INDEX

SPECIAL EDUCATION PLAN

TheBoardoés Consul.t.a.t..i.on...Pr.ocessS........1

Programs and SEIVICES ......uuiiii e e et e e e e et e e e e e e e e e e e e eae s 5
Roles and ReSPONSIDINIES ........ccooviiiiiiiii e e 48
Early [dentification PrOCESS .......cccoiiiiiiiiie et 52
IPRC Identification, Placement and REVIEW ............c.cuuviiviiiiiiiiiiiiiiieeeeee e 60
Educational and Other ASSESSMENIS............uuiiiiiiiiiiiiiiie e 73
Health SUPPOI SEIVICES ......uui it e e e 83
Categories and Definitions of Exceptionalities..............cccovviiviiiiiii e, 93
Special Education PlaCemENLS ..........uuuiiiiii i 99
(IEP) Individual EAUCAtION Plan ............oiiiiiiieeeeeiee e 107
Provincial and Demonstration SChOOIS .............coooiiiiiiiiiii e 120
Special Education Staff ... 126
Staff DEVEIOPMENT .. ..o e 199
Lo [UT] 0] 1.4 11 | TSP 207
Accessibility of School BUildingsS............ouvuiiiiii e 210
LI = 1S 00T = [ o PP 212
(SEAC) Special Education Advisory COMMItEE.........coccvvviiiiiiiiii e 215
COMMUNIEY AQENCIES. ...uu i ieeeiiie et e et e e e e e e e e e e e e e e aa e e e e eaaaeaeeens 222



The Board's Consultation Process

Special Education Advisory Committee Involvement...........cccccvvvvvviiiiiiiiinnenenn.
Majority and Minority Reports re Board's approved plan from SEAC.................
Board's response to Reports from SEAC..........o,
Community/Parental Feedback re Special Education Plan................ccccovvvnnnnn.

Internal and External Reviews .....
Special Education Plan Timelines



The Board's Consultation Process

Special Education Advisory Committee Involvement

In accordance with regulation 464/97 made under the Education Act, the Board
ensures SEACOGs (Speci al Education Advisor
annual review of the Boardodos special educa

As a follow up to the school board special education plan report i 2007, the
following was put into place:

e Updated the Special Education Plan to reflect any changes and services
since June, 2007

e Presented to SEAC the amendments to the Plan 2007 for information and
input

¢ Implemented the recommendations

e Presented to SEAC for approval

e Presented to Board for approval

Sincet hi s year6s mandate was to update, the
Services Management Team, SEAC and Board members.

Majority and Minority reports <concerning
from members of the Boarddés SEAC:

Nil

TheBoar ddés response to these reports:

n/a



The Board's Consultation Process

COMMUNITY INPUT

A statement of how members of the community, particularly parents of children
who are receiving special education programs and services, are informed of the
timelines and methodsforpr ovi di ng i nput into the

The amendments to the Special Education Plan 2007 will be placed on
the Board Website for access by parents, community, staff. Board
website: www.ycdsb.ca

In addition, the plan will also be placed on departmental conference
site in First Class for teachers and staff

School newsletters notify parents/staff re access to the Special
Education Plan

SEAC members received a copy of the draft plan for input

Boar do


http://www.ycdsb.ca/

The Board's Consultation Process

SUMMARY FEEDBACK RECEIVED AS A RESULT OF CONSULTATIONS
WITH THE MEMBERS OF THE COMMUNITY

The Special Education Annual Plan was updated by Student Services staff to
reflect any changes for the 2007/08 School Year. The draft copy was presented
to SSMT for their input and final copies will be made available to all stakeholders
as per past practice.

Internal and External Reviews:

SPECIAL EDUCATION PLAN TIMELINES

January/March Superintendent and Student Services
Management Team work on specific sections

April 30 Draft shared with SEAC for input

May 26 Special Education Plan goes to SEAC for
approval

June 17 Special Education Plan goes to Board, for

approval, with SEAC recommendations

July Submission to Ministry
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Programs and Services

What is Special Education?

Special Education refers to those educational programs and services based on
and adapted by continuous assessment and evaluation which meet the needs of
exceptional students.

Serving Students: An Introduction
The York Catholic District School Board seeks to help all students reach their full
potential, regardless of how unique or special their needs may be.

Our schools recognize the differences in students, and adapt programs to meet
their needs. Some are exceptional and may require special programs and
services. The Board will make every effort to provide such service in the
students' home schools. Where this is not possible transportation is provided to
other schools and centres where the necessary programs and services are
available.



Programs and Services

OUR BELIEFS

We believe that
efaith in God gives meaning and p

We believe that
éeveryone has unconditional val ue

We believe that
eal | human beings | earn continuou

We believe that
€ e v e r ycanrcreate change

We believe that
éparents have the primary respons

We believe that
éeveryone has 4{ddieeminatiorght to sel f

We believe that
éending is a prerequisite to begi

We believe that
éall human DbBexdeperglent ar e i n

We believe that
éeveryone has a mor al responsi bil

Our Goals

U that all students live and communicate our dynamic Catholic
faith
U that all students achieve personalized educational objectives



Programs and Services

PHILOSOPHY

In 1995 the Board submitted this policy statement as part of its Annual Report on
the Provision of Special Education Programs and Services to the Minister of
Education and Training. The annual review committee developed this statement
of philosophyonintegr at i on from the Boarddés Mainstre

Report of the Mainstreaming committee
(York Catholic District School Board, November 1988)

Philosophical Statement

In a very real sense the patterns and rhythms of learning are special and unique
in every student. It is imperative that the philosophy and procedures of all those
involved in facilitating the learning of all students be complementary and
consistent. The Board, therefore, endorses the mainstreaming of learners with a
focus on providing the most enabling learning environment.

The most enabling | earning environment i s
physical, spiritual, social and emotional needs are met, with appropriate support,
in a classroom of age appropriate peers within the home school.

It is recognized that the implementation of mainstreaming is an evolutionary
process that does not exclude the need for a continuum of responses. Principles
for the systematic implementation of the process must be identified and
articulated.

STATEMENT OF BELIEFS AND PRINCIPLES ABOUT SPECIAL EDUCATION
(from Special Education Annual Plan, 1995)

The Board endorses the integration of learners with a focus on providing the
most enabling learning environment.

It is recognized that the implementation of integration practices includes the need
for a continuum of responses.



Programs and Services

MINISTRY STATEMENT, JUNE 1994
The Ministry of Education and Training remains committed to the principle that
the integration of exceptional students should be normal practice in Ontario,

when
parental wishes.

whose needs cannot be met within the regular classroom.

The Yor k

such a

pl acement

meet s

t he student 6s

A range of options including placement in a special class or
provincial or demonstration school will continue to be available for students

Cat hol

i c Di

stri

ct

S ¢ {uaiverty mddlel,ar d 6 s

for the provision of special education programs and services has been designed

in accordance with:

We are a
Catholic Learning
Community of
collaborative
partners, called
to serve one
another by being
committed to
and accountable
for quality
learning by all
with-Jesus as our
inspiration.

Notes:
Integration:

Canadian Charter of Rights and Freedoms
Ontario Human Rights Code
Education Act
Regulations made under the act
Freedom of Information Personal Privacy Act

special education programs and services.

Home School:

Continuum of
Responses: -

regular class

may include support in:

resource/withdrawal
special class, part time
special class, full time

the education of exceptional students in regular classrooms with appropriate

the school that a student would attend if he/she were not exceptional.



Programs and Services

GLOSSARY OF SPECIAL EDUCATION PROGRAMS AND SERVICES

Core Resource Program
e serves a wide variety of students with mild to moderate learning problems in
all exceptionality areas.

Educational Support Program (ES)
e serves students with mild to moderate developmental disabilities and delays
in their educational development.

Functional Life Skills Program (FLS)
e serves students with moderate to severe developmental disabilities and
delays in their educational development.

Intensive Support and Assessment Program (1.S.A.)
e serves students with moderate to severe Learning Disabilities primarily in
Grades 4 to 6.

Social Communication Program (SCP)
e serves students with Autism or Pervasive Developmental Disorder.

Hearing Program and Services
e serves students with mild to profound hearing loss with or without the use of
hearing aids.

Vision Programs and Services
e serves students with a significant loss of vision.

Program for Academic and Creative Extension (P.A.C.E.)
e serves students who have been found to be intellectually advanced.

Learning Strategies

e serves students with communication exceptionalities, as well as other
exceptional students, who would benefit from this intensive Core Resource
support in grades 9-11.

Language Support Centre
e serves students with severe receptive and/or expressive language difficulties
in Grades 1 - 3.

10



Programs and Services

Behaviour Resource Program and Services

e provides a range of services and is available to all students. This includes
consultation to school staff and students, direct service to students, skill
development groups for students, inservice to students, parents and Board
staff.

e the Tutorial Program in secondary schools serves students who have
significant social and behavioural difficulties which have negative impacts on
their learning.

Transition/Diagnostic Centre
e serves students in the primary / junior / intermediate / senior divisions
who, because of waiting lists, require crisis stabilization or interim support,
while awaiting treatment.

Physical Management Services

e serves students who have difficulties in the areas of fine motor, gross motor
or sensory motor skills, in order to promote their independence in the regular
school environment.

e supports students with physical needs that require adaptations to the physical
environment of the school so that they can access the curriculum.

Psychological Services

e Provides consultation, assessment or short-term supportive intervention for
students, and facilitation to community agency services. Students are
referred by school staff with parental/guardian/student consent.

Speech/Language Services

e provides intervention through consultation and assessment for students with
communication needs who are referred by school staff with the consent of
parent(s)/guardian(s).

11



Programs and Services

A severe learning disorder that is characterized by:

Disturbances in:

rate of educational development
ability to relate to the environment
motility

perception, speech, and language

b) Lack of the representational-symbolic behaviour that

precedes language.

CRITERIA: Diagnosis of Autism Spectrum Disorder (ASD) by qualified
professional.

PLACEMENTS: Delivered by or with the support of the Special Education
Teacher:
o Resource in Class
o Withdrawal
o Self-contained classes (elementary/primary),

two schools only

PROGRAM: Social Communication Program (Elementary and Secondary
panels)
Delivered in home school, except for ASD classes, with appropriate
supports and services

SERVICES: Available in Elementary and Secondary Panels

(unless otherwise indicated)

o Speech/Language Services

Behaviour Resource Services

Physical Management Services
Psychological Services

Special Ed Consultant (elementary)
Special Program Teacher (secondary)
Special Ed Department Head (secondary)

12



Programs and Services

SPECIAL PROGRAM i AUTISM (Social Communication Program)

Students aged 4 7 21 years with a diagnosis of autism/pervasive developmental
disorder are enrolled in their home school on a regular classroom register,
usually with age-appropriate peers. They have a program focused to provide
specialized instruction to students who have significant difficulties relating to their
environment and acquiring the full range of academic skills. The individualized
program supports ongoing needs such as communication, sensory-motor
integration, anxiety and appropriate behaviours. Implementation of the uniquely
designed program is a collaboration between classroom teacher and Core
Resource (special education) teacher with additional supports, as required.
Mode of delivery ranges from resource withdrawal to special class full time
(primary grades).

Each school is serviced by a Board resource team that supports the school staff
working with these students. This multidisciplinary team includes a special
education program consultant and/or department head and a representative from
each of the Boardo6s services.

In consideration of very divergent needs of students diagnosed with Autism/PDD,
during the 2004-2005 school year two ASD classes were implemented which
created a special class full-time for students with autism/pervasive
developmental disorder who are experiencing significant/severe difficulty and
require a more intensive, congregated setting with appropriate resources, for
significant portions of their school day.

These students are not able to sit and attend due to a number of factors including
body organization difficulties, the stimuli in the room and the communication
expectations. As a result, at present they are not able to learn in the
environment and inhibit the learning of others. Within the congregated setting, it
is hoped that the students will be able to focus on a few main areas of
development.

