping with the role of the Chief
Psychologist.

Qualifications:

A Doctorate in Psychology and licensed by the College of Psychologists of
Ontario.

A Minimum 10 —12 years of field experience working within school settings at

the elementary and secondary level.

Extensive assessment experience and knowledge

Administrative and supervisory experience within a school board

Ability to work collaboratively in a multidisciplinary team setting

Must possess excellent management, organizational, leadership, and

interpersonal skills, as well as strong written and verbal communication skills

Ability to deal with confidential and labour relations issues in a sensitive

manner

Ability to manage crises effectively

Should have good problem-solving and analytical skills and must be able to

synthesize complex information, and manage time effectively.

A Should have a pleasant and positive attitude, mature judgement, and
compassion for people
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CHILDREN’S TREATMENT NETWORK

Background and Rationale

York Children’s Treatment Network was created by families and the children’s
service communities in Simcoe and York to bring more rehabilitation services
closer to home and provide coordinated care for children and youth with multiple
special needs. Network Partners from healthcare, education, recreation, social
and community service organizations have joined together to build a new system
for delivering comprehensive coordinated care. (CTN website, 2011) The York
Catholic District School Board is an active network partner.

Services offered by CTN Staff
Children who have complex physical, developmental and/or communication
needs may be eligible for these specialized services from network partners:

Audiology
Augmentative Communication

Child & Family Counselling
Clinical Nutrition
Developmental Assessment
Developmental Paediatrics
Feeding

Inclusive Recreation

Joint Management / Botox®
Neuropsychology
Occupational Therapy
Physiotherapy

Seating & Mobility

Service Coordination
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Referral Criteria

Children’s Treatment Network serves children and youth with multiple special
needs living in Simcoe County or York Region:

Who have long-term special needs that include a wide range of diagnoses
requiring treatment and support from multiple service providers

From birth to age 19, or up to age 21 if attending school

To find out if a child needs services provided by the Network parents can call
Network ACCESS toll free at 1-866-377-0286 (CTN website, 2011)

Team Composition

The CTN team at the York Catholic District School Board consists of employees
from the following disciplines: Speech-Language Pathology, Occupational
Therapy and Physical Therapy. This group is accessible by the system 5 days
per week.

Model

The YCDSB CTN team operates on a system wide basis as a travelling team
with its base of operations at Light of Christ School in Aurora. Individual team
members adhere to guidelines for professional practice established by CTN and
individual disciplines or departments within the YCDSB. An electronic record is
opened for children and youth receiving service so that all professionals
supporting the child have the ability to share relevant information and monitor the
child’s progress.

Augmentative & Alternative Consultation Service

Speech-Language Pathologists, Communicative Disorders Assistants and
Occupational Therapists working at the YCDSB will conduct an assessment and
develop appropriate communication strategies and systems. When more in-
depth supports are required for more complex communication needs, Speech
Language Pathologists may request support from the Augmentative
Communication Consultation Services (ACCS) Team. The ACCS team at
YCDSB includes Speech-Language Pathologists, Communicative Disorders
Assistants and Occupational Therapists. ACCS works with the home and school
to find ways for these children and youth to communicate with a variety of
partners. (CTN website, 2011)
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REHAB CONSULTATION SERVICE

Occupational and Physical Therapy Services
Occupational Therapy
Occupational Therapy is provided for a student with multiple special needs
whose performance of daily life skills maybe affected by physical,
developmental, sensory and/or learning challenges.

Assessment, treatment, safety modifications and equipment
recommendations around the student’s needs are provided to caregivers in
school, home and in community settings.

Physical Therapy

Physical therapy is provided for the student with multiple special needs whose
life is affected by physical, neurological problems and/or injury that inhibits his
balance, movement and/or muscle strength. Using a variety of modalities, the
physical therapist works with caregivers in the home, school and community
to enhance the ability of the student to participate safely and to the best of his
ability in all activities.

Seating and Mobility Assessments

Both Occupational and Physical Therapists participate in the assessment of
complex seating prescriptions. The child is assessed to determine the seating
needs and prescribe the most appropriate seating and/or mobility device to
maximize the child’s activity and participation level at home, in school and the
community.
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ROLE OF PROGRAM CONSULTANT (SPECIAL EDUCATION) -
ELEMENTARY

The Program Consultant (Special Education) is a specialist in special education
with expertise in programming for a wide range of students with special needs.
Reporting to the Superintendent of Education (Schools) the Program Consultant
(Special Education) acts as a primary resource to the Superintendent of
Education (Schools) and to school staff in assigned schools.

The Program Consultant (Special Education) supports personnel in programming
for exceptional students and students with special needs. This is accomplished
through a variety of ways.

Consultation:
Consultation is collaborative in nature and may involve principal, teacher(s),
parents/guardians, other support staff and Board personnel.

It is focused to:
help interpret information and develop a plan of action for students with
complex needs
attend assessment feedback sessions (especially psychological
assessments) and collaborate in decision-making regarding appropriate
direction(s)
report findings at case conferences, parent meetings and IPRC as requested
facilitate the referral of cases to the Psychology Department when more
information is required around the Ilearning style/rate and where
behaviour/emotional/social needs of the student appear to be the primary
concern
support consistent application of Ministry policies and the Board's procedures
and practices

Programming:
provide initial and ongoing support in the development, and review of
student's special education program by:
collaborating as part of the Individual Education Plan (I.E.P.) writing team;
providing suggested strategies

Priority will be given to exceptional students in special programs and students

identified with special needs. Support will also be provided for students with
complex needs upon request of school staff.
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Case Conference/IPRC:
serve as a committee member at an IPRC Identification meeting for an
exceptional student
on occasion, attend IPRC review case conferences and/or serve as a
committee member at an IPRC Review meeting for exceptional students in
the Educational Support (ES), Functional Life Skills (FLS) and Social
Communication (SCP) Programs

upon request, collaborate at school or community case conferences for
students with complex needs

Liaison with Parents/Professionals Outside of Board:

facilitate the movement of pre-school students with special needs into the
system by completing the Early Facilitation Process

Inservice:
participate in inservices provided at board, community and school level
inservice groups of teachers/individuals on a broad range of topics pertinent
to roles and responsibilities, procedures, assessment, programming and
special education issues

Maintaining Records:
maintain current records of students with special needs for each assigned
school:

maintain database for exceptional students in special programs

System Initiatives:
by request, support system initiatives such as Special Education Technology
Team (SETT), committees/workgroups developed for a specific mandate

Professional Development:
continue to develop professional competencies and remain current with
trends/issues/research in education generally and special education
specifically

Qualifications
Religious Education, part | or equivalent
Specialist in Special Education
Minimum 5 years of successful teaching

Positive recommendation from a Supervisory Officer
Recent Pastoral Reference
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ROLE OF PROGRAM CONSULTANT (SPECIAL EDUCATION) -
SECONDARY

The Program Consultant (Special Education) Secondary is a specialist in special
education with expertise in programming for a wide range of students with
special needs. Reporting to the Superintendent of Education (Schools) the
Program Consultant (Special Education) acts as a primary resource to the
Superintendent of Education (Schools) and to school staff in assigned schools.

The Program Consultant (Special Education) Secondary supports personnel in
programming for exceptional students and students with special needs. This is
accomplished through a variety of ways.

Consultation:
Consultation is collaborative in nature and may involve principal, teacher(s),
parents/guardians, other support staff and Board personnel.

It is focused to:
help interpret information and develop a plan of action for students with
complex needs
report findings at case conferences, parent meetings and IPRC as requested
facilitate the referral of cases to the Psychology Department when more
information is required around the Ilearning style/rate and where
behaviour/emotional/social needs of the student appear to be the primary
concern
support consistent application of Ministry policies and the Board's procedures
and practices

Programming:
provide initial and ongoing support in the development, and review of
student's special education program by:
collaborating as part of the Individual Education Plan (I.E.P.) writing team
when requested
providing suggested strategies

Priority will be given to exceptional students in special programs and students

identified with special needs. Support will also be provided for students with
complex needs upon request of school staff.
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Case Conference/IPRC:
serve as a committee member at an IPRC Identification meeting for an
exceptional student

upon request, collaborate at school or community case conferences for
students with complex needs

Liaison with Parents/Professionals Outside of Board:
facilitate the transition of students within and out of the system.