Examples of requisite skills that may need to be learned are:

a) acquiring skills of daily living, i.e. toileting, dressing, eating
b) classroom routines

C) social awareness

d) communication

e) initiating requests for assistance

f) negotiating the classroom environment

9) familiarizing self with the school environment
h) adapting the grade 1-3 program

The goal of the program is to assist students in the development of skills in the
aforementioned areas.

13



Programs and Services

Secondary Schools

Within the next few years, six secondary high schools will receive an unusually

large number of students with Autism. In order to prepare the schools to facilitate

transition plans, a comprehensive series of inservice opportunities have been

prepared to train and develop a school ASD team. The school team will work

with the area team and the Boardodés ASD t e;
with the students. The school teams consist of an administrator, two special

education teachers, and an educational assistant.

14



Programs and Services

PRIMARY PDD CLASSES

For the 2004-2005 school year, two pilot primary PDD classes became
permanent. The students will spend two years in a self-contained class,
with integration as appropriate. The students were in SK, Gr. 1 or Grade 2
when they were placed in the centre. Each centre contains 5 students. The
program for the students focuses on:

a) acquiring skills of daily living, i.e. toileting, dressing, eating
b) classroom routines

C) social awareness

d) communication

e) initiating requests for assistance

f) negotiating the classroom environment

9) familiarizing self with the school environment

h) acquiring early literacy and numeracy skills

One space, at each site, is held as a short term placement for a student or
school in need. The student and the Educational Assistant assigned to the
student will come to the centre for approximately two months. This
placement is intended to assist the student in acquiring skills and to
provide training for the Educational Assistant.

Admission, Selection Committee and other components of the original pilot
remain.

BACKGROUND

The mission statement of the York Catholic District School Board stresses the
education of each student to reach full potential in a dynamic, Christ-centred
learning community.

CRITERIA FOR ADMITTANCE
1. Current population:
Prior to consideration for admittance, a school will have:
e consulted with parents and in-school resource staff and all pertinent
members of the area resource team
e attempted a range of curriculum modifications /accommodations as
outlined in IEP prepared for the ISA claim process
e established appropriate timetables and communication systems
e presented student to case conference with area resource staff
e recommended the involvement of community agencies to the family or
been involved in a relationship with community agencies
¢ voluntary withdrawal or a modified school day may have been initiated
in response to safety concerns
¢ involvement and commitment by parents/guardians

15



Programs and Services

Behaviour

A learning disorder characterized by specific behaviour
problems over a period of time, and to such a marked degree,
and of such a nature, as to adversely affect educational
performance, and that may be accompanied by one or more of
the following:

a) an inability to build or maintain interpersonal relationships

b) excessive fear or anxieties

c) a tendency to compulsive reaction or

d) an inability to learn that cannot be traced to intellectual,
sensory, or other health factors, or any combination thereof

CRITERIA:

PLACEMENTS:

PROGRAM:

PROGRAMMING:

SERVICES:

Students demonstrate social/emotional or behavioural problems at
a level that is adversely affecting academic, social and adjustment
skills.

Delivered by or with the support of the classroom teacher/special
education teacher/behaviour resource worker

e Resource in class

e Resource withdrawal

e Special Class (full time)

Tutorial Program (Secondary only)
Transition/Diagnostic Class

Delivered in Home school with appropriate supports and services

Available at Elementary and Secondary Panels

(unless otherwise indicated)

° Assessment

Consultation to school staff

Individual conferencing with students

Group work

Crisis prevention planning

Intensive 1-1 support

Transition Diagnostic Classes (Elementary only)
Tutorial Program (Secondary only)

Services may be offered in conjunction with any of the following:
¢ Physical Management Services

Psychological Services

Special Ed Consultant (Elementary)

Special Ed Department Head (Secondary)

Vision Consultative Services

Hearing Consultative Services

Speech/Language Services

16



Programs and Services

SPECIAL PROGRAM

Students with mild behaviour needs are enrolled in home school on a regular
classroom register with age-appropriate peers. They have a program focused to
support behavioural needs for academic, social and adjustment development.
Implementation of the program is in collaboration with classroom teacher, special
education teacher, and behaviour resource worker with additional supports as
required.

At the secondary level students with long-standing moderate to severe behaviour
needs are enrolled in a Tutorial Program which creates a supportive environment
through reduced teacher/student PTR courses and the additional support of a
behaviour resource worker. Three teacher sections are allocated to each
secondary school. Independent Learning Centre courses are used and students
may take one or more Tutorial Program periods per day.

Behaviour Resource Services is rooted in the fundamental beliefs of the Board. It
assists educators in the development of programs which enable students to
become effective learners. The service is based on principles of earliest possible
intervention, consultation and support within the school environment.

Behaviour Resource staff are committed to working collaboratively with teachers,
students, principals, parents and other resource staff. Behaviour Resource
Services provides a range of service and is available to all students. This
includes:

e consultation to school staff

e consultation to students

e direct service to students

¢ liaison with community agencies

e communication with parents

¢ skill development groups

e tutorial programs

e inservice to students, school staff, parents, and other Board staff

e provision of Peer Coaches for school staff re classroom management

17



Programs and Services

TUTORIAL PROGRAM

The Tutorial Program is designed to respond to the behavioural needs of
students for whom the secondary school has been providing service over time
and for whom the school is considering more intensive and/or comprehensive
services. Students with other needs could be enrolled in the program as a means
of providing positive peer role models.

Features of the program include:

U areduced teacher/student PTR

U Student Services centrally allocates .5 FTE teacher to each secondary
school

U Behaviour Resource Staff is allocated to each secondary school and
are involved with the tutorial program

U the use of Independent Learning Centre courses

TRANSITION DIAGNOSTIC CLASSES
Background

The Board adopted a mainstreaming philosophy with a focus on providing the
most enabling environment that supports exceptional students. This environment
has been defined as one in which th
social and emotional needs are met, with appropriate support, in a classroom of
age appropriate peers. Within this framework there are students who are on
waiting lists for mental health programs (Section 23 or residential) or are unable
to cope in their home school due to chronic suspension, peer and adult conflict,
opposition to authority, neglect of duty, emotional stress, negative view of their
current situation or general inability to meet the current school demands.

There is another grouping of students who require a diagnostic component,
behaviour analysis, psychiatric or psychological assessment including learning
profile to determine future planning, implementation of recommendation and
educational placement. These students demonstrate a need for an individualized
program, diffusion of current placement in their home school. The number of
students requiring this type of programming continues to increase yearly.

Finally, the program would allow for a continuum of programs/services for these
special needs students and a positive time out period to assess and plan for the
student and sending school in a climate that promotes diffusion and stabilization
for the student on an interim basis and allows time for future planning.

18
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Programs and Services

Components of the Program

The program would congregate the resources of the Special Education
Department, Behaviour Resource Services and Psychological Services, Speech,
etc., in one service delivery unit to provide a high level of educational support to
the student.

The program is intended to be short term, goal focused with a defined transition
plan for admission and demission of students to mental health placement or
return to their home school placement. A demission date will be set.

Students with a developmental disability, pervasive developmental disorder or
serious psychological/psychiatric disorders would not be viewed as appropriate
for this program. In addition, students will not be considered if they have
presenting disorders which prevent them from benefiting from the program.

The program will provide a safe, positive time out from home school to assess
and plan for the student. There may be a need for further assessment which
may include psychological, psychiatric, behaviour analysis, etc.

Students coming into the program would enter and would be congregated during
the duration of the placement.  Any integration of students into the grade
appropriate classroom would be a function of the individual goals defined for
each student. This would place primary emphasis on instruction in areas of
education and social/behavioural/emotional needs based on previous and current
assessments and observations while the student is in the program. A Behaviour
Plan on safety will be developed.

1. Training on developing more effective executive thinking patterns
(metacognition, problem definition and solving strategies, etc.).

2. Developing patterns of thinking and acting which promote
effectiveness in the classroom such as self-regulation of mood, speech
and impulse as well as how to be an effective student (Pro Social Skills
in the classroom).

3. Academic skills development.
4. Enhancing and skill building, coping and conflict resolution responses.
5. Behaviour analysis, diagnostic, psychological, psychiatric, academic,

speech, etc. as defined for each individual student.

19



Programs and Services

Rules and Regulations Pertaining to Students

0] Follow the classroom rules particularly those around their conduct in
and out of the classroom
(i) Follow the School Code of Conduct
(i) Follow their duties under the Education Act
(ivy Follow the Boarddés Safe School Policy

Comply with all of the above from the first day of attendance.

Rules and Regulations Pertaining to Parents/Guardians

0] Attend all meetings
(i) Actively pursue a day treatment program for their child
(i)  Support the goals and objectives of the program

Rules and Regulations Pertaining to Sending School

0] Continues to take primary ownership for the student
(i) Attend all meetings (principal or designate)

Criteria for Admission

Students referred to the Transitional Diagnostic Centres are defined as those
students whose social, emotional and behavioural needs go beyond the
resources of the classroom and the school.

() Social emotional behavioural level threatens the safety of self and
others

(i) Students awaiting Section 23 or Residential placement

(i)  Students experiencing chronic suspensions

Demission from the Program

0] If a treatment program becomes available, a case conference will be
held with the appropriate staff from the agency or agencies involved
with the treatment setting to develop a transition plan.
(i) If the recommended transitional plan is for the student to return to the
sending school, a case conference will be held with the appropriate
Board staff to develop a transitional plan for the student to return.
(i) If the student demonstrates a consistent pattern of problematic
behaviours which significant | y i mpacts staff 6s abi
educational needs then:

20



Programs and Services

The student will receive a maximum 20 days* suspension, be demitted
from the program, at the direction of the Superintendent of Student
Services and an alternate plan for the student must be developed.
Expulsion may be considered.

*With 20 day suspensions, the opening created may be offered to another
student.

Suspensions

Infractions:
o Verbal and physical abuse*
Leave the property (designated classroom space) unsupervised
Smoking
Stealing**
Conduct injurious to self and others
Truancy
Neglect of duty

Others as listed in applicable Suspension Report (Form Al17)

* Police may be called.
** Police will be called.

Classroom
Maximum of six students for a period of one year or if the mental health
placement is available sooner.

The program would be staffed by a teacher and a Child and Youth Worker
(CYW) who would have the responsibility for development and implementation of
the individual programs for the students. Students would be registered in the
school in which the program is centered and the Principal of the school would
have administrative responsibility for the students and the program.

Parents/guardians would have a critical role in supporting the program and
individual student expectations.

We currently have three Transitional Diagnostic Centres. Two for primary/junior
grades and one classroom for students in grade 5 to 7.

Geographic placement of the program will be a consideration based on student
referral location.

21



Programs and Services

Location and Physical Set Up of Centre
Each centre should have a minimum of one classroom and an auxiliary room or
two classrooms to accommodate student needs.
Review and Projected Outcomes
0] Demonstrable increase in appropriate behaviour at home and school.
Charts and baselines to be developed. Parent feedback questionnaire
to be developed.

(i) Assess number of students reintegrated to home school.

(i)  Assess timelines for acceptance and placement in Section 23 and
residential centres.

22



Programs and Services

A condition of partial or total impairment of sight or vision
that even with correction adversely affects educational
performance (i.e., limited vision, blind).

CRITERIA:

PLACEMENTS:

PROGRAM:

SERVICES:

Students with a visual impairment.

Delivered by the Itinerant Vision Teacher:

Regular Class with Monitoring
Resource in Class

Resource Withdrawal

Special Class, Part Time (Elementary)

Vision Program (Elementary and Secondary Panels)
Delivered in home school with appropriate supports and
resources

Available at Elementary and Secondary Panels
(unless otherwise indicated)

Speech/Language Services

Behaviour Resource Services

Physical Management Services

Psychological Services

Special Ed Consultants

Special Ed Department Head (Secondary Panel)
Vision Consultative Services

Hearing Consultative Services

23
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SPECIAL PROGRAM

Students diagnosed as blind or low vision are enrolled in home school on a
regular classroom register with age-appropriate peers. They have a program
focused to provide required program adaptations and/or specialized instruction
by a qualified teacher of the blind. The individualized program supports ongoing
needs such as program accommodations, brailling, use of assistive devices, and
mobility training. Implementation of the program is a collaboration between
classroom teacher, Core Resource (special education) teacher, itinerant Vision
Resource Teacher and additional supports, as required. Mode of delivery ranges
from classroom monitoring to resource withdrawal.

Each school is serviced by a resource team that supports the professionals
working with these students. In addition to a vision resource teacher, this
interdisciplinary team includes a special education program consultant/
department head, and a representativef r om each of the ot

Vision Centre (Elementary only 1 1 school)

e for primary and junior students who use Braille or are learning to use
Braille to access the curriculum

e support students throughout their school day

e integrated into regular classroom for 90% of their week. Withdrawal
occurs when required for special instruction which cannot be
accommodated in the classroom setting. As well, a few students gather
once weekly for part of the morning to work together on topics of common
interest.

24



Programs and Services

Deaf and
Hard of
Hearing

An impairment characterized by deficits in language
and speech development because of a diminished or
non-existent auditory response to sound (i.e., hard of
hearing, deaf).

CRITERIA:

PLACEMENTS:

PROGRAM:

SERVICES:

Permanent hearing loss in one or both ears ranging from
mild to profound, and/or chronic temporary hearing loss in
one or both ears.

Delivered by the Teacher of the Deaf and Hard of Hearing
or with the support of the itinerant Teacher of the Deaf
Hard of Hearing:

e Regular Class with Monitoring

e Regular Class with Withdrawal

e Hearing Centre with Partial Integration

For appropriate students, families may choose to access the
provincial schools i See Section 11.

Hearing Program

e Itinerant Teacher of the Deaf and Hard of Hearing

e Hearing Centres i intensive support by Teacher of the
Deaf and Hard of Hearing with partial integration

Available at Elementary and Secondary Panels as required
(unless otherwise indicated)

o Speech/Language Services
Behaviour Resource Services
Physical Management Services
Psychological Services

Vision Consultative Services
Hearing Consultative Services
Special Ed Consultants

Special Ed Department Head (Secondary)
Educational Audiologist Services
Classroom Amplification

Sign Language Facilitator

25



Programs and Services

SPECIAL PROGRAM

Students who are Deaf or Hard of Hearing are assisted in a variety of settings
that reflect levels of skill acquisition, geography, and homogeneous groupings.
They have a program focused to provide specialized instruction in language,
speech, auditory learning and auditory management for students with significant
permanent hearing loss.

Implementation of the program is a collaboration between Teacher of the Deaf
and Hard of Hearing and classroom teacher with additional supports as required.
Mode of delivery ranges from regular class to Hearing Centre class, with part ial
integration.

Teachers of the Deaf and Hard of Hearing provide direct service through
resource/withdrawal on a regular basis to students enrolled in home school on a
regular classroom register with age-appropriate peers. Emphasis is placed on
supporting and augmenting the regular class curriculum with the inclusion of an
Alternative Curriculum as required, i.e. Speech, Language, Auditory Learning
and Auditory Management. Sign-language Facilitators or Educational Assistants

support the i mplementation of the students

At the elementary and secondary level, students may be in a Hearing Centre,
part time, with a Teacher of the Deaf and Hard of Hearing and assisted by a
Sign-language Facilitator or Educational Assistant. Integration for those parts of
the day when the students can meet with success is a planned, collaborative
effort between the regular classroom teacher and the Teacher of the Deaf and
Hard of Hearing. Integration is supported by the Sign-language Facilitator or
Educational Assistant.

Parents of children with hearing loss who are interested in the services provided
by an Auditory Verbal Therapist are referred to The Learning to Listen
Foundation or The Hospital for Sick Children, Cochlear Implant Team.

Pressc hool children are referred to Th
Program. When a student requires more intensive support, school board
personnel may facilitate a parent referral to The Ernest C. Drury School.

Each school is serviced by a resource team that supports the professionals
working with these students. This team includes a Special Education Consultant
(Hearing) and an Educational Audiologist, in addition to a representative from
each of the Boardo6s services.
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Developmental

Disability

A severe learning disorder characterized by:

a) Aninability to profit from a special education program
for students with mild intellectual disabilities.

b)  An ability to profit from a special education program
that is designed to accommodate students with
developmental disabilities.

CRITERIA:

PLACEMENTS:

PROGRAM:

SERVICES:

Moderate to severe developmental disability or delay

Delivered by the Special Education Teacher:

e Resource in Class
e Resource Withdrawal

Functional Life Skills Program (Elementary and Secondary Panels)
Delivered in home school with appropriate supports and resources.

Available at Elementary and Secondary Panels
(unless otherwise indicated)

o Speech/Language Services

Behaviour Resource Services

Physical Management Services
Psychological Services

Special Ed Consultants

Special Ed Department Head (Secondary)
Vision Consultative Services

Hearing Consultative Services
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SPECIAL PROGRAM (Functional Life Skills)

Students aged 4 i 21 years with a developmental disability are enrolled in their
home school on a regular classroom register usually with age-appropriate peers.
They have a program focused to provide specialized instruction to students with
significant cognitive delays and the acquisition of life skills. The individualized
program supports ongoing needs such as communication and physical
challenges. Implementation of the uniquely designed program is a collaboration
between classroom teacher and Core Resource (special education teacher) with
additional supports as required. Mode of delivery ranges from regular classroom
monitoring to resource withdrawal.

Each school is serviced by a Board resource team that supports the
professionals working with these students. This team includes a special
education program consultant and/or department head, and a representative
from each of the Boardods services.
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An unusually advanced degree of general intellectual ability
that requires differentiated learning experiences of a depth
and breadth beyond those normally provided in the regular
school program to satisfy the level of educational potential
indicated.

CRITERIA:

PLACEMENTS:

PROGRAM:

SERVICES:

Demonstrated unusually advanced degree of general
intellectual ability such that differentiated learning
experiences of a depth and breadth beyond those normally
provided in a regular school program are required.

Delivered by or with the support of the Special Education

Teacher:

e Special Class, Full Time (Elementary, Gr. 51 8)

e Secondary School: Core Subjects (English,
Mathematics, Social Science, Science)

Program for Academic and Creative Extension (P.A.C.E.)

Available at Elementary and Secondary Panels as required
(unless otherwise indicated)

o Speech/Language Services

Behaviour Resource Services

Physical Management Services
Psychological Services

Vision Consultative Services

Hearing Consultative Services

Special Ed Consultants

Special Ed Department Head (Secondary)
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SPECIAL PROGRAM (Program for Academic and Creative Extension: P.A.C.E.)

Students aged 10 - 18 years, with an unusually advanced degree of general
intellectual ability are congregated at an area school, with their like peers. The
students have a program that is extended beyond the depth & breadth of the
classroom program.

The individualized programs address ongoing strengths and needs.
Implementation of the uniquely designed program is the responsibility of the
Special Education (P.A.C.E.) teacher, at the elementary level. At the secondary
level, Core subjects are delivered at an advanced degree by subject specialists.

Mode of delivery ranges from self contained class, in each geographical area of
the Board, in elementary to self-contained classes for Core subjects in each
geographical area of the Board in secondary.

Each designated elementary and secondary school site is supported by
professionals necessary to support the students and may include:

Speech/Language Services

Behaviour Resource Services

Physical Management Services

Psychological Services

Vision Consultative Services

Hearing Consultative Services

Co-ordinator of Special Programs (Elementary)
Special Ed Department Head (Secondary)

In September 2004, the YCDSB piloted Pre-AP courses in the areas of
Mathematics, Science, Geography, and English at Brother Andre CHS. The
focus of the Pre-Advanced Placement Courses is to align the curriculum
extensions/modifications with the senior Advanced Placement courses/exams
offered by the International College Board. Students will have the opportunity to
take university destination courses and have the option of writing the exam which
may allow them a university credit or advanced standing in certain universities.
The pre-AP courses will provide excellent preparation in the areas of analytical
thinking, wi dening studentso scope
facilitating strong language skills.

The School Board at the Secondary level has approved Advanced Placement as
the PACE programb6s curricul um etetsehoos
have offered the grade 9 Pre-AP courses in the areas of Mathematics, Science,
Geography and English. Pre AP preparation has also begun in the elementary,
with extensions to the English curriculum.
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Language

Impairment

A learning disorder characterized by an impairment in
comprehension and/or use of verbal communication or the
written or other symbol system of communication which may
be associated with neurological, psychological, physical, or
sensory factors, and which may:

a) Involve one or more of the form, content, and function of
language in communication;

b) Include one of the following:
0] language delay;
(i) dysfluency;
(i) voice and articulation development, which may or
may not be organically or functionally based.

CRITERIA:

PLACEMENTS:

PROGRAM:

PROGRAMMING:

SERVICES:

Students with a learning profile of language difficulties as
identified through speech and language, academic and
psychological assessments.

Delivered by or with the support of the Special Education Teacher:

. Resource in Class
° Resource Withdrawal
o Special Class, Part Time

Core Resource Program (Elementary and Secondary)
Language Support Centre (Elementary Panel)
Special Class, Part Time

Delivered in home school with appropriate supports and resources

Available at Elementary and Secondary Panels
(unless otherwise indicated)

o Speech/Language Services

Physical Management Services

Special Ed Consultants

Special Ed Department Head (Secondary)
Behaviour Resource Services
Psychological Services

Hearing Consultative Services

Vision Consultative Services
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SPECIAL PROGRAM

Core Resource

Students with mild to moderate Learning Disabilities are assisted in their home
school with a program adapted to meet their needs. These students may be fully
integrated in the regular class with appropriate accommodations and/or
modifications or may be withdrawn from class for part of each day for specialized
instruction.  Implementation of their program is a collaboration between
classroom teacher and Core Resource (special education) teacher with
additional supports as required. Mode of delivery therefore ranges from regular
class monitoring to resource withdrawal.

Language Support Centres

Currently, there are four centres in the Board one in each geographic area of the
Board, serving students in Grades 1 and 2. Students in grades 1 and 2 with a
severe receptive or expressive language impairment may be enrolled for two
years in a special class, part time called a Language Support Centre. A
speech/language assessment would indicate severe needs and a psychological
assessment should indicate many nonverbal skills in the average range.

A speech/language pathologist supports the teacher and students, one-half day
per week. Integration, for those parts of the day when the students can meet
with success, is a planned collaborative effort between the regular classroom
teacher and the Language Support Program teacher. The focus of the program
is to develop listening and speaking skills.

Each school is serviced by a resource team that supports the professionals

working with these students. This interdisciplinary team includes a program
consul tant and a representative from
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A learning disorder evident in both academic and social situations
that involves one or more of the processes necessary for the proper
use of spoken language or the symbols of communication, and that is
characterized by a condition that:

Learning

Disability

a) Is not primarily the result of
(i) impairment of vision or hearing
(ii) physical handicap
(iii) mental retardation
(iv) primary emotional disturbance
(v) cultural difference
b) Results in a significant discrepancy between academic
achievement and assessed intellectual ability, with defects in one or
more of the following:
(i) receptive language (i.e., listening, reading)
(i) language processing (i.e., thinking, conceptualizing,
integrating)
(iii) expressive language (i.e., talking, spelling, writing)
(iv) mathematical computations
c) May be associated with one or more conditions diagnosed as:
() a perceptual handicap
(ii) a brain injury
(iii) minimal brain dysfunction
(iv) dyslexia
(v) developmental aphasia

CRITERIA: Diagnosis by a qualified practitioner as identified through
academic, psychological and other assessments and supported
by school data.