Inservice:
participate in inservices provided at board, community and school level
inservice groups of teachers/individuals on a broad range of topics pertinent
to roles and responsibilities, procedures, assessment, programming and
special education issues
provide individual teacher training, as requested by the special education
department head, and administration.

Maintaining Records:

maintain current records of students with special needs for each assigned
school:

maintain database for exceptional students in special programs

System Initiatives:
by request, support system initiatives such as Special Education Technology
Team (SETT), committees/workgroups developed for a specific mandate

Professional Development:
continue to develop professional competencies and remain current with
trends/issues/research in education generally and special education
specifically

Qualifications
Religious Education, part | or equivalent
Specialist in Special Education
Minimum 5 years of successful teaching
Positive recommendation from a Supervisory Officer
Minimum of 3 years as a special education department head
Recent Pastoral Reference
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ROLE OF CO-ORDINATOR SPECIAL PROGRAMS, ELEMENTARY

Reporting to the Superintendent of Education: Exceptional Learners, the function
of the Co-ordinator Special Programs, Elementary is to give direction regarding
the development, review and implementation of Special Education programs and
services within the elementary schools of the York Catholic District School Board.
As well, it includes the following consultant duties:

Consultation:
Consultation is collaborative in nature and may involve principal, teacher(s),
parents/guardians, other support staff and Board personnel.

It is focused to:
help interpret information and develop a plan of action for students with
complex needs
attend assessment feedback sessions (especially  psychological
assessments) and collaborate in decision-making regarding appropriate
direction(s)
report findings at case conferences, parent meetings and IPRC as requested
facilitate the referral of cases to the Psychology Department when more
information is required around the Ilearning style/rate and where
behaviour/emotional/social needs of the student appear to be the primary
concern
support consistent application of Ministry policies and the Board's procedures
and practices

Programming:
provide initial and ongoing support in the development, and review of
student's special education program by:
collaborating as part of the Individual Education Plan (I.E.P.) writing team;
providing suggested strategies

Liaison with Parents/Professionals Outside of Board:

facilitate the movement of pre-school students with special needs into the
system by completing the Early Facilitation Process

Case Conference/IPRC:
serve as a committee member at an IPRC Identification meeting for an
exceptional student

where possible attend IPRC review case conferences and/or serve as a
committee member at an IPRC Review meeting for exceptional students in
the Educational Support (ES), Functional Life Skills (FLS) and Social
Communication (SCP) Programs

upon request, collaborate at school or community case conferences for
students with complex needs.
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Inservice:

participate in inservices provided at board, community and school level
inservice groups of teachers/individuals on a broad range of topics pertinent
to roles and responsibilities, procedures, assessment, programming and
special education issues

Maintaining Records

maintain current records of students with special needs for each assigned
school

maintain database for exceptional students in special programs

Responsibilities:

A
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develop, review and implement special education programs and services as
defined in the Annual Review of the Special Education Plan

liaise with interdepartmental committees, other school boards, professional
groups, and special service agencies

facilitate cross divisional communication regarding special education
programs and services

maintain central database on all elementary students receiving special
education programs and services including September Reports, and staffing
in conjunction with Human Resources

prepare and monitor an annual budget related to Special Education
expenditures at the elementary level

prepare, monitor and report on grant applications related to Individual Student
Amounts at the elementary level as well as Section 23 contracts

assist in the annual review of the Special Education Plan and Annual Report
to the Minister

monitor and co-ordinate external services
co-ordinate system-wide screening for the gifted program

liaise with teachers, resource personnel and administrators with respect to
students with special needs

assist in the annual review of Educational Assistants support level
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A facilitate entry of students to the Board and placement of students outside
the system

A monitor trends and research in the field of Special Education

Qualifications:
Religious Education, Part | or equivalent
Specialist in Special Education
Minimum 5 years of successful teaching
Positive recommendation from a Supervisory Officer
Recent Pastoral Reference
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ROLE OF CO-ORDINATOR SPECIAL PROGRAMS, SECONDARY

Reporting to the Superintendent of Education: Exceptional Learners, the function of the
Co-ordinator Special Programs, Secondary is to give direction to the development,
review and implementation of Special Education programs and services within the
secondary schools of the York Catholic District School Board.

Responsibilities:

A

develop, review and implement special education programs and services as defined
in the Annual Review of the Special Education Plan

facilitate Secondary Community Case Conferences and SE/IPRC meetings

liaise with interdepartmental committees, other school boards, professional groups,
and special service agencies

facilitate cross divisional communication regarding special education programs and
services

maintain overall responsibility for the statistical database on all students receiving
special education programs and services including September Reports, and staffing
for Human Resources

plan and initiate staff development programs

assist the Superintendent of Education: Exceptional Learners as a resource person
to the Special Education Advisory Committee

facilitate the meetings of the Special Education Subject Council
assist in the interview process for positions within special education upon request

prepare and monitor an annual budget related to Special Education expenditures at
the secondary level

prepare and monitor and report on grant applications related to Individual Student
Amounts at the Secondary level and Section 23 contracts

assist in the annual review of the Special Education Plan and Annual Report to the
Minister

monitor trends and research in the field of Special Education

liaise with teachers, department heads and administrators with respect to students
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A

assist in the annual review of Educational Assistants support level

A facilitate entry of students to the Board and placement of students outside the

system

QUALIFICATIONS

A

A
A
A

Specialist in special education

Intermediate/Senior qualifications

Minimum 5 years experience as a special education teacher in the secondary panel
Experience as a special education department head
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ROLE OF DIVISIONAL PROGRAM TEACHERS - SPECIAL EDUCATION

The Division Program Teacher is a resource person who remains in his/her
school providing site training for teachers.

Responsibility
The Divisional Program Teachers will provide direct assistance to teachers
utilizing the following process:

Divisional Teachers will, for certain scheduled weeks of the year, receive a
visiting teacher or a team of two teachers, for two days.

Most of the time, the visiting teachers will have the opportunity to observe the
Divisional Teacher teaching exceptional students as scheduled on their
timetable. The latter half of the two-day visit, will be scheduled to discuss
identified issues such as:

At the elementary panel:
Effective practices (case conferences, parent meetings, IPRC’s)
IEP development
Collaboration planning (classroom teacher(s); Educational Assistants, and
Educational Interveners)
Assessment procedures
Timetabling and scheduling
Teaching strategies

At the secondary panel: In addition to the above
Transition Planning
Alternate Education
Department Organization
Special Education Technology
Advanced Placement Programming

Required Qualifications:
Special Education Specialist
Minimum experience of two years in a specific role
Experience in providing leadership skills to teachers
Strong communication skills
Demonstrated collaboration at school level
Positive recommendation of present principal
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ELECTRONIC RESOURCES TECHNICIAN
Position Summary

This position will coordinate and support the scanning and cataloguing of
electronic text within YCDSB,; work collaboratively with Vision Services, the
Special Equipment Hardware\Software Technician and the Special Equipment
Assistive Technologist to support Curriculum and Student Services Departments
of the Board.

Major Responsibilities
Retrieve books for scanning from schools and Curriculum Services
Scan and edit books using Kurzweil, OmniPage, Scandall, Adobe, and
Microsoft Word software
Research and facilitate access to available Etext/scanned resources
online and in the community
Research applicable copyright laws and ensure that copying and
distributing electronic text is in compliance with copyright laws
Develop and administer process for cataloguing scanned/Etext resources
Do basic web site maintenance such as uploading and deleting
Etext/scanned resources, administering login and passwords
Liaise with educational institutions, community organizations, agencies,
and private businesses (i.e. publishers) regarding scanned/Etext
resources
Organize and oversee student volunteers and co-op students assisting in
the scanning process
Participate in Association of Special Education Technology (ASET)
Network with other school board personnel fulfilling similar positions
Active support with Assistive Technology Software training
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ROLE OF THE EDUCATIONAL ASSISTANT

The Educational Assistant is an integral part of the school team. The primary
focus of the role of the Educational Assistant is to support the individual program
of students with special needs in the classroom and school community.
Educational Assistants work in collaboration with the classroom/subject teachers
and core resource/special education teachers to implement the student’s plan.

Educational Assistants:

1. Provide guidance, support and encouragement to all students, in accordance
with the Board’s philosophy of mainstreaming.

2. Provide opportunities for success in fostering self-esteem, promoting positive
peer and adult interactions, and developing communication and social skills.

3. Implement the student’s individualized program to develop academic,
communication, social and other appropriate skills within the school and the
community.

4. Assist in the preparation of materials in support of student(s) program(s).

5. Carry out other related duties as assigned by the Principal. Priority must be
given to the preparation of materials related to student(s) individualized
program(s) and/or classroom programs.

6. Assist student(s) in meeting individual personal and health care needs. (e.qg.
dressing, undressing, toileting, hygiene, lifting, administration of medication,
feeding that does not require a gastro tube).

7. Assist teacher in supervising students during classroom activities, yard duty,
lunch, bus arrivals and departures.

8. Accompany and support students in the community during work placements
and excursions.

9. Attend appropriate meetings* as requested by the Principal.

*Further clarification is provided in the section entitted Communication
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SAMPLE DUTIES PERFORMED BY EDUCATIONAL ASSISTANTS

The following is not presented as an exhaustive list. These are examples
of some duties that would be performed by Educational Assistants in
collaboration with school and Board resource team:

i

Collaborate with classroom and core resource teachers in completing the
Essential Student Information Folder and applicable forms;

Provide student with additional instruction so that teacher’s directions are
understood. Break the task into simpler steps, if necessary;

Break down language to student’s receptive level to aid comprehension.
Interpret student’s expressive language to enhance communication;

Assist student in selecting and initiating activities. Assist the student to
remain on task;

Implement specific programs as directed by teacher/resource staff. Record
data and observations to share with team members;

Adapt environment/tools to enable student to participate;
Assist student in achieving independent mobility throughout the school day;

Assist student in developing appropriate skills in the application and use of
technology;

Model appropriate behaviour and language skills. Reinforce appropriate skills
being used;

Monitor student behaviour to ensure a safe learning environment;

Assist with supervision of other students in the classroom while the teacher is
engaged with the student with special needs;

Prepare picture symbols, picture timetables etc. necessary for the student(s)
program;

Assist with arrival or departure of students by bus/taxi;

Assist students, where necessary, with toileting, personal hygiene, feeding
and dressing skills;

Assist student(s) to develop skills which increase independence in activities of
daily living;
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U Communicate on an ongoing basis with the classroom/subject teacher;
U Assist student in recording homework in personal agenda;

U Communicate with parents/caregivers through the teacher or with direction
from the teacher,;

U Provide support and guidance to students in community work placements.

Recognizing that the aforementioned is not an exhaustive list, the following
are examples of duties that should not be performed by an Educational
Assistant:

A Assessment and Evaluation of student progress

A Driving students to work placements or to excursions

A Writing of student's I.E.P.

A Development of a program exclusive of teacher and resource staff
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ROLE OF EDUCATIONAL AUDIOLOGIST

The York Catholic District School Board hires an Educational Audiologist .10 to
support the programming and service delivery for students who are deaf/hard of
hearing. Key components of the role include:

perform comprehensive, educationally relevant, hearing evaluations

assess central auditory function

interpret audiological assessment results to assist other school personnel

assist in program placement as a member of the educational team to make
specific recommendations for auditory and communication needs

provide inservice training on hearing and hearing impairments and their
implications to school personnel, children, and parents

educate about noise exposure and hearing loss prevention

make recommendations about the use of hearing aids, cochlear implants,
assistive listening devices, group and classroom amplification

ensure the proper fit and functioning of hearing aids and other auditory
devices

analyze classroom noise and acoustics and make recommendations to
improve the listening environment

collaborate with school, parents, teachers, special support personnel, and
relevant community agencies and professionals to ensure delivery of
appropriate services

provide documentation for S.E.A. grant applications
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ROLE OF THE EDUCATIONAL INTERVENER

The Educational Intervener is assigned to assist a teacher in specific settings to
respond to students’ needs which require specialized training and expertise.
These students have highly complex learning needs within a particular
exceptionality. The primary focus of the Educational Intervener’s responsibility is
to interact with identified students and to support their learning. Educational
Interveners participate as part of a school team, multidisciplinary team, in
providing ongoing feedback about the students’ response to program and with
their expertise contribute to direction setting for the upcoming period/term.

The Educational Intervener will be expected to perform the following functions
where applicable, under the direction of the teacher and the supervision of the
Principal.

1. To implement structured modified programs to allow identified students to
develop meaningful academic and social skills within the school and the
community as developed by the teacher, school resource team and
multidisciplinary team.

2. To carry out specific programs in language, behaviour management and
physical management as established by the teacher, school resource team,
and multidisciplinary team.

3. To work with the teacher, school resource team and the multidisciplinary team
in providing guidance, emotional support and encouragement to the identified
student.

4. To provide opportunities for learning, success and transfer of interactional
and social skills within the classroom and school to other settings.

5. To assist in the preparation of materials for programs as required by the
teacher.

6. To assist the identified student in the provision of personal and medical care,
examples: dressing, toileting, hygiene, lifting.

7. To assist a teacher in the supervision of identified student during
indoor/outdoor activities, lunch and bus arrivals and departures.

8. To attend whenever possible scheduled planning meetings and other

appropriate meetings as requested by the teacher and /or school resource
team/principal.
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EXAMPLES OF DUTIES PERFORMED BY EDUCATIONAL INTERVENERS

Provide students with additional instruction so the teacher’s directions are
understood. Break the task into simpler steps using concrete and visual cues
as needed.

Use appropriate language and, if necessary, short clear and concise
language pair with gestural and/ or visual cues to aid comprehension. To
encourage the student’s communication or communicative attempts by using
a multi-model approach in consultation with the teacher and resource team.
With teacher direction, assist the students in choosing activities and getting
started. Assist the students in remaining on task and redirect when
necessary.

Implement specific programs specified in the L.LE.P. as directed by the
teacher/resource team. Record data. Maintain observation notes. Share
information with team member(s).

Modify the environment or tools involved to enable the students to participate
as directed by the teacher in consultation with the resource team.

Using a hierarchy of prompts, to assist the students throughout the school
day.

Assist the students in developing skills in the use of adaptive technology.
Maintain equipment for students.

Consistently role-model appropriate behaviour and language skills. Positively
reinforce appropriate skills being used.

Using existing behaviour and CPI plans in conjunction with preventative
measures (i.e. calming strategies) monitor students behaviour to ensure a
safe learning environment.

Prepare activities, assemble and distribute materials. Clean up afterwards.

Set up and operate computers and audio-visual equipment.

Write in communication books. Comments are to be read and initialled by
teacher.

Participate in appropriate conferences during work time when requested by
principal, teacher and team members.
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Encourage independence in the area of self-help skills using the hierarchy of
prompts for toileting, personal hygiene, feeding and dressing skills.

Assist with arrival or departure of students by bus/taxi. Promote safety
awareness.

Administer medication as per Board policy. Administer first aid, when
necessary.

Accompany students on field trips.
Provide support and guidance to students in community work placements.

Participate in inservice training on Professional Activity days.
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GENERAL PRINCIPLES

1.

10.

11.

12.

13.

A waiting list of students requiring El support will be reviewed by the
Supervisor of Behaviour Resource Services and SSMT and prioritized on
an ongoing basis.

Human Resources will determine qualifications and requirements of El
candidates.

Interview team will be comprised of the Supervisor of Behaviour Resource
Services and Human Resources.

Successful candidates will be placed in an El pool until an appropriate
student match is found.

When placement of an El is possible the Supervisor of Behaviour
Resource Services will make a match based on the El's skills/expertise
and the student’s identified needs.

Match is formalized subject to a 60 day probationary review.

The EI will be assigned to a specific student and the El/student match is
expected to be a 2 year commitment.

Upon completion of the assignment, the EI will be reassigned to a new
student if an appropriate match is determined.

El’'s who request a transfer but are denied will be permitted to apply to EA
postings during the forecast process.

El's whose assignment has ended but still remains in the EI pool are
permitted to apply to EA postings during the forecast process.

If an El has posted to an EA position they will be considered eligible to
return to an El position within one year if an appropriate match is found.

If an El has chosen to return to an EA position and wishes to return to El
status the following year, they will be required to put their request in
writing to the Manager of Human Resources by March 31. Once their
request is received they will be automatically considered without having to
go through an interview process and if a match is deemed appropriate
they will be awarded the EI position.