PLACEMENTS: Delivered by or with the support of the Special Education Teacher

e Resource in Class
e Resource Withdrawal
e Special Class, Part Time

PROGRAMS: Core Resource Program (Elementary and Secondary);
Intensive Support and Assessment Program (Elementary) in 31
schools for 1- 2 year placement.

SERVICES: Available at Elementary and Secondary Panels as required
(unless otherwise indicated)
. Speech/Language Services
o Behaviour Resource Services
. Physical Management Services
. Psychological Services
. Vision Consultative Services
. Hearing Consultative Services
. Special Ed Consultants
o Special Ed Department Head (Secondary)
° Learning Strategies (Secondary)
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SPECIAL PROGRAM

Core Resource

Students with mild to moderate Learning Disabilities are assisted in their home
school with a program adapted to meet their needs. These students may be fully
integrated in the regular class with appropriate accommodations and/or
modifications or may be withdrawn from class for part of each day for specialized
instruction.  Implementation of their program is a collaboration between
classroom teacher and Core Resource (special education) teacher with
additional supports as required. Mode of delivery therefore ranges from regular
class monitoring to resource withdrawal.

Intensive Support and Assessment Program (I.S.A.P.)

At the elementary level, students with moderate to severe Learning Disabilities
may be congregated for one to two years with a special education teacher in a
special class, part time. Intensive Support and Assessment allows integration,
for those parts of the day when the students can meet with success. The
integration is a planned, collaborative effort between the regular classroom
teacher and the I.S.A. Program teacher. The I.S.A. Program is offered in 31
elementary schools distributed throughout the Board.

Learning Strategies

At the secondary level, students with moderate to severe Learning Disabilities
take Learning Strategies courses at grades 9, 10 and either grade 11 or grade
12. When a student requires more intensive support that includes a residential
component, an IPRC may recommend and support the application of the parents
to the Provincial Demonstration Schools in Milton, London or Belleville.

Each school is serviced by a resource team that supports the professionals
working with these students. This team includes a special education program
consul tant/ depart ment head and a re
services.

Laptop Learning Strategies Course Pilot

In September 2004, St. Joan or Arc CHS has piloted a laptop Learning Strategies
course that will be paired with a business technology course offered throughout
the year. The intent of the course is to educate students with Learning
Disabilities on the use of adaptive technology and how it can be applied in doing
academic work throughout the school day. The software selected are Kurzweill,
Inspiration, Dragon Naturally Speaking (7) and Word Q. With the assistance of
the technology, the pilot intends to
over a two year period. (See Appendix 34).

In September 2006, the project was extended to three other high schools. In
February 2006 an additional three high schools offered the program. In total
more than half of our high schools have offered this program. In September
2006 the program will be extended to all high schools.
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Programs and Services

Mild
Intellectual A learning disorder characterized by:
Disability
a) An ability to profit educationally within a regular class with
the aid of considerable curriculum modification and
supportive services, or an inability to profit educationally
within a regular class because of slow intellectual

development.

b) A potential for academic learning, independent social
adjustment, and economic self-support.

CRITERIA: Mild to moderate developmental disability or delay

PLACEMENTS: Delivered by the Special Education Teacher:

e Resource in Class
e Resource Withdrawal

PROGRAM:
e Core Resource
e Educational Support Program (Elementary and Secondary
Panels) Delivered in home school with appropriate supports and
resources.
SERVICES: Available at Elementary and Secondary Panels
(unless otherwise indicated)
o Speech/Language Services

Behaviour Resource Services

Physical Management Services
Psychological Services

Special Ed Consultants

Special Ed Department Head (Secondary)
Vision Consultative Services

Hearing Consultative Services
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SPECIAL PROGRAM (ES Program)

Students aged 4 1 21 years with mild intellectual disability are enrolled in their
home school on a regular classroom register usually with age-appropriate peers.
They have a program focused to provide specialized instruction to students with
mild intellectual disability and to support academic learning, social skills and
independence. Implementation of the individualized program is a collaboration
between classroom teacher and Core Resource (special education) teacher, with
additional support as required. Mode of delivery ranges from regular classroom
monitoring to resource withdrawal.

Each school is serviced by a resource team that supports the professionals
working with these students. This team includes a special education program
consultant/department head and a representative from each of the Board's
services.
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Physical

Disability

A condition of such severe physical limitation or deficiency
as to require special assistance in learning situations to
provide the opportunity for educational achievement
equivalent to that of students without exceptionalities who
are of the same age or developmental level.

CRITERIA:

PLACEMENTS:

PROGRAMMING:

SERVICES:

Diagnosed by qualified professional.

Delivered by or with the support of the Special Education
Teacher:

e Resource/Withdrawal

Delivered in home school with appropriate supports and resources

Available at Elementary and Secondary Panels
(unless otherwise indicated)

o Speech/Language Services

Physical Management Services

Psychological Services

Behavioural Resource Services

Special Ed Consultants

Special Ed Department Head (Secondary)
Vision Consultative Services

Hearing Consultative Services

Community Care Access Centre i See Section 7
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SPECIAL PROGRAMMING

Students with physical challenges are enrolled in home school on a regular classroom
register with age-appropriate peers. They have a program focused to provide the
required special assistance necessary for educational achievement. The individualized
program supports ongoing needs such as self-help skills, use of assistive devices, social
and physical development. Implementation of the program is a collaboration between
classroom teacher and special education teacher with additional supports as required.
Mode of delivery ranges from regular classroom monitoring to resource withdrawal.

Each school is serviced by a resource team that supports the professionals working with
these students. In addition to physical management services, this interdisciplinary team
includes a special education program consultant/ department head and a representative
from each of the other Boardds services.

When a student requires more intensive support that includes ongoing direct
physical/occupational therapy, school board personnel may facilitate the application of
the parents to Community Care Access Centre (CCAC). If the student meets criteria,
the school then provides space for subsequent therapy sessions offered by (CCAC).

To maximize inclusion, the physical environment is adapted. The strengths and
limitations (as defined by the medical profession) are discussed with the educator so that
the curriculum can be adapted or modified to allow the students to function at their
potential.

Physical Management Services exist to assist educators to develop educational
programs for students with physical challenges, in the belief that all youth should have
equal educational opportunity to reach their full potential. The function of members of
Physical Management Services is to identify the student's strengths, establish realistic
physical expectations and assist in the establishment of the student's educational
program. The physical environment is modified, as needed, to enhance independence
and self-esteem, and maximize learning. The members of Physical Management
Services provide a range of service which may include:

assessment of student's physical needs in the school

assessment of the student's physical environment

interpretation of medical data

assistance in the development of the student's educational program, which may
include if needed, teacher directed activities to promote optimal health care
promotion of self-esteem and normalization

inservice of school personnel

assistance in the acquisition of appropriate equipment

communication with parent(s)/guardian(s) and personnel from agencies outside the
school system

¢ assistance in the referral of students to other services

The members of Physical Management Services provide service to all students in the
jurisdiction of the York Catholic District School Board.

38



Programs and Services

Psychological

Services
Psychological Services Staff provide:

e consultative services to teachers, administrators, resource staff, and
parents/guardians regarding students with learning, personal adjustment, or
developmental concerns

e assessment of high-risk students for whom school staff indicate a need for
further information about the student's learning profile, learning style,
affective, social and/or personality development in order to establish program
alternatives

¢ short-term supportive intervention during transition to community therapeutic
services for students experiencing personal or family crisis

e supportive peer groups for high-risk students to enhance self-esteem

e assistance to families in accessing community agencies for individual and
family support services

e liaison with community agencies including the exchange of confidential
information with appropriate consent

e communication to school/area resource staff of educationally relevant
information obtained with consent from other agencies/school boards for the
purpose of improving the quality of instruction

e resource to case conferences and Special Education Identification,
Placement, and Review Committees

e inservice to Board staff and parents/guardians on child and adolescent
development, learning, psychosocial and emotional development, mental
health, and procedures for accessing services

Referral to Psychological Services should be made for students who have
complex learning, social, or emotional needs. It is expected that all students
requiring placement in Intensive Support and Assessment Programs, Program
for Academic and Creative Extension (Gifted), Language Support Centre,
Educational Support Program, Social Communication Program and Functional
Life Skills Program shall have a recent psychological assessment (i.e., within two
to three years for consideration for admission to the Program). Assessment may
not be required where two previous congruent assessments are on record and
when t he student 6s current perfor mance
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psychological assessments. Psychological Services staff in conjunction with the
other professionals directly involved with the student will make this determination.

Psychological assessments are needed primarily to support staff in establishing
programs and determining placement alternatives for the student, and therefore
referrals should come from the professionals working directly with the student in
the school setting. Requests, by parents, for assessments will require
agreement at the case conference that assessment is necessary.

Psychological Services staff will not ordinarily be involved in assessments for
students who will be repeating, transferring, or accelerating a grade.

Referrals for psychological assessments should follow after a period of time (at
least three months) during which the classroom and core resource teachers have
implemented programming alternatives.

Prior to January 2004, a referral to the Psychology Department was always
preceded by a School level Case Conference. As of January 2004, a new
procedure was implemented. This procedure allows schools to refer to
psychology at any time of the year by completing a pre-referral form (RPR1, See
Appendix 7). If deemed appropriate, parental consent will then be obtained. In
complex situations, referrals can also be made to psychology at School and
Central Case Conferences.

Four Stages of Ongoing Assessment of Students with Learning Needs

The York Catholic District School Board uses a four-step procedure for
operationalizing the evaluation of the presence of exceptional learning needs and
decision making of eligibility for and provision of special education programs and
related services. Psychological services becomes most active in the second
stage and maintains a consultative role during most of the other stages.

These stages are:

Stage 1: address the learning problems prior to referral for formal
psychological assessment

Stage 2: formalized assessment of individual learning needs
Stage 3: determine eligibility for special education and related services
Stage 4: bridge assessment to specialized instruction and accommodations,

monitor and review results
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A disorder in language formulation that may be associated

Speech with neurological, psychological, physical, or sensory factors,
Impairment that involves perceptual motor aspects of transmitting oral
messages; and that may be characterized by impairment in
articulation, rhythm, and stress.

CRITERIA: Assessment by Speech Language Pathologist

PLACEMENTS: Delivered by or with the support of the Special Education

Teacher:
° Resource in Class
. Resource Withdrawal

PROGRAMMING: Delivered in home school with appropriate supports and resources

SERVICES: Speech/Language Services are available at all Elementary
and Secondary Schools

Community Care Access Centre

SPECIAL PROGRAM

Students with speech impairments are enrolled in home school on a regular
classroom register with age-appropriate peers. They have a program focused on
supporting communication needs for academic and speech development.
Implementation of the program is a collaboration between parents, classroom
teacher, and special education teacher with additional supports as required.

Each school is serviced by a resource team that supports the professionals
working with these students. Speech/Language Services include student
assessment, collaborative programming, consultation support and inservice.

When a student requires more extensive support that includes ongoing direct
speech therapy, school board personnel may facilitate the application of the
parents to Community Care Access Centre (CCAC). If the student meets criteria,
the school then provides space for subsequent therapy sessions offered by
(CCAQ).
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Services Provided by the Speech-Language Pathologist
The school Speech-Language Pat hol ogi
consul tation around a student

A

stos pri mary
0s communi cat
A school Speech-Language Pathologist:
¢ identifies and evaluates students with speech, language and related problems

through classroom observation and informal and/or formal assessment

e provides parents, caregivers, teachers and other professionals with an
understanding of t nguage snd usdcaln dorbnsunicationa | | a
needs as related to language learning, literacy, behaviour and general ability
to participate in the classroom program

e pl ans, di scusses and demonstrates acti
communication skills

e monitors the effectiveness of implemented programs

e inservices parents, teachers and administrators about communication
development and its disorders

e maintains liaison with community agencies including the exchange of
confidential information with appropriate consent

e works with Language Centre teachers to demonstrate specific oral language
strategies and provides direct intervention for students in the Language
Support Centres

e supports teachers in developing language and social communication

strategies for Individual Education Plan (IEPs) for students with severe
communication needs
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Section 23 These programs are established under Ministry of Education
Programs & Training guidelines to meet the educational needs of
students who are in care or treatment facilities.