El's who have accepted their forecasted assignment will not permitted to
apply to EA postings during the forecast process.
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ROLE OF PHYSICAL MANAGEMENT SERVICES STAFF

The Physical Management staff (comprised of Occupational Therapists and
Physiotherapists) is essential for the integration of students with physical (i.e.
muscular dystrophy, cerebral palsy etc), neurological (i.e. Autism Spectrum
Disorder etc), medical (i.e. epilepsy, diabetes), developmental and cognitive
disabilities (developmental delay, Down syndrome etc). Therapists provide
assessment, consultation, mediator training, and recommend services for this
student population.

Consultation

The primary function of the Physical Management therapist is to facilitate staff’s
understanding of the students with developmental, physical, cognitive and/or
psychosocial problems and their implication on the student’s participation and
integration into the school environment. Together with school personnel, the
therapists collaborate to implement accommodations and modifications to the
student’s physical, social and academic environment. Consultation may address
difficulties in the following areas: visual perceptual, self help skills, social skills,
sensory needs, equipment needs, functional mobility, safety needs and
transportation needs. The identified needs may be addressed through the
development of an IEP, liaising with community agencies, and/or parent(s).

The consultation process may also include:
Data gathering (OSR, teacher and parent interviews)
Reviewing medical information and implications for learning
Directly observing (in class, gym and/or playground)
Mediator training
Identifying the need for professional involvement
Screening the need for further assessment (as detailed below in “Assessment”)
Making recommendations and implementing programs

Assessment
Therapists provide formal and informal assessment based on the student’s
identified needs for academic success.
The assessment process may include:
Consultation, information gathering with school board personnel, community
agency, and / or appropriate medical professional
Observation of student
Standardized assessment
Provision of a written report when required
Communication of strategies with school staff and / or parent
Professional assessment and documentation to support the acquisition of
Special Incidence Portion (SIP) claim funding and SEA claim funding (see
Specialized Equipment/Technology)
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Mediator Training

The secondary function of Physical Management therapists is to train a mediator
who may include any school staff to address the student’s individual needs as
identified through the consultation and / or assessment process. Therapists
provide strategies and techniques to the mediators to maximize the student’s
success with accessing curriculum while ensuring safety. Therapists oversee the
mediator until competency is achieved and support the teacher so that ongoing
responsibility can continue with the teacher. Further mediator training is provided
upon school request.

Specialized Equipment/Technology

Therapists are required to complete standardized assessments, employ their
professional analysis and produce a formal report. The therapists identify the
appropriate software equipment required for the student to access curriculum
and provide ongoing support and training to ensure success.

The Ministry of Education, in its Special Education Funding Guidelines-Special
Equipment Amount (SEA), identifies that Occupational and Physical Therapists
(as professionals in governing colleges) are qualified to conduct assessments to
determine a student’s needs, and to recommend appropriate equipment
supports.

Program Development

Curriculum Adaptation: Accommodation/Modifications
Provide written output strategies to enhance literacy development
Address student challenges with written output, organization, self-help,
gross motor, sensory, and perceptual needs

IEP Development:
Develop individualized goals for students unable to access or demonstrate
their knowledge of curriculum’

Transition:
Community programs
Within the classroom between grades and schools
Transition into or out of school (early facilitation and post secondary
placement)

Environmental Modifications and Accommodations:
Use clinical knowledge and ergonomics to adapt school and classroom
environment for physical accessibility
Provide consultation and assessment of the school environment to ensure the
student’s safety and to promote independence (e.g. accessibility of classroom
and washrooms)
Assist with equipment purchase and placement (e.g. change tables, grab
bars)
Consultation on the creation of sensory neutral environments (e.g. calming
rooms, classrooms)
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Research
Participate in Board based pilot projects around technology and curriculum

Case Conference and IPRC

Therapists attend case conferences and IPRCs and collaborate with colleagues
regarding learning needs, program options, assessment requirements, and
special adaptation for individual students.
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Liaise with Professionals Outside of Board
The therapist communicates with other professionals to ensure that all relevant
information is co-ordinated. This includes:
Interpret reports, share and integrate information to / from community
agencies, board staff, medical professionals
Refer to appropriate community agencies and attend medical clinics relevant
to specific student needs (as required)

In-services
Provide a variety of in-services to school personnel, other disciplines, and / or
parents as requested

Early Facilitation

The Therapist may visit identified students preceding their entry to JK to
determine self help skills, sensory, motor perceptual and environmental needs in
order to develop a transition plan for entry into kindergarten.

Supervision and Professional Development

As self-regulated health care professionals and members of their respective
colleges, Occupational Therapists and Physiotherapists are expected to maintain
their competency to practice through a variety of professional development
activities.

The Board maintains a commitment to Participatory Management and places
responsibility for the day to day carrying out of duties on the employee. However
the Physical Management services staff will consult with peers and supervisor
regularly to enhance practice. Regular meetings with the supervisor are
expected and the duration and frequency of these meetings should be arranged
with the supervisor.

Professional Rapport

It is incumbent upon all Board personnel that they maintain positive and
constructive working relationships with all other Board members. Maintenance of
effective working relations is critical to the successful provision of support
services to the student and the school. The staff member is responsible for
maintaining these.

Qualifications
Masters Degree or equivalent in Physical or Occupational Therapy.
Member in good standing with the College of Occupational Therapists of
Ontario or the College of Physiotherapists of Ontario
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ROLE OF PSYCHOLOGICAL SERVICES STAFF

The practice of psychology is the assessment of behavioural and mental
conditions, the diagnosis of neuropsychological disorders and dysfunctions and
psychotic, neurotic and personality disorders and dysfunctions and the
prevention and treatment of behavioural and mental disorders and dysfunctions
and the maintenance and enhancement of physical, intellectual, emotional, social
and interpersonal functioning. (The Psychology Act, 1991)

In light of the above definition, it is recognized that the provision of psychological
services within the York Catholic District School Board plays a major role in
supporting the education of the students in the Board. Psychological Services
staff are accountable professionally to the Chief Psychologist and
administratively to the Superintendent of Education.

Assessment:

The primary function of the psychologist, psychometrist and psychological
associate is the assessment of students in the Board. Students are referred for a
variety of reasons but the central underlying rationale for the assessment is to
provide further information to assist in the provision of educational services to the
student. Students are referred for assessments through the school team who,
together, determine the appropriateness of the procedure. However, the decision
to conduct an assessment is made by Psychological Services staff. Assessment
includes:

consultation with school and Board personnel about the student

discussion with the parents/guardians of the student and with appropriate
professionals also involved with the student and the family

observation of the student in the classroom and other areas of the school
psychometric evaluation including formal instruments and checklists

provision of a written report summarizing the findings

feedback to the parents/guardians and, with their consent, to the school
consultation to the school to support the implementation of the findings

D> DD

Consultation:

Another important function of the psychologist, psychometrist and psychological
associate is the provision of consultation services to the school staff. This can be
done in a number of ways but needs to be carried out in a planned and organized
manner. Meetings to consult with school staff are set up at specific points in the
school year and can be a venue for discussing students in greater detail.

At certain times consultation may be required to support school staff involved in
student, school or community crises. It is important that staff availability be
clearly outlined for the schools to which they are assigned in order to be available
for this service.
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Case Conferences and IPRCs:

Psychology staff attends case conferences and IPRCs to present psychological
information that is pertinent to the student's program. It is important to be well
prepared by being knowledgeable about the content of the file and updating the
records to ensure that all psychological information is available and presented in
a clear, concise and effective manner.

Liaison with Professionals Outside of the Board:

Psychology staff communicates with other professionals to ensure that all
relevant information is co-ordinated and synthesized in a complete way to be
used by others working with the student. This includes:

reviewing and summarizing reports from community agencies

integrating information with current information in the file

communicating with other staff in the Board about the content of other reports
and findings

providing a central co-ordination of clinically relevant information about the
student

sharing information with other professionals that will benefit the provision of
services to that student

co-ordinating the sharing of information requested by other professionals and
community agencies

> > > D>

Services to Students:

At certain times it will be necessary for staff to work with an individual student
who appears to be in particular need of intervention. This should generally be
initiated as an assessment of the student's needs. The goal should always be to
provide as speedy a transition as possible to community agencies or
professionals who are able to provide ongoing care and case management. If
there are students for whom services are not yet available and who are deemed
to be at risk for serious psychological distress, service may be provided on short-
term, transitional basis. Consultation with the supervisor is advised in such
cases.

Inservice:

The provision of inservice to other members of the Board on areas germane to
the practice of psychology is seen as an important way to share information and
maintain effective channels of communication with colleagues. This should
always be conducted in a planned and organized manner to assist in the
effective use of time for all involved.

Meetings with Parents:

Psychology staff are expected to meet with parents to gather and share
information.
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Communicating with Other Board Personnel:

Staff are expected to maintain effective ongoing communication with other Board
staff in order to provide comprehensive services and to be as well-informed as
possible in performing their duties. Communication can be done via meetings,
telephone, voice-mail and e-mail.

Documentation:

Psychology staff members are required to document all of their professional
activities regarding students. These are to be done in a concise and yet
comprehensive manner so that records clearly show the status of a file and the
nature of the department’s involvement. Case logs and formal reports are the
usual manner in which this documentation is conducted. Staff are also required
to log their Board-related activities in their calendar in order to document their
professional work with the Board. These documents can be audited and are the
property of the Board.

Supervision and Professional Development:

Staff are expected to maintain their competence to practice psychology by
keeping abreast of the developments of the profession and being aware of the
current scientific findings and professional practice in relevant areas. While the
Board will endeavour to provide opportunities for professional development, it is
also the responsibility of the staff member to make a personal effort to maintain
professional competence. Staff are also expected to be fully apprised of legal
and ethical guidelines governing their professional practice in the Province of
Ontario. The Board maintains a commitment to Participatory Management and
places responsibility for the day to day carrying out of duties on the employee.
However the psychological services staff will consult with peers and supervisors
regularly to enhance practice. Regular meetings with supervisors is expected and
the duration and frequency of these meetings should be arranged with the
supervisor.

Professional Rapport:

It is incumbent upon all Board personnel that they maintain positive and
constructive working relationships with all other Board members. Maintenance of
effective working relationships is critical to the successful provision of support
services to the student and the school. The staff member is responsible for
maintaining these.

Other Duties:

Psychological Services staff may be requested to perform other duties by the
Chief Psychologist. These are seen to be within requirements of the role when
they are consistent with the scope of the practice of psychology in a Board of
Education.
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Qualifications:

> > >

one year of experience working in a multidisciplinary academic or clinical
setting with children and adolescents

ability to work collaboratively within a multidisciplinary team setting

ability to provide services within a large School Board

registration with the College of Psychologists of Ontario

preferred academic training is a Doctorate in psychology with a M.A. as the
minimum requirement
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ROLE OF THE SECONDARY MULTIDISCIPLINARY TEAM FOR
HIGHLY COMPLEX EXCEPTIONAL STUDENTS

The Secondary Multidisciplinary Team is composed of a special program
teacher, psychologist, speech pathologist, behaviour resource and an
occupational therapist.

The Team addresses the programming needs of highly complex exceptional
students within the Functional Life Skills Program and the Social Communication
Program.

Responsibility:
Provide school and area inservices
Provide training in the area of programming to teachers and EA/EI
Program for individual students who are in crisis
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ROLE OF SENIOR PSYCHOLOGIST

The Senior Psychologist provides support in the administration of Psychological
Services and supervision of staff. This position reports professionally to the Chief
Psychologist and administratively to the Chief Psychologist and the
Superintendent of Education: Exceptional Learners and shall be responsible for
the following:

Management:

Assist the Chief Psychologist in the management of the Service by maintaining
an active knowledge of the psychological needs of the students in the Board and
planning, and implementing the services to best meet these needs.

Supervision:

The Senior Psychologist shares responsibility for the professional supervision of
the work of the Psychometrists, Psychological Associates and Psychologists.
The Board maintains a commitment to Participatory Management and places
responsibility for the day to day carrying out of duties on its employees, however
staff will consult with their Supervisor regularly to enhance practice and ensure
consistency and adherence to Board policy.

Staffing:
Assist in interviewing and the hiring of Psychological Services staff.

Information Management:

The Senior Psychologist assists in the co-ordination and management of a
confidential system for collecting, storing and distributing information collected by
Psychological services.

Case Conferences and IPRCs:
Attend case conferences and IPRCs as required to provide advice or opinion that
is pertinent to a student’s program.

Professional Development:
Assist in the co-ordination and delivery of Board staff development and facilitate
professional development for Psychological Services.

Liaison with Professionals and other agencies:
Communicate with other professionals who are involved in the provision of
services to students in the Board.

Other Duties:
The Senior Psychologist will perform other duties as required by the Chief
Psychologist. These will be in keeping with the role of the Senior Psychologist.
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Qualifications:

A Doctorate in Psychology and licensed by the College of Psychologists of
Ontario, or Masters Degree.

five years of experience working in a multidisciplinary academic or clinical
setting

ability to provide professional supervision

ability to work collaboratively within a multidisciplinary team setting

>\

> >

*Currently, in an attempt to provide professional development in staff, the senior psychologist
position is shared by 4 psychologists. Primary duties include Supervision and coverage for the
Chief Psychologist as needed.
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SPECIAL EDUCATION INSTRUCTIONAL SOFTWARE SPECIALIST
Position Summary

The Special Education Instructional Software Specialist works collaboratively with, the
Special Equipment Assistive Technologist, the Special Equipment Hardware\Software
Technician, Electronic Resources Technician, Student Services Resource Staff, and
Information Technology Services to provide support and training to end-users of all
Special Education Amount software applications.

Major Responsibilities
Provide support for Special Education instructional software through the
Computer Help Desk
Respond to HEAT (Computer Help Desk) orders as required
Provide support and training for the Council of Directors of Education (CODE)
Initiative
Participate in the delivery of in-service packages to teachers and support staff
Develop necessary documents, procedures and training materials
Deliver on site instructional assistance for Special Education software to
teachers and support staff as required
Assist in the research and evaluation of software for the Student Services
Department
Liaise with vendors, community agencies and ASET, as required
Perform other duties as assigned
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SPECIAL EQUIPMENT HARDWARE/SOFTWARE TECHNICIAN
Position Summary

This position coordinates the hardware/software for the Special Equipment Amount
computers. The individual collaborates with the Special Equipment Assistive
Technologist, Student Services Staff, Information Technology Staff and School Staff

Major Responsibilities
Work in conjunction with Student Services, Information Technology Services,
users, and vendors / suppliers to develop, problem solve and monitor computer
images and related policies and procedures
Develop, test, administer, and distribute all images, packages and upgrades
Evaluate technical issues in hardware and software for the purpose of
compliance standards
Implement special technical requirements for an individual student (stand
alone, networking, etc.)
Troubleshoot and respond to work orders, and, where necessary, provide
pertinent training support on site to resolve technical and software end-user
issues
Provide second level support of computer hardware and software rolled out for
initiatives (i.e. Special Equipment, Effectiveness and Equity Fund and Cluster
Claims) on-site
Provide ongoing cost analysis regarding all functions of the services and
support area
Oversee the collection, storage and set-up of hardware and software
Set up all hardware and software at the school, including all special
requirements to the School Administration, the teaching community and the
end-user
Direct the collection, handling, delivery and setup of Cluster Claims
Prepare and maintain computer hardware and software inventory records in
collaboration with the Student Services Secretary
Liaise with System Support regarding recent computer model types to ensure
compatibility with Board’s overall technical plan
Liaise with the Boards users, vendors, suppliers and maintenance service
contracts
Provide support to students, teaching community and parents on how to
register and use software and hardware during set-up school work orders
Administer technical and user-support assistance during in-services
Develop necessary support and technical training material
Orient LAN Technicians on the use of software and protocols for managing
hardware / software issues in schools
Provide consultation regarding initiatives, Cluster Claims and scanning material
Establish, develop, test and maintain a Board wide distribution system for
scanned material

177



Special Education Staff

Manage the training and assist in assigning duties of new staff assisting
Student Services

Liaise with different Boards to facilitate the portability of equipment and ensure
the various types of computer systems from outside Boards comply with
YCDSB standards

Perform other duties as assigned
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ROLE OF THE SPECIAL EDUCATION DEPARTMENT HEAD

The Special Education Department Head is a specialist in special education with
expertise in programming for a wide range of students with special needs. Reporting
to the school’s principal, the special education department head acts as a primary
resource to the principal and school’s staff in bringing forward the development,
implementation, and review of the school’s Special Education Plan.