There are a number of agencies in York Region and surrounding areas that will,
from time to time, provide a program for a resident student of the Board. The
following are our internal procedures for monitoring the students being
recommended to such programs and supporting the transition of these students
back into the programs of the Board.

When a student is thought to have care or treatment needs, the principal shall
arrange for an area case conference.

Upon reviewing the current profile, needs of the student and the chronology of
interventions and supports provided to the student, a recommendation for a
referral to Care or Treatment may be presented to the parents for their
consideration. If in agreement, the parents are supported by Board staff in
making a referral to an appropriate agency.

Once students are accepted by the agency, request for transportation will be
considered by the Superintendent of Education (Student Services). The
appropriate co-ordinator of Special Programs will act as the Board liaison to the
agency staff. In keeping with the ongoing review procedures of each agency, the
appropriate co-ordinator will attend review meetings at the request of the agency.

When the student is being considered for demission from the agencies (Day
Treatment program), an appropriate meeting will be arranged by the agency to
facilitate the students6 transition back
parents have indicated that they wish to have their child returned to a program of
the Board, a community case conference is held to review the needs of the
student and to recommend appropriate programs and supports for consideration
by the parents. If parents are in agreement, an appropriate transition plan is put
in place. This plan may include a gradual transition from the agency to the
programs of the Board. Transportation continues to be provided during this
transition, subject to the approval of the Superintendent of Education (Student
Services).

Section 23 agreements (See Appendix 13: for copy of Agreements) are currently
held between the Board and the following Community Agencies:

York Centre for Children, Youth & Familiesi Chi | drenés Pr ogr am
York Centre for Children, Youth & Families T Youth Program

Rose of Sharon for Young Mothers

Kinark Child and Family Services

Pwnh R
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Other Section 23 programs that our students currently access are:
Youthdale York Region

Thistletown Regional Centre, Tre-Add Program

Valta Day Treatment Program

Thistletown Regional Centre, Interface Program

Procedure to Facilitate and Monitor Transitions to and from Section 23
Placements (Day Treatment Settings)

Rationale

e To ensure that our system resources have been utilized in support of a
student
e To facilitate optimal transitions into and out of Section 23 placements

Procedure

On directing to placement:
e On the knowledge of a studentds ne&ds
placement, a community case conference is called.

e School administration makes appropriate arrangements for this case conference.

¢ Participants in the case conference include:

- the Superintendent of Education (Schools)

- appropriate school and community resource staff

- the relevant co-ordinator of special programs

- the Chief Psychologist

- the Behaviour Resource Specialist, if appropriate

- the Supervisor of Speech/Language Services, if appropriate

- the ESL/ESD Consultant and/or Teacher (Multilingual Services), if appropriate
- treatment agency and other support agencies, if involved

On returning from placement:
e On the knowledge of a student returning from a Section 23 placement, a community

bei

case conference is called prior to the stude]

e School administration make appropriate arrangements for this case conference.

e Participants in the case conference include:

- the Superintendent of Education (Schools)

- appropriate school and community resource staff

- the relevant co-ordinator of special programs

- the Chief Psychologist

- the Behaviour Resource Specialist if appropriate

- the Supervisor of Speech/Language Services, if appropriate

- the ESL/ESD Consultant and/or Teacher (Multilingual Services), if appropriate
- treatment agency and other support agencies, if involved
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PROGRAMMING FOR STUDENTS WITH SPECIAL NEEDS

To facilitate the planning and programming for students with special needs, the
York Catholic District School Board has developed resource documents for
teachers. These documents support the development of detailed Individual
Education Plans and provide suggested directions/ideas/strategies for
programming.

1.

Creating A Climate for Success through Program Adaptation (Appendix 5).
This resource document sets a framework for modification and accommodation
of curriculum. It was distributed in the fall of 1998 and continues to serve as a
foundation document.

The Educational Support Program I A Resource Document for Classroom
and Core Resource Teachers (Appendix 6). This resource document supports
programming for students with mild to moderate developmental disabilities. It
was inserviced and distributed September, 1999.

The Functional Life Skills, Program i A Resource Document for Classroom
and Core Resource Teachers. (Appendix 8). This resource document supports
programming for students with moderate to severe developmental disabilities.

The Social Communication Program i A Resource Document or Classroom
and Core Resource Teachers. (Appendix 14)
This resource document supports programming for students with autism/P.D.D.

Program for Academic _and Creative Extension (P.A.C.E.): A Resource
Document for Teachers of the P.A.C.E. Program) (Appendix 11)

This resource document supports programming for students identified as gifted
learners. The document was inserviced and distributed to the system in
February, 2001. Further inservice is provided as new staff are acquired.

Core Resource Program_(Appendix 4)
This resource handbook provides an in-depth understanding of the role of the
core resource teacher in the elementary panel.

ASSESSMENT: A Guide to Building a Detailed Profile of the Learner
(Appendix 2). This resource document identifies assessment data available to
the special education teachers. In addition it provides guidelines, strategies and
resources that can be used in assessing a variety of students.

Special Education Secondary Delivery Model (Appendix 12)

This resource document supports the organizational structure of the delivery of
special education programs and services at the secondary level. This document
was shared with individual school staff throughout the 2001 year.
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10.

11.

12.

13.

14.

15.

16.

17.

18.

19.

20.

21.

22.

Individual Education Plan (I.E.P.) Sampler: Subject Specific for Secondary
Schools (Appendix 10).

This resource document provides the subject and resource teachers with subject
specific I.E.P. samples, that outline alternative expectations as required by the
Ministry for K courses.

Transition Planning Document (Appendix 27)

For children and young adults, with special needs, transition from one setting to
another can be a significant challenge to the student, his/her family and for those
providing programs and support services. This document is presented to ensure
that the probability of a successful transition is significantly increased. This
document is intended to assist with students in transition.

FLS Program Video (Appendix 29)
An overview of the Functional Life Skills Program for the classroom teacher
(elementary).

Special Education Department Head Resource Document (Secondary)
(Appendix 26) Within recent years, there has been an overwhelming change in
the area of special education, at the Ministry, Board and school level. This
resource document assists Special Education Department Heads with their work,
especially organizing and implementing special education procedures.

Secondary Core Review (Appendix 25)

A Guide for Classroom Teachers: Supporting Students in_the Social
Communication Program: Pervasive Developmental Disorder (PDD)
Document (Elementary) (Appendix 24) This document is used in conjunction
with the document: The Social Communication Program (A Resource Guide).

PACE Review (Elementary Program) (Appendix 23)

Educational Support Program: Supplementary Material for Gr. 10 Applied
History Course (Appendix 22)

Admi ni strator 6s G pmmix {85 €he intantd od thissdocument

is to create a resource guide that willbringad mi ni strators fAup

regarding the essential components of the role by focusing on the content on
Aoperational/ practical o functions and

IEP User Guide i Technical Guide for teachers as they navigate through the IEP
engine.

I EP Admi ni st riaTeadmical Suide assistieg school administrators in
carrying out administrative functions on the IEP engine.

Special Education Electronic Forms i User Guide i Technical Guide for
teachers to navigate through the software.

Pre-AP Grade 9 Science, PACE Resource Document (Appendix 50).
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23.

24,

25.

26.

27.

28.

29.

30.

31.

32.

33.

34.

35.

36.

37.

38.

Pre-AP Grade 9 Math, PACE Resource Document (Appendix 38).

Pre-AP Grade 9 English, PACE Resource Document (Appendix 40).
Pre-AP Grade 10 Mathematics, PACE Resource Document (Appendix 39)
Pre-AP Grade 5 English, PACE Resource Document (Appendix 41)
Pre-AP Grade 6 English, PACE Resource Document (Appendix 42)
Transition to Post Secondary i A Resource Guide for School Staff (Appendix 43)
Special Equipment Amount Claims Process (Appendix 36)

Pre AP History, Grade 10, PACE Resource Document (Appendix 46).

Pre AP Science, Grade 10, PACE Resource Document (Appendix 48).

Pre AP Physics, Grade 11, PACE Resource Document (Appendix 47).

Pre AP English, Grade 11, PACE Resource Document (Appendix 49).

Pre AP Mathematics, Grade 11, PACE Resource Document (Appendix 45).
Pre AP English, Grade 12, PACE Resource Document (Appendix 50).

Pre AP Biology, Grade 11, PACE Resource Document (Appendix 51).

Pre AP Chemistry, Grade 11, PACE Resource Document (Appendix 52).

Transition Planning, Working Together for Children (Appendix 53).
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Roles and Responsibilities

The Ministry of Education has begun to define roles and responsibilities in
elementary and secondary education in several key areas:

e legislative and policy framework

e funding

e school system management

e programs and curriculum
It is important that all involved in special education understand their roles and
responsibilities, which are outlined below.

The Ministry of Education:

e defines, through the Education Act, regulations, and policy/program
memoranda, the legal obligations of school boards regarding the provision
of special education programs and services, and prescribes the categories
and definitions of exceptionality

e ensures that school boards provide appropriate special education
programs and services for their exceptional students

e establishes the funding for special education through the structure of the
funding model. The model consists of the Foundation Grant, the Special
Education Grant, and other special purpose grants

e requires school boards to report on their expenditures for special
education

e sets province-wide standards for curriculum and reporting of achievement

e requires school boards to maintain special education plans, review them
annually, and submit amendments to the Ministry

e requires school boards to establish Special Education Advisory
Committees (SEACS)

e establishes Special Education Tribunals to hear disputes between parents
and school boards regarding the identification and placement of
exceptional students

e establishes a provincial Advisory Council on Special Education to advise
the Minister of Education on matters related to special education programs
and services

e operates Provincial and Demonstration Schools for students who are deaf,
blind, or deaf-blind, or who have severe Learning Disabilities

The district school board or school authority:

e establishes school board policy and practices that comply with the
Education Act, regulations, and policy/program memoranda

e monitors school compliance with the Education Act, regulations, and
policy/program memoranda

e requires staff to comply with the Education Act, regulations, and
policy/program memoranda

e provides appropriately qualified staff to provide programs and services for
the exceptional students of the Board
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Roles and Responsibilities

e obtains the appropriate funding and reports on the expenditures for
special education

e develops and maintains a special education plan that is amended from
time to time to meet the current needs of the exceptional students of the
Board

e reviews the plan annually and submits amendments to the Minister of
Education

e provides statistical reports to the Ministry as required and as requested

e prepares a parent guide to provide parents with information about special
education programs, services, and procedures

e establishes one or more IPRCs to identify exceptional students and
determine appropriate placements for them

e establishes a Special Education Advisory Committee

e provides professional development to staff on special education

The Special Education Advisory Committee:
e makes recommendations to the Board with respect to any matter affecting
the establishment, development, and delivery of special education
programs and services for exceptional students of the Board

e participates in the Boarddés annual revi
e particpates in the Boardodos annual budget pi
education
e reviews the financial statements of the Board as they relate to special
education

e provides information to parents, as requested

The school principal:

e carries out duties as outlined in the Education Act, regulations, and policy/
program memoranda, standards and Board policies

e communicates Ministry of Education and school board expectations to
staff

e ensures that appropriately qualified staff are assigned to teach special
education classes

e communicates Board policies and procedures about special education to
staff, students, and parents

e ensures that the identification and placement of exceptional students,
through an IPRC, is done according to the procedures outlined in the
Education Act, regulations, and Board policies

e consults with parents and with school board staff to determine the most
appropriate program for exceptional students

e ensures t he devel opment, i mpl ementati o
Individual Education Plan (I.E.P.), including a transition plan, according to
provincial standards

e ensures that parents are consulted in
I.E.P. and that they are provided with a copy of the |.E.P.
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Roles and Responsibilities

ensures the delivery of the program as set out in the .E.P.
ensures that appropriate assessments are requested if necessary and that
parental consent is obtained

The teacher:

carries out duties as outlined in the Education Act, regulations, and policy/
program memoranda and standards

follows Board policies and procedures regarding special education
maintains up-to-date knowledge of special education practices

where appropriate, works with special education staff and parents to
develop the I.E.P. for an exceptional student

provides the program for the exceptional student in the regular class, as
outlined in the I.E.P.

communi cates the studentds progress to
wor ks with other school board staff t

l.LE.P.

The Core Resource teacher, in addition to the responsibilities listed above
under fAthe teachero:

holds qualifications, in accordance with Reqgulation 298, to teach special
education

o

monitors the studentbés progress with re

the program as necessary
assists in providing educational assessments for exceptional students

The parent/guardian:

becomes familiar with and informed about Board policies and procedures
in areas that affect the child

participates in IPRCs, parent-teacher conferences, and other relevant
school activities

participates in the development of the |.E.P.

becomes acquainted with the school staff working with the student
supports the student at home

works with the school principal and teachers to solve problems

is responsible for the studentos

The student:

complies with the requirements as outlined in the Education Act,
regulations, and policy/program memoranda

complies with Board policies and procedures

participates in IPRCs, parent-teacher conferences, and other activities, as
appropriate
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Early Identification Procedures

EARLY IDENTIFICATION/PREVENTION PROCEDURES

Board Philosophy for Early Identification of Children with Learning needs.

The York Catholic District School Board has a policy of integration for all students
entering the school board. The students would be placed in a classroom with
age appropriate peers.

The Board is involved with the Healthy Babies pre-school project in the region
and also the Pre-school Speech & Language Service. Procedures have been
established with the latter service to ensure a smooth transition to the school
services.

Teachelkbs RO

Teacher plays an important role in identifying students with special needs. With
observable and concrete data, the classroom teacher implements the referral
procedure for special education involvement. In collaboration with the special
education resource team, the teacher implements the individual program. When
required, teachers are also encouraged to inform parents of the services
provided by community agencies, i.e. Pre-school Speech & Language Services.

Parent s Rol e

Parents share information from community agencies with the appropriate Board
resources through exchange of information forms, S7 and storage of information
forms S7a. (See Appendix 7 for forms).

For Students Identified prior to Beginning School

For Students in the Kindergarten/Primary Grades
A Beginning: A Handbook of Expected Practices for Building Home/School
Partnerships in the Early Years (1995). (Appendix 1)

This Booklet has been developed to highlig
practices. The Board has developed a set of resources for programming at the
Kindergarten | evel that will include gui d:
Special Education was represented on the steering committee and contributed to

each topic covered in addition to a specific section on students with special

needs.

Students Experiencing Difficulties

When concerns/issues surface regarding a student, the teacher refers to the
AStages in the Delivery of SpedentsaNeedE ducat i
P has e landbegins thelptodess of supporting the student.
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Early Facilitation Process
A procedure to facilitate the entrance of children with serious exceptional needs
into junior or senior kindergarten.

During the winter prior to establishing the Early Facilitation Process, information
evenings for parents are held in conjunction with Early Intervention Services of
York Region to explain the process, address concerns, and answer parental
guestions.

Process
Each year a group of pre-school children with serious exceptional needs enter
junior/senior kindergarten in the York Catholic District School Board. As they
enter school for the first time these children demonstrate one or more of the
following:

U severe physical limitations

U arate of development that is significantly below expectations for
his/her chronological age

U inappropriate behaviours for his/her chronological age; e.g.,
excessively withdrawn or overly aggressive

U severe communication difficulties - expressive and/or receptive

These children may be brought to the attention of school personnel by different
people at different times.

These children may be divided into two categories:

Category One: Children Identified with Serious Exceptional Needs During
Preschool Screening Process

These children may be brought to the attention of school personnel in two ways:

l. The parents of the child may inform the school personnel prior to
the September admission that a child with serious exceptional
needs is to enter the school system. The child may or may not be
known to support agencies.

Early Identification Procedures

Il. The parents of the child at junior or senior kindergarten registration
and preschool screening process do not realize that their child has
serious exceptional needs and the child is suspected by
professionals of dtesprogesséat ri skod f ol

Category Two: Children Identified with Serious Exceptional Needs Prior
To Preschool Screening Process
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Early Identification Procedures

These children may be brought to the attention of school personnel by a member

of the Boardos
agency, or another Board.

Student

The parents of the children and these children are known to the professionals of
agencies such as Early Intervention Services of York Region, Community
Services and Housing Department, Family and Children's Services Division.

The Early Facilitation Process is a short term entry process for these high risk
preschool children who have never been registered in an elementary school
system. The process begins before the child enters the school program and is

complete once the child is in school.

Category One: If the child is identified
by the parents or the

If the child is identified
by a community

Category Two:

school: agency (e.g., Early
Intervention Services):
Step 1: e Early Intervention Services notifies the
e The school requests Co-ordinator of Special Programs of the

Confidenti al |l nfeor m
appropriate agency or agencies.

e Inresponse to the recent implementation
of the Personal Health Information and
Privacy Act, a brochure has been created
by the Board to provide parents with
information concern
compliance with the Act. See Appendix 3,
Practices of York Catholic District School
Boardbés Health I nfo
(Student Services non-teaching staff)
Regarding the Use, collection and
Disclosure of Personal Heath Information.

Step 2:
e The school informs the Co-ordinator of
Special Programs and the Special

Education Consultant.

names of children who will be registering
for the following school year.

¢ The Co-ordinator of Special Programs
contacts the Principal of the receiving
school and the Program Consultant
(Special Education). Parental
permission for observation is requested
(S7 signed by parents).

e Tri-Regional Blind-Low Vision Early
Intervention Program notifies the Co-
ordinator of Special Programs of the
names of children who will be registering
for the following school year.
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Early Identification Procedures

Step 3:

e An observation team is formed consisting of the Special Education Consultant and other
appropriate resource personnel. If possible, the receiving school Principal should be
involved as a member of the observation team. The Special Education Consultant
contacts the parents and arranges for any additional release of information forms to be
signed if necessary (eg., S7).

Step 4:

e The observation team visits the child in the preschool setting and information/data is
gathered from all sources that may have knowledge of the child (eg., Early Intervention
Services, child care workers, agency reports). An Information/Observation form is
completed and filed in the O.S.R. for a period of no more than two years.

Step 5:

e At a debriefing Case Conference information is shared with the Superintendent of
Education (Schools), area resource team and school staff. A system action plan is
formulated.

Step 6:
¢ A school level parent meeting is held and the system action plan is shared. This meeting
could involve appropriate community agencies.

Step 7:

¢ Once the child is in school, s/he begins to move through the stages of special education
if and when appropriate. The Resource Team may need to repeat the sharing of
information in early September to ensure that current appropriate staff have the
information.

e Appropriate area Resource Team members will be available for consultation and to assist
school staff with the development of the

Note: At any time throughout this process, Multilingual Services may be accessed for
Interpretation/translation support.

These procedures are a part of a continuous assessment and program planning
process which should be initiated when a child is first enrolled in school or no later
than the beginning of a program of studies immediately following Kindergarten and
should continue throughout a child's school life (Policy/Program Memorandum No.
11).
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EARLY IDENTIFICATION

Process Assessment Strategies
Early Facilitation e observation develop atransition plan for
¢ collection of data school entry
sharing transition Plan with
parent
First Impression ¢ all students and parents use of checkl i st
visit school ri sko students i
e an interview with teacher checklist attached
and other support
personnel ensues
Formative assessment e Pathways; junior and program accordingly

performed by classroom
teacher

senior kindergarten
(included) pages 12-15
Developmental Reading
Assessment (DRA)
assessment tool

refer student to school base
resource team (stage 1) special
education

refer student to area resource
support staff (i.e. speech and
language

refer student to Reading
Recovery

Early Identification Procedures

Type of Early Interventions

PwnbPE

Consultation with Parent
Consultation with School Based Resource Team (SBRT)
Referral to Board Personnel or Community Agencies

Referral to Reading Recovery
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Early Identification Procedures

l Markham Stouffville Hospital

York Region Preschool Speech and Language Program

~s’;:xj'

Policy and Procedure Manual

AUTHOR: Clinical Co-ordinator, NUMBER:

APPROVED BY: Manager, YRPSLP CATEGORY:

ORIGINAL November, 1998 REVIEW 1 Year

APPROVAL DATE: FREQUENCY:

REVISED/REVIEWED November, 2000 DISTRIBUTION: York Region Preschool
DATE: Speech and Language

Program

TRANSITION TO SCHOOL BOARDS - THE JUNIOR KINDERGARTEN YEAR

POLICY

The York Region Preschool Speech and Language Program and the York Catholic District School
Board and the York Region School Board will establish and maintain communication strategies
around the servicing of Junior Kindergarten aged children with speech and language needs.

Where appropriate, Junior Kindergarten students may receive classroom consultation by the
School Board Speech Language Pathologist and direct treatment from the York Region
Preschool Speech and Language Program SLP or CDA. It is, therefore, important that the
clinicians from the YRPSLP and the school boards have regular communication.

The York Region Preschool Speech and Language Program may continue to offer service to the
child and family over the summer following Junior Kindergarten. Therefore, transition is not
completed until September of the Senior Kindergarten year when the child is discharged from the
York Region Preschool Speech and Language Program.

The Community Care Access Centre does not provide speech and language services to the
Junior Kindergarten child, but will accept referrals for future services within the school year. The
York Region Preschool Speech and Language Program cannot directly refer to the Community
Care Access Centre. The School Board Speech Language Pathologists will process these
referrals based on recommendations from the YRPSLP Speech Language Pathologists and the
ability of the school board to manage the needs of the child.

PROCEDURE

1. When the child is assessed, the family signs a release of information to allow a copy of the
assessment report to go to the school board. The report is sent only if the child is currently in
school. Reports are not sent to the school boards until the September that the child enters
school.

NB Public Board: send a copy to both the school board SLP and the school Separate Board:
send a copy to just the school board SLP and the school.
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Early Identification Procedures

Upon entry in to the school (JK or SK), a Transition to School report is generated for each
child who has received speech and language intervention (i.e. direct treatment or consultation
visits). In addition, a Transition to School report is produced at discharge for all kids that are
in the school system.

Consent forms are renewed annually.

During treatment, the YRPSLP SLP or CDA may contact the school board SLPs if there is
clinical information that could be used for programming in the classroom. Updates can be
provided via voice mail. Voice mails are to include:

a) YRPSLP SLP's or CDA's name

b) child's name

c) child's school/teacher name

d) clinical updates

e) suggested goals that school board SLP could program for in class (SLP only).
f) suggested referral to the CCAC (SLP only).

In turn, school board SLPs will contact the YRPSLP to inform them of the following:

a) suggestions for new/additional goals

b) discuss the need for a referral to the PDAC

c) inform the YRPSLP if the child will be referred to the CCAC, and what the plans for
care are for the child in SK.

YRPSLP will generally not service children in the school or provide consultation to the
classroom teacher/EA. The service in the school will be co-ordinated and planned with the
school board SLP so that school programming reflects home programming and vice versa. |If
further involvement at the school is indicated by the YRPSLP, this should be co-ordinated by
and planned with the school board SLP.

For those students eligible for special service, the YRPSLP SLP may be requested to attend
a team meeting for planning.

For unique situations where children can only receive direct treatment in the school, and not
in the YRPSLP L1 clinics, the school board SLP will assist in advocating space. for the
YRPSLP therapist to use in the school.

ADMINISTRATIVE PROCEDURES

1.