PART A: REGULATIONS IN THE EDUCATION ACT
Regulation 262

The Act outlines the duties of the department head as follows:
assist the principal, in cooperation with the teachers in charge of other
organizational units or programs, in the general organization and management of
the school
assist the principal
- by recommending appointments to the teaching staff of the organizational
unit
- by recommending assignments and timetable allotments for the teaching
staff of the organizational unit
- in co-ordinating and supervising the teaching and in implementing the
instructional program of the organizational unit
- in maintaining close cooperation with the community, and
- in assembling information that the principal may be required to provide in
accordance with clause 12(3) (1)

file with the principal up-to-date copies of outlines of courses of study for the
organizational unit or program, with sufficient detail to permit the effective co-
ordination of the courses of study

assist teachers in the organizational unit or program in improving their methods of
instruction, in maintaining proper standards for instruction, and in keeping records
of the work and achievement of students

ensure that there is reasonable supervision of students who are engaged in activity
authorized by the Board that is performed off school property and that is part of the
organizational unit or program

ensure that equipment for use in courses and activities in the organizational unit or
program is maintained in safe working order

Regulation 181

The Special Education Department Head supports the principal in overseeing the
IPRC process, and programming for all exceptional students in the school.
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PART B: IMPLEMENTATION OF SCHOOL'S SPECIAL EDUCATION PLAN

Consultation:

Consultation is collaborative in nature and may involve principal, vice principal
overseeing special education, teacher (s), parent/guardians, other support staff and
Board personnel.

It is focused to:
participate in the school’'s Student Service Committee
help interpret information and develop a plan of action for students with complex
needs
attend assessment feedback sessions (especially psychological assessments) and
collaborate in decision-making regarding appropriate direction(s)
report findings at case conferences, parent meetings and IPRC as requested
facilitate referrals of cases to Board personnel (psychological services, behaviour
resource, speech and language)
facilitate transition plans and programming recommendations for students who
have entered or left secondary school
facilitate the co-ordination of the 1.S.A. funding protocols
support consistent application of Ministry policies and the Board’s procedures and
practices

Programming:

Programming is designed to provide initial and ongoing support to the school’s special
education staff in the development, implementation and review of a student’s special
education program by:

collaborating as part of the Individual Education Plan (I.E.P.) writing team, when
requested

providing materials and suggested strategies

facilitate the admission of exceptional students in special education programs

Case Conference/IPRC Meetings:
serve as a committee member at an IPRC Review meeting for all exceptional
students
facilitate the IPRC Review meeting recommendations
upon request, collaborate at school or community case conferences for students
with complex needs
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Liaison with Parents/Professionals outside the Board:
Facilitate the transfer of students with special needs into the system from
other school board jurisdictions/placements by gathering information/direct
observation, summarizing the findings and sharing the information/
recommendations with Co-ordinator of Special Programs — Secondary, and
Superintendent of Education

Inservice:
participate in inservices provided at Board, community and school level
inservice groups of teachers/individuals on a broad range of topics pertinent
to roles and responsibilities, procedures, assessment, programming and
special education issues

Maintaining Records:
maintain current records of students with special needs for the school
data base (school register) for exceptional students in special programs
copy of current Individual Education Plan (I.E.P.) for each exceptional student
in special programs
copy of current Individual Education Plan (I.E.P.) for each student with high
needs claimed through Ministry funding model

System Initiatives:
act as a resource to the Co-ordinator of Special Programs — Secondary by
initiating, participating, and supporting system initiatives

Professional Development

continue to develop professional competencies and remain current with
trends/issues/research in education generally and special education
specifically
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SPECIAL PROGRAMS CONSULTANT — HEARING

It is the function of the Special Program Consultant — Hearing, to assist both
students and teachers in the delivery of educational programs for students
having various levels of hearing impairment, under the direction of the
Superintendent of Education: Exceptional Learners.

Responsibilities:

recommend and arrange for the provision of audiological services for students

liaise with independent audiologists, Board support personnel and outside
agencies

(when appropriate), directly teach high needs students using a variety of
approaches

support hearing centre and regular classroom teachers on student
placements, program development and implementation, management and
hearing awareness experiences

assist in the identification of hearing impaired students

assess the need for and arrange the purchase and maintenance of FM
systems and accessories

conduct a needs assessment of all hearing impaired pre-school and school-
aged children within the Board’s jurisdiction

arrange for and conduct inservice sessions on hearing impairments, mediated
responses and educational implications

participate in the SE/IPRC process regarding hearing impaired students

assist in the development of programs for hard of hearing students and for
S.E.A. grant applications

liaise with, advise and inservice parents on audiological and educational
needs related to students with impaired hearing

remain current in developments in the education of students with hearing
impairments
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ROLE OF SPECIAL PROGRAMS TEACHER, VISION

It is the function of the Special Programs Teacher, Vision, to assist both students
and teachers in the delivery of educational programs for students having various
levels of visual impairments, under the direction of the Superintendent of
Education: Exceptional Learners.

RESPONSIBILITIES
Directly teach students with high needs using a variety of approaches, when
appropriate;

Consult with vision resource teachers and regular classroom teachers on
student placements, program development and implementation;

Assist in the identification of students with visual impairments;

Assess the need for and purchase equipment for students with visual
impairments;

Arrange for and conduct inservice sessions on visual impairment and the
educational implications;

Participate in the I.P.R.C. process regarding students with visual impairments;
Assist in the development of I.LE.P.s for students with visual impairments;
Complete SEA claim proposals for students with visual impairments;

Liaise with, advise and inservice parents on educational needs related to
students with visual impairments;

Remain current in developments in the education of students with visual
impairments.

QUALIFICATIONS
Religious Education, Part 1 or equivalent
Ontario Teachers Certificate
Teacher of the Blind, Specialist
Recent Pastoral Reference
Minimum 5 years of successful teaching
Positive recommendation from a Supervisory Officer
SEA Authorizer
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ROLE OF SPECIALIST, BEHAVIOUR RESOURCE SERVICES

Behaviour Resource Services functions within the Department of Psychology to
provide direct support and consultative services to students in the Board, who
present with a range of behavioural, social and adjustment issues, at all ages
and grade level.

In addition the Behaviour Resource Specialist works in collaboration with the
Supervisor of Behaviour Resource Services.

Areas of Responsibilities include:

Transition Diagnostic Centres: 7 centres
Holy Spirit, Aurora: Grades 1 to 2
St. Anne, Richmond Hill: Grades 4 to 6
St. John Chrysostom, Newmarket: Grades 5 and 8
St. Thomas Aquinas, Keswick: Grades 3 and 5
Brother Andre CHS, Markham: Grades 9 and 10
St. Matthews CES, Markham: Grades 1to 3
Fr. Bressani CHS, Woodbridge: Grades 9 and 10

Associated Responsibilities:
coordination of programs — T.D.
referral and case management of students
central Case conference coordination
school orientation and term meetings for students
program delivery and goal setting/reviews of students
inservices re: T.D. students as needed and program
supervision of CYW staff

Section 23 Programs: Board Liasion
coordinate transition planning and attend case conferences
coordination of board referrals including admission and demission
oversees classroom budget
Central Intake Committees: Mental Health and P.D.D.

Additional duties related to partnership with Kinark at Our Lady of the Lake CHS
and St. Paul elementary

attends bi-weekly case conference planning meetings

integration liaison/goal setting for students returning to Board/Case

Conferences as needed

attends parent meetings

member of the Board/Kinark multidisciplinary team as needed

day-to-day management issues presented by Kinark
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Coordination of S.S.W. Program
assignment and day to day management of Student Support Workers

Coordinates the Crisis Prevention and Intervention Inservice program
coordination of program/staff
CPI Institute contact person
budget and ordering of training materials

Coordination of Contract CYW Program
coordination of contract CYW staff for those students identified with safety
concerns towards self and others
CYW budget
liaison with contract agencies, Bartemeaus, Wholistic, Beyond

Other duties include:
coordinates/liaises with other community agencies and schools re: Mental
Health Services
provides input into the Behaviour Resource Meetings
attends parent meetings, central case conferences and IPRCs as required
responds to “crisis situations” that require an immediate response
coordination of database screens for Section 23 and TD programs
Participate as a member of Student Services Management Team

The Specialist of Behaviour Resource Services may be requested to perform
other duties as requested by the Superintendent of Education (Schools), and
Superintendent of Education: Exceptional Learners

Qualifications:
5 years of experience working in a multidisciplinary academic or clinical
setting with children and adolescents with behavioural needs
ability to work collaboratively within a multidisciplinary team setting
preferred academic qualifications — bachelor's degree and Child and Youth
Work Diploma
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ROLE OF SPEECH LANGUAGE STAFF

The practice of Speech Language Pathology involves the management of
developmental communication disabilities arising from a continuum of learning
impairment including language processing and production, Learning Disabilities,
articulation and phonological disorders, dysfluency, and social communication
disabilities including the A.S.D. spectrum, and acquired communication
disabilities arising from hearing, neurological impairment or voice impairment.
The practice of Speech Language Pathology also involves the management of
specific procedures such as augmentative/alternative communication. (Quality
Assurance Program September 1996)

In light of the above practice guidelines, the speech language pathologist in the
York Catholic District School Board plays a major role in the development of
communication based learning and social/pragmatic language skills of referred
students from junior kindergarten through secondary school.