YRPSLP clinical co-ordinator to provide to the school boards and the CCAC with the number
of children entering into the JK year who continue to require speech and language therapy
each September. In addition, the estimated number of JK children that will require
intervention in to the SK year will be forwarded in January.

School boards provide an updated SLP staff and school allocation list each September.

The school board SLPs are to make all referrals to the CCAC by April of the JK year and are
to inform the YRPSLP of what referrals were made.
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(IPRC) Identification, Placement and Review

PROCESS

The York Catholic District School Board continues to endorse the Consultative
Preventative-Normalization Model of Special Education (C-P-N). This model allows
students to receive special education programs and services in the most enabling
environment both quickly and efficiently. Furthermore, it ensures that a student's
needs will be met by those professionals who work closest with him/her and who have
established a trusting relationship with the parents. It also ensures that parents have
opportunities throughout the "stages of delivery" to dialogue and collaborate with
school personnel regarding their child's program and needs.

The goals/aims and beliefs that form the foundation of the Board's delivery model
include:

open and ongoing communication between parents and professionals will benefit
the student

case conferencing by professionals allows for consensus in decision making
and/or planning a course of action. Case conferencing assists the professionals in
supporting the student in an effective and efficient manner

interdisciplinary teams support the professionals working with the student

school resources will quickly support the professionals working directly with the
student

school resources will quickly support the student with the most appropriate
program and services

the Core Resource Program is the foundation program of special education. A
student enters this program through the 'Stages of Delivery of Special Education:
Phase I, Il, lll. This program is pivotal in meeting the needs of any student who
requires program adaptations

a continuum of responses for exceptional students is offered in the most enabling
environment that allows each student to reach full potential

The implementation of Regulation 181/98 necessitated changes to the York Catholic

Di

strict School Boarddébs procedures, paperwor}

Extensive inservicing continues to occur with administration, teachers, resource
personnel and SEAC to:

e understand the regulation and its implications

e comprehend changes in procedure, paperwork and forms

¢ implement changes

Current Statistics as of April 2007

No. of Students on SE7: 879
(Identifications)

No of Students on SE8: 2704
(Reviews)

No. of Appeals: 0
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(IPRC) Identification, Placement and Review

SE5

SE56s are util i zedepavkich allows bngding supportito the y st

students who may be exceptional. It is designed to support students, through the
initial stages of special education, up to 2 years.

SE5A

The use of this form was introduced in the Spring of 2002, to respond to a
recommendation from the review of the elementary PACE(gifted) program
(Appendix 20). One issue that the review attempted to address was the issue of
split grades. To address the issue, the committee recommended to the Board
that students close to the very superior range would be nominated into the
program on a one Yyear trial basis. To track these students and to clarify the
provision of the placement, the SE5A was introduced. Guidelines have been
developed and shared with schools to extend the placement beyond the first
year. The SE5A will continue to be utilized, for all of the students elementary
school years provided their success falls within the guidelines.

INFORMAL APPROACHES AND PROBLEM SOLVING PRIOR TO I.P.R.C.
Parents are consulted and participate in each stage of the Special Education
delivery process.

If disagreements arise, parent meetings are held to achieve consensus and
facilitate resolutions with regard to outstanding issues. At parental request,
advocates are included as a part of the process.

Case Conferences
Part of the process of solving probl
school and area level case conferences.

Case conferences are multi-disciplinary team meetings requested by the
principal of a school to discuss the needs and appropriate action with respect to
a specific student. There are two levels of case conferences: school level and
area level.

School Level Case Conferences

School level case conferences are called by the principal at various stages in the
delivery of special education services. The purpose of a case conference is to
ensure that all the appropriate resources available to the school have been used
in addressing the needs of a student. The appropriate professionals are invited,
with parental consent, to provide input and make recommendations with respect
to program planning and problem solving with respect to the student. The
actions agreed to are summarized (SE2) and subsequently shared with the
parents of the student. These meetings are also held when a student is making
a transition to another school in the Board.
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Area Level Case Conferences

An area level case conference is a multidisciplinary team meeting called by the
principal and chaired by the Superintendent of Education (Schools) to discuss
the needs of a specific student. In addition to school and area resource staff,
additional professionals may be included. The appropriate central staff
representing the disciplines involved are invited as required. Representatives of
involved community agencies are also invited, as required.

The input of each discipline is shared so as to provide a complete and current
picture of the studentdés profile and
place and actions are determined by the Superintendent of Education (Schools).
The actions are summarized (SE2) and a parent conference is held to share the
actions and recommendations for their consideration. This process of problem
solving is continued as long as there are unresolved issues.

The Appeal Process (Regulation 181/98)

Mediation Options
If parents do not agree with either the identification or placement decision made

need:

by the | .P.R.C., the committee i s reconve.

and to seek a resolution with the parents. If the concerns were with respect to
programming issues, the broad parameters of a resolution are established and

further meetings are called to continue to

Process

After mediation options are exhausted, the Superintendent of Education (Student
Services) will arrange for the establishment of a special education appeal board
in accordance with the regulation (181/98). Upon completion of the appeal
process and receipt of the written statement of the appeal board, the
Superintendent of Education (Student Services) will arrange for the school board
to decide what action it will take with respect to the recommendations of the
appeal board (Boards are not required to follow the appeal board
recommendations).

Subsequent to the decision of the school board the Superintendent of Education
(Student Services) will ensure that the decision is communicated in writing to the
parents within the timelines provided. Information about making an application to
the Special Education Tribunal will be included with the written decision of the
school board to the parents.

The Superintendent of Education (Student Services) will ensure that the parents

are kept informed and that the process proceeds in a timely manner and within
the timelines provided in the regulation (181/98).
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(IPRC) Identification, Placement and Review

MEETI NG STUDENTSO NE

The professional learning community philosophy encourages
and empowers teachers to collaborate, assess and implement
best teaching practices to meet the needs of all students working
at level one through four of the Ontario Curriculum.

PHASE 1: Classroom/Subject Teacher

9-9-¢

Teacher (Gathers info SE1, Hardcopy) Parent
contact

Intervention/Implementation

Teacher/Administrator Dialoque

Intervention/Implementation

School Based Resource Team (SBRT) or
Student Services Committee for
presentation or review

Curriculum Interventions(s)

Program Curriculum Resource
Support

Multidisciplinary Team (SE3)

Core Resource: Consultative for
up to 3 months with Classroom
Teacher/subject teacher to determine
if appropriate for core

(Verbal Parental Consent)

ESL

Guidance

| Chaplaincy

Classroom Subject teacher has ongoing
contact with parents throughout Phase |
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PHASE 2: Initiation of Special Education

:

Core Resource Involvement
— | SE4a

Formal Assessments including standardized assessments need to be prepared only for specific
purposes:

1. obtaining a baseline

2. determining next steps within 2 years of SE5

3. transitioning from a program e.g. ISAP, LC

4. transitioning into high school

Core Resource shares Results of the SE4 with _— Discontinue

U SBRT/Student Services Committee and parents OR

o T [ ses5 (vr1)
o)

GC) SE5 (Yr2) _— Discontinue

OR
) Non-Exceptional

E ™ [ SE4to determine —

(D) further OR

O assessment(s) ~ LPRC.
D— l PHASE 3: Identification (IPRC)

g IPRC: o Parent Guide (SE9) and Parent Invitation Letter

e SE7

" — « Formal academic up to 18 months can be presented for IPRC
N ) along with other current data (i.e. report card; evaluation, IEP

CG goals, etc.)
" — IPRC: o Parent Guide (SE9) and Parent Invitation Letter

e SE8

- « Assessment to include review of strengths/weakness based

C on portfolio of current work and assessments
O
N

Important to note that the entry into Phase 1, 2 or 3 is dependent upon

present and previous supports in place
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I.P.R.C. Paperwork - Identification Process

Paperwork

Responsibility

Action

PRIOR TO I.P.R.C.

- historical overview (SE1 or expanded
version)

- current academic assessment

- page 1 Determination of Special
Education I.P.R.C. - Identification
Process

- Parent Guide to I.P.R.C.

Principal

Principal

Principal

Principal

- copy given to Program Consultant
at beginning of meeting

- copy given to Program Consultant
at beginning of meeting

- copy given to Program Consultant
at beginning of meeting

- send one copy to parent

DURING |.P.R.C.

- page 2 Determination of Special
Education I.P.R.C. - Identification
Process

- page 3 Determination of Special
Education |.P.R.C. - Identification
Process

Recorder of committee's
"Statement of Decision"
Program Consultant
(Special Education)

Recorder of committee's
"Statement of Decision"
Program Consultant

(Special Education)

- carefully completed to summarize
[.P.R.C. Committee's decision

- carefully completed to summarize
[.P.R.C. Committee's decision

DURING/AFTER
I.P.R.C.

AFTER I.P.R.C.

- page 5 Determination of Special
Education I.P.R.C. - Identification
Process

Program Consultant
(Special Education)

complete 'location’ of program

- Determination of Special Education
I.P.R.C. - Identification Process
(pages 1-5)

- page 5 Determination of Special
Education I.P.R.C. - Identification
Process

Principal

Parent/Guardian
Student 16 years of age or older

-send: 1 copy to parent
1 copy to student 16 years
of age or older
1 copy to Superintendent
of Education

- file original in O.S.R.

- sign and return to school for filing in O.S.R.

- signed copy to Superintendent of
Education (Student Services)
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I.P.R.C. Paperwork - Review Process

Paperwork

Responsibility

Action

PRIOR TO I.P.R.C.

- historical overview (SE1 or expanded
version)

- current academic assessment

- page 1 Determination of Special
Education I.P.R.C. - Review Process

- Parent Guide to I.P.R.C.

Principal

Principal

Principal

Principal

copy given to recorder of
committees "Statement of Decision"

copy given to recorder of
committee's "Statement of Decision"

copy given to recorder of
committeeds

St at e mgd

- send 1 copy to parent

DURING |.P.R.C.

- page 2 Determination of Special
Education I.P.R.C. - Review Process

- page 3 Determination of Special
Education I.P.R.C. - Review Process

Recorder of committee's
"Statement of Decision"

Recorder of committee's
"Statement of Decision"

- carefully completed to summarize I.P.R.C.
Committee's decision

- carefully completed to summarize
[.P.R.C. Committee's decision

DURING/AFTER

- page 5 Determination of Special
Education I.P.R.C. - Review Process

Recorder of I.P.R.C.
"Statement of Decision"

I.P.R.C.
- Determination of Special Education Principal - send: 1 copy to parent
I.P.R.C. - Review Process (pages 1- 1 copy to student 16 years
5) of age or older
1 copy to Superintendent
of Education
AETER |.P.R.C. - file original in O.S.R.

- page 5 Determination of Special
Education I.P.R.C. - Review Process

Parent/Guardian
Student 16 years of age or older

- sign and return to school for
filing in O.S.R.

- signed copy to Superintendent of Education
(Student Services)
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Identification Placement Review Committee |I.P.R.C. Process

Identification Process

Review Process

. Exceptionality

A to be determined at the I.P.R.C. Identification meeting

. Committee

A designated principal

A Superintendent of Education

A Program Consultant (Special Education)/Co-ordinator,
Special Programs (Secondary)

. chation
A selected school/Catholic Education Centre

. S,tatement of Decision
A refer to attached "I.P.R.C. Statement of Decision"

. LE.P.