Consultation:

The primary function of the speech language pathologist is to facilitate the
understanding of students’ basic communication needs, oral language
development needs, speech production abilities and needs and their implication
for learning and socialization, and to translate these needs into accommodations
and modifications to educational plans. This is primarily accomplished by
collaborative consultation with teachers, and/or school resource teams, and/or
parents, and/or community agencies.

The process of consultation may include any or all of the following:

i) data gathering (OSR review, teacher and parent interviews, speech
and language checklist, etc.)

i) direct observation ( in and out of class)

iii) administration of screening tools

iv) demonstration of specific strategies to teacher, resource teacher
and/or parent

V) identification of the need for additional assessment or consultation
by other professionals within the Board or by community agencies

Assessment:

The primary reason for a formal assessment is to determine specific speech and
language goals based on assessed strengths and weaknesses. Requests for
assessments are received from the school team; however the decision to
conduct an assessment is made by the Speech Language Pathologist.
Assessment (may) include:

A consultation and information gathering regarding the child with school board
personnel
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observation of the student

communication evaluation using formal and informal measures

provision of a written report summarizing the findings

feedback to parents/guardians

consultation with school staff and parents to report findings and develop
strategies for implementation

I > > > >

Program Development:

i) Curriculum Adaptations: Accommodation/Modification of:

- classroom environment

- language of instruction

- use of strategies for maximizing language processing and
production (memory, morphology, vocabulary, syntax,
narrative skills)

- review of literacy skills (metalinguistic skills, story structure,
etc.)

i) The speech language pathologist recommends that appropriate
goals are established for those students unable to communicate
well orally and communication alternatives such as gestures, signs,
picture symbol systems are introduced, i.e.

- use of low and high technology
- use of a variety of software programs to support
communication and literacy

i) Participation in the process of I.E.P. development related to the
student’s communication deficits

Case Conference and IPRC:

Speech language pathologists attend case conferences and IPRCs to present
the level of the student's communication skills. Speech language pathologists
participate in the discussion with colleagues regarding the learning needs,
program options, assessment requirements, special adaptations for individual
students.

Liaise with Professionals Outside of Board:
Speech Language staff communicate with other professionals to ensure that all
relevant information is co-ordinated. This includes:
- reviewing and summarizing reports from community agencies
- integrating information with current information in the file
- communicating with other Board staff about the content of other
reports and findings
- sharing information with other professionals that will benefit the
provision of services to that student
- referring to appropriate community agencies
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Inservice:

Inservices are provided at an area level or Board level and speech language staff
are involved in the planning and implementation of these inservices. Inservices
are also provided at schools on specific topics requested.

Early Facilitation:
Speech Language Staff will visit identified students preceding their entry to JK in
order to determine communication needs and assist in the transference of
existing programs or the initiation of new communication goals. The process may
include:
- observation of student
- consultation with parents and relevant agencies
- summarizing and presenting information to relevant school and
Board administration and staff in conjunction with other resource
staff

Communicating with Other Board Personnel:

Staff are expected to maintain effective ongoing communication with other Board
staff in order to provide comprehensive services and to be as well informed as
possible in performing their duties. Communication can be done via meetings,
telephone, voice-mail and e-mail.

Supervision and Professional Development:

Staff are expected to maintain their competence to practice speech language
pathology by keeping abreast of the developments of the profession and being
aware of the current scientific findings and professional evidence based practice
in relevant areas. While the Board will endeavour to provide opportunities for
professional development, it is also the responsibility of the staff member to
make a personal effort to maintain professional competence.

The Board maintains a commitment to Participatory Management and places
responsibility for the day to day carrying out of duties on the employee. However
the speech language services staff will consult with peers and supervisor
regularly to enhance practice. Regular meetings with supervisor is expected and
the duration and frequency of these meetings should be arranged with the
supervisor.

Professional Rapport:

It is incumbent upon all Board personnel that they maintain positive and
constructive working relationships with all other Board members. Maintenance of
effective working relationships is critical to the successful provision of support
services to the student and the school. The staff member is responsible for
maintaining these.
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ROLE OF THE SUPERINTENDENT OF EDUCATION:
EXCEPTIONAL LEARNER

Reporting to the Director of Education, the Superintendent of Education:
Exceptional Learners provides leadership and direction for the Special
Education and Student Services Department.

In addition, the role of the Superintendent of Education: Exceptional Learners is to:

Responsibilities:
implement Ministry of Education policies, guidelines, standards,
initiatives and mandates as they pertain to Special Education
align the Board'’s vision, philosophy and policies within Special
Education
develop, implement and review Special Education programs and
services as defined in the Annual Review of the Special Education
Plan
collaborate with the Superintendent of Education: Curriculum &
Student Assessment, to provide input into the development of the
Board Improvement Plan
prepare proposals, position papers, as requested by the Board and
the Ministry of Education
prepare the Special Education budget
hire, supervise and monitor performance of central Special
Education resource staff
coordinate and be a resource to the Special Education Advisory
Committee (SEAC)
liaise with interdepartmental committees, other school boards, the
Ministry of Education, professional groups and special service
agencies
develop partnerships with community agencies
participate in committees that may have an impact on Special
Education issues as directed by the Director of Education
coordinate the development of the Special Education professional
development plan
monitor trends and research in the field of education
coordinate the development and maintenance of Special
Education data
be a resource to schools and the Board

As a result of the Board’s initiative to develop professional learning
communities, each Superintendent of Education (Schools) has been
allocated a special education resource team to address the various issues
that arise within a family of schools model. School superintendents will
participate in central level case conferences and Identification Placement
Review Committee (IPRC) meetings.
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ROLE OF SUPERVISOR OF BEHAVIOUR RESOURCE SERVICES

Behaviour Resource Services functions within the Department of Psychology to
provide direct and consultative services to students, in the Board, who present
with a range of behavioural, social and adjustment issues at all age and grade
levels. The Behaviour Resource Supervisor is responsible for the management of
Behaviour Resource Services and supervision of the professional practice of all
permanent and contract Behaviour Resource Workers reporting professionally to
the Chief Psychologist and administratively to the Superintendent of Education:
Exceptional Student Services. The duties of the Supervisor of Behaviour
Resource Services include:

Staffing:
The Supervisor is accountable for BRS staff performance within the Board —
professionally/administratively, as well as the following:
To advise in the hiring, and coordination of the allocation of Behaviour
Resource Workers within the service, and the contracting of temporary
Behaviour Resource Workers.
Hire and assign Educational Intervenors in conjunction with Human
Resources.
Supervision and hiring of Student Support Workers.

Supervision:

The Supervisor of Behaviour Resource Services is responsible for the
supervision of the professional practice of the Behaviour Resource Staff and
Student Support Workers. This would include staff performance appraisals.

Management:
The Behavioural Resource Supervisor manages the Service by maintaining
an active knowledge of the behavioural needs of the students in the Board
and planning and advising on how to best meet these needs.
Acts as a resource to the School Superintendents and is a member of the
Special Education Management Team.
Maintains a database which reflects current service provisions.
Prepares recommendations regarding program delivery.
Is responsible for ongoing dialogue with teachers, principals, consultants,
coordinators, superintendents and other student services personnel.
On call availability is necessary when managing services for special needs
students.
Assist with the hiring of BRS staff, Section 23, and TD Program Staff.
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Professional Development:

Staff is expected to maintain their professional competence by keeping abreast
of developments in and being aware of the current findings and professional
practice. The supervisor will assist in monitoring and evaluating these needs and
be supportive in the provision of opportunities for professional development.
Case Conferences and IPRCs:

The Supervisor of Behaviour Resource Services may attend case conferences
and IPRCs to provide advice or opinion that is pertinent to a student’s program.

Liaison with Professionals and Other Board Personnel:
Supervisor of Behaviour Resource Services communicates with other Board
professionals who are involved in the provision of services to students.
Board and Community Committee Representative: Mental Health
Collaborative, Case Coordination, COMPASS
Board Committee Representative: Health & Safety Substance Committee

Inservice:

The provision of inservice to other members of the Board with regard to
behavioural management issues will be important. CPI training is an important
and valued component of this type of service. The Supervisor will manage and
oversee the provision of these inservices in the Board.

Other Duties:
The Supervisor of Behaviour Resource Services may be requested to perform
other duties by the Superintendent of Education: Exceptional Learners, or the
Chief Psychologist. These are seen to be within requirements of the role when
they are consistent with the scope of the practice of Supervisor of Behaviour
Resource Services in the Board. For example:
Respond to potential work referrals: teacher, EA, etc.
Participate in Board Risk Threat Management Team, including inservicing
Participate in the Student Services Management Team Meetings
Coordinate and chair monthly Behaviour Resource Staff Meetings
Collaborate with  Human Resource Department and CUPE re: El Staff
Placement
Facilitate with Conflict Resolution: Should BRS staff experience professional
or administrative conflict in their area or school assignment, the BRS
Supervisor will assist in the resolution process.
Address models of delivery for the services that have impact on building
capacity within the Board.
Active consultation with Health and Safety & Student Services
SE50 — Review, access and planning of next steps re: students who have
been identified through an SE50.
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Qualifications:
five years of experience working in a multidisciplinary academic or clinical
setting with children and adolescents with behavioural needs
ability to provide professional supervision
ability to work collaboratively within a multidisciplinary team setting
ability to manage a service within a school Board

preferred academic qualifications — Bachelors Degree in Child and Youth
Worker diploma
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ROLE OF SUPERVISOR OF PHYSICAL MANAGEMENT SERVICES

The Department of Physical Management Services is comprised of Physical and
Occupational Therapists. This department provides a broad range of assessment,
consultation and intervention services to the staff and students of the Board. The
Supervisor of Physical Management Services provides overall management and
supervision of the Department and reports to the Superintendent of Student
Services. The supervisor is responsible for the following:

Management

Manages the department by maintaining an active knowledge of the physical motor
(fine, gross, sensory, and perceptual) and environmental needs for students in the
Board and planning and implementing services to best meet these needs. Maintains
close dialogue and collaboration with teachers, principals, consultants, co-
ordinators, superintendents and other student services personnel. Membership in
the Student Services Management Team is a key component of this function. The
supervisor has the overall responsibility of co-ordinating the Physical Management
Services. The supervisor will also liaise with the Superintendents of Schools with
regards to the delivery of the Physical Management Services, within a family of
schools model.

Supervision

Has responsibility for the professional supervision for the work of the Physical/
Occupational Therapists. The board maintains a commitment to participatory
management and places responsibility for the day-to-day carrying out of duties on
it's employees; however, staff will consult with their supervisor regularly to enhance
practice and ensure consistency and adherence to Board policy. The Supervisor of
Physical Management Services is expected to be accessible and available to staff
for supervision. Regular meetings with staff members occur. Their duration and
frequency is arranged with the staff.

Staffing
Assist in interviewing and recommending to hire Physical Management Services
staff.

Information Management
Co-ordinate and manage a confidential database for collecting, storing and
distributing information collected by Physical Management Services.

Case Conferences and |I.P.R.C.s

May attend case conferences and I.P.R.C.s to provide advice or opinions that are
pertinent to a student’s program.
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Professional Development
Provide direction in the coordination and delivery of board staff development and
facilitate professional development for physical management staff.

Liaise with Agencies

Communicate with other professionals who are involved in the provision of services
to students in the Board. Liaise with community agencies to facilitate the entry of
students into the system and the referral to community agencies if appropriate.

Qualifications

Required:
Masters or Bachelors Degree
Licensed by the College of Physiotherapists of Ontario or the Ontario College
of Occupational Therapists

Desired
at least seven years of experience working in a multidisciplinary, academic or
clinical setting
ability to provide profession supervision
ability to work collaboratively with a multidisciplinary setting

ability to manage a Department within a large school board.
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ROLE OF SUPERVISOR OF SPEECH/LANGUAGE SERVICES

The Department of Speech/Language Services provides a broad range of
assessment consultation and intervention services to staff and students of the
Board. @ The Supervisor of Speech/Language Services provides overall
management and supervision of the Department and reports to the
Superintendent of Student Services. The Supervisor shall be responsible for the
following:

Management:

Manages the Department by maintaining an active knowledge of the
communication needs (verbal and non-verbal) of the students in the Board and
planning and implementing services to best meet these needs. Close dialogue
with teachers, principals, consultants, co-ordinators, superintendents and other
student services personnel is required. Membership in the Student Services
Management Team is a component of this function. The Supervisor has the
overall responsibility of co-ordinating the delivery of Speech/Language Services.
Collaboration with the Superintendent of Student Services regarding all aspects
of the delivery of departmental services is required. The Supervisor will also
liaise with the Superintendents of Schools with regard to the delivery of
speech/language services within their communities of schools.

Supervision:

Has responsibility for the professional supervision of the work of the
Speech/Language Pathologists. The Board maintains a commitment to
Participatory Management and places responsibility for the day to day carrying
out of duties on its employees, however, staff will consult with their Supervisor
regularly to enhance practice and ensure consistency and adherence to Board
policy. The Supervisor of Speech/Language Services is expected to be
accessible and available to staff for supervision. Regular meetings with staff
members are expected and their duration and frequency should be arranged with
the staff.

Staffing:
Assists in interviewing and recommends the hiring of Speech/Language Services
staff.

Information Management:
The Supervisor will co-ordinate and manage a confidential system for collecting,
sorting and distributing information collected by speech/language services.

Budget:
Plans and monitors an annual budget.
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Case Conferences and IPRCs:

Attends case conferences and IPRCs to provide direction pertinent to a student’s
program.

Professional Development:

Provides direction in the co-ordination and delivery of Board staff development
and facilitate and ensure professional development for Speech/Language staff.

Liaison with Professional and other Agencies:

Communicates with other professionals who are involved in the provision of
services to students in the Board. Liaises with community agencies to facilitate
the entry of students into the system and the referral to community agencies if
appropriate.

Qualifications:

A Masters or equivalent in Speech Pathology and licensed by the College of
Speech Language Pathologists and Audiologists of Ontario

preferred 7 years of experience working in a multidisciplinary academic or
clinical setting

ability to provide professional supervision

ability to work collaboratively within a multidisciplinary team setting

ability to manage a Department within a large School Board

S5 S
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ROLE OF VISION TEACHER

Reporting to the Superintendent of Education: Exceptional Learners a vision teacher, in
addition to giving direct instruction to students with visual impairments, shall provide to
teachers and administrators specific information regarding a student’s vision and
appropriate programming and environmental adaptations.

RESPONSIBILITIES
Ensure that students function effectively in all learning environments of the school;

Obtain and interpret ophthalmological reports to appropriate school personnel;

Determine the level of service required, based on the student’s needs, in
consultation with the student’s teacher(s) and principal;

Consult in the development of Individual Education Plans;

Teach students who use braille, braille reading and writing; abacus; organizational
skills; listening skills and keyboarding and other computer skills;

Assist in the provision of essential classroom materials to students (i.e. brailing,
interlining, enlarging);

Teach specialized skills to students in areas related to their visual impairment;
including visual efficiency; use of low vision aids, as prescribed by an
ophthalmologist or optometrist; listening skills, concept development, daily living
skills, pre-orientation and mobility skills; and other skills necessary for the students to
function effectively in the classroom;

Give classroom teacher(s) specific information regarding student’s vision, and assist
with necessary programming and environmental adaptations;

Research, maintain, recommend and assist in the acquisition of necessary
equipment to accommodate the students in the classroom;

Communicate with parent(s)/guardian(s)/ophthalmologist(s) and other agencies
serving the visually impaired population; such as, provincial school, outside clinics,
and service providers.

QUALIFICATIONS
Religious Education, Part | or equivalent
Ontario Teachers Certificate
Part 1, Teacher of the Blind
Recent Pastoral Reference
Minimum 5 years of successful teaching
Positive recommendation from a Supervisory Officer

197