A principal to ensure completion within 30 days of
placement in program

. Required Paperwork

A refer to attached "I.P.R.C. Paperwork Identification

Process"
. Ir]itiator
A principal

A parent request

. Notification (time/place of meeting)

A written notice sent by principal at least 10 working days
prior to meeting

A mailed notice at least 15 working days

Exceptionality

A to be maintained at the I.P.R.C. Review
meeting or changed to 'not exceptional

Committee

A current school principal
A classroom/program teacher
A appropriate resource teacher

Location
A current school

Statement of Decision
o refer to attached "I.P.R.C. Statement of
Decision"

I.E.P.
A principal to ensure review of existing
I.E.P. and completion of appropriate

changes within 30 days

Required Paperwork

A see attached "I.P.R.C. Paperwork
Review Process"

Initiator
A principal
A parent request
3 months > after placement in program

Notification (time/place of meeting)
A written notice sent by principal at least
10 working days prior to meeting
A mailed notice at least 15 working days

Exceptionality

A to be re-evaluated in light of new
information - anticipated change from
current exceptionality to a different
exceptionality

Committee

A designated principal

A Superintendent of Education

A Program Consultant (Special
Education)/Co-ordinator, Special
Programs (Secondary)

chation
A selected school/Catholic Education
Centre

S}atement of Decision
A refer to attached "I.P.R.C. Statement of
Decision"

I.E.P.

A principal to ensure review of existing
I.E.P. and completion of appropriate
changes within 30 days

Required Paperwork

A see attached "I.P.R.C. Paperwork
Review Process"

Initiator
A principal
A parent request
3 months > after placement in program

Notification (time/place of meeting)

A written notice sent by principal at least
10 working days prior to meeting

A mailed notice at least 15 working days
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(IPRC) Identification, Placement and Review

I.P.R.C. Statement of Decision I

Exceptionality

Placement Decision*

Program Service

Learning Disabled

Regular Class Monitoring
Resource/Withdrawal

Special Class/Part Time

Core Resource
Core Resource -Elementary
-Secondary

Intensive Support and Assessment

Special Class, Full Time

P.A.C.E. 1 Congregated -Elementary

Gifted Special Class, Part time T Secondary
Mild Intellectual Disability Resource/Withdrawal E.S. - Elementary
-Secondary

Developmentally Delayed

Resource/Withdrawal

F.L.S. - Elementary
-Secondary

Autism/P.D.D.

Resource/Withdrawal
Special Class/Part Time

Social Communication Program

Language Impairment

Special Class, Part Time

Language Support Centre

Deaf and Hard of Hearing

Resource/Withdrawal
Special Class, Part Time

Hearing (Direct)
Hearing Centre

Blind and Low Vision

Resource/Withdrawal
Resource/Withdrawal

Vision (Direct)
Blind (Alternate Program)

Deaf and Hard of Hearing/Blind
an Low Vision

Resource/Withdrawal

Deaf-Blind (Intervener)

*An additional placement decision may be Home Instruction:
The program will be delivered within a modified day with individual instruction that may be carried out
in a location other than school. The Board recommends such a placement when a student displays
behaviour(s) which interfere with the ability of the school to provide him/her with an educational

service.
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(IPRC) Identification, Placement and Review

OVERVIEW

IDENTIFICATION, PLACEMENT, REVIEW COMMITTEE
(.P.R.C.) PROCESS

Implementation of Regulation 181/98 - commencing January 1, 1999

all identifications of an exceptional student, as per Regulation 181/98, will
occur at the I.P.R.C. Identification meeting

mandatory committee members:

- chairperson - designated principal

- Superintendent of Education or designate

- recorderofcommi tt eeb6s @St at ePmogrant ComstltanDe ci si ono
(Special Education)

prior to commencement of meeting, school principal presenting the student will

give copies of required paperwork to Program Consultant (Special Education):

completed page 1 of ADetermination of a Speci
Pl acement and Review Committee I dentifica

hi storical overview of student 0s patter
supports and services (SE1 or expanded version)

. current academic assessment

all changes in identification of an exceptionality to a different exceptionality
will occur at the I.P.R.C. Review meeting with a committee comprised of, the
same committee members.
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York Catholic District School Board
OVERVIEW

Determination of a Special Education Identification, Placement,
Review Committee

I.P.R.C. Review Process

e all reviews of an exceptional student, as per Regulation 181/98, will
occur at the 1.P.R.C. Review meeting hosted by the principal of the
student 6 s c ur unéesstthers s lam anticipated change from
the current exceptionality to a different exceptionality. This I.P.R.C.
Review meeting must be held with a committee as outlined below.

e committee members:
- chairperson - principal of current school
- classroom/program teacher
- appropriate resource teacher (record:e
Decisiono)

|Appropriate Resource Teacher |

Hearing Program Vision Program Language Centre
Consultant (Hearing) Vision Resource Supervisor, Speech/
Teacher Language Pathologist

and Co-ordinator, Special
Programs (elementary)

[.S.A. Program ES, FLS, SCP Program P.A.C.E. Program
Program Consultant - Core Resource or Program | - PACE Teacher
(Special Education) Consultant (Special - Program Consultant
- must attend Education) (Special Education) must
® will attend if possible attend if placement
® must attend if change may occur

concerns/issues exist

Note:

For Transition Year 98/99
Program Consultant (Special
Education) must attend all
review | .P.R.(
| . P. Btat€@nent &f

Deci si ono

(IPRC) Identification, Placement and Review
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Parent Request for I.P.R.C.

¢ all parent requests for an I.P.R.C. must be processed according to the requirement of
Regulation 181/98

e all "parent requested" I.P.R.C.'s are to be presented at an |.P.R.C. Identification meeting
with a committee comprised of a Superintendent of Education.

(IPRC) Identification, Placement and Review

Reminder:
For students in I.S.A. Program:

The I.S.A. Program is a short-term 1 to 2 year placement. If an extension of this
timeframe is being considered, a community case conference must be held with
Superintendent of Education (Schools) and appropriate resource personnel. This
community case conference must occur prior to any decision being made regarding
the recommendation that will be brought forward to the I.P.R.C. Review meeting.
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Educational and Other Assessments

RALIONAIE. .. ..ot e e e e e e e aan 74
REPOIriNG RESUILS ... e e e e e e e e e eeanees 74
Educational ASSESSMENTS........uuiiiiieeiiiiiiiiiiis e e e e e ee et e e e e e e e e eeaeaan e e e e e e eeeeenes 75
PSYChOIOQICaAl SEIVICES .....oovviiieii e e e e e e eaeees 76
Speech and Language PatholOgiStS ...........uuvuuiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiieees 81
Behaviour RESOUICE WOTKET .......ccoie ettt e e e e e eannes 82
Occupational/Physical TRerapiSt.............uuuuuueiiiriiiiiiiiiiiiiiiiiiiiiiieiieeeeeaees 82
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Educational and Other Assessments

ASSESSMENT OF STUDENTS WITH EXCEPTIONAL LEARNING NEEDS
Rationale

At The York Catholic District School Board, in addition to academic assessments,
Psychological Services, Speech and Language Services, Behaviour Resource
Services and Physical Management Services also provide
assessment/observation in order to diagnose or determine the learning needs of
students at both the elementary and secondary panel. A comprehensive
assessment of students with learning needs involves the collection of all

information regarding a studentds present

This information may be obtained through various procedures including
formal/informal assessment or testing, observation, interview/discussion with
parents, school personnel and other professionals inside and outside of the
Board and history taking (e.g.: OSR review, developmental and medical history).
Emphasis is placed upon the collection of the most current educationally
relevant, reliable and valid data (see Appendix 7: for sample of Forms re Parental
Consent/Academic Assessment etc.).

Reporting Results
)] At a school case conference or SBRT meeting:

e share scores, analysis and hypot hesi

difficulties with classroom teacher and principal
e discuss the results in relation to classroom programming, teacher

observations, t h edasdthe casontfodreferrale p or t

e discuss possible assessment recommendations (SE4, part four)
including accommodations, modifications and program options. Set
direction for parent meeting

¢ if the decision is to involve Special Education Programs and Services

including Core Resource, then the

Stages of Special Education, must be followed

i) At a parent meeting,
e present scores using percentile ranks, as much as possible. |If
requested present approximate grade level scores
e discuss discrepancies and possi bl e
use language that is easily understood with concrete examples to

ensure the parents®o understanding
and discussed

e avoid educational jargon

e ensure that parents make an informed decision when signing the SE5
or moving to IPRC. Utilize translator services, if required

e complete Parent Meeting (part four) section of SE4

i) At a resource staff meeting, Area IPRC, Central Case Conference,

e discuss presenting concerns

e present pertinent assessment results and detailed analysis

e ensure studentodés needs, strengths,

presented and discussed
e provide appropriate copies of documentation (SE4, SE3, SE1)
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Educational and Other Assessments

PARENTAL CONSENT FOR SHARING OF INFORMATION AND
PROTECTION OF PRIVACY

Informed parental consent is obtained prior to any assessment via specified consent
forms (See attached forms listed in Appendix 7). It is important to note that parents may
withdraw consent and/or access or communication of assessment information may be
limited according to parental wishes in accordance with relevant Acts and Regulations.

Prior to any assessment, parents are informed of the nature and purpose of the
assessment and tentative timeline for completing the assessment. Board staff ensure
that, at all times, parental consent is an informed one.

EDUCATIONAL ASSESSMENTS

The types of academic assessment tools, and the ways in which these tools would be

used, are outlined in detail edocument entittedn t he
Assessment: Building a Detailed Profile of the Learner, Nov. 2000. An appendix to the
document was created for elementary schools on January 2004. (This revision is

included as part of the document in Appendix 2)

CRITERIA FOR MANAGING WAITING LISTS

Assessments are undertaken for a variety of purposes and are completed throughout the
school year. Students are prioritized for assessment by the School Based Resource
Team within parameters set by the Student Services Department of the Board. The
following are the system priorities, by panel:

ELEMENTARY
e Students going forward for IPRC or SE5
e Students making transitions from one special education program to another (ex.
Core to ISA) or from Grade 8 to Grade 9

SECONDARY
e Students going forward for IPRC or SES5, particularly at the Grade 9 and 10 level
e Students who are coming up to graduation
e Review of students currently | PRCO6d or on

Assessments are also conducted by the following departments of the Board:
e Speech and Language

e Psychology

s Behaviour

A summary of the assessments used by these departments is listed on the following
pages.
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Educational and Other Assessments

PSYCHOLOGICAL SERVICES

QUALIFICATIONS

Registered Psychologist: Doctorate in Psychology; Registered
with College of Psychologists
Registered Psychological Associate: M.A. - registered with
College of Psychologists

Psychometrist: M.A. - Unregistered with College or Ph.D.

Program and in process of completing

doctoral degree
*Psychological Services staff are governed by the Regulated Health
Professional Act (1993) and the Education Act

ASSESSMENT
TOOLS
EXPANDED TO
INCLUDE
ADDITIONAL
TOOLS AS
INDICATED

A full assessment includes developmental history, OSR review,
observation, clinical interview as well as administration of
standardized tests.

Cognitive Measures
WISC-IV, WAIS-III, Leiter-R; Stanford-Binet-1V / V;
WIPPSI-R/II, WIR-I

Perceptual/Memory
WRAML /WRAMLILWMS-l I I , Chil drends -MMe
NEPSI, Bender, VMI, MAT, TAPS-R, TVPS-R

Adaptive Behaviour

Vineland Adaptive Behaviour, Adaptive Behaviour Inventory,
Adaptive Behaviour Scale-School-2

Adaptive Behaviour Scale (ABI)

Behaviour/Emotional

Behaviour Assessment System For Children (BASC),
Child Behaviour Checklist, Connors Rating Scales-R , Chil d
Manifest Anxiety Scale, Reynolds Adolescent Depression
Inventory, Millon (Adolescent), Childhood Autism Rating Scale,
Autism Behaviour Checklist

Academic Measures
WIATII, WRAT-III
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Educational and Other Assessments

WAITING TIME
FOR
ASSESSMENT

Referral Tracking System is currently being developed as part of
student services database. Average waiting list is approximately
6 months - 1 year.

Strategies to Address fiWaiting
Specific periods of the year designated as Assessment Focus with other
services limited during these times (i.e., case conferences,

consultations)

School prioritization of top 3 referrals with 3 Consents signed at any one
time in order to distinguish O6Act
Monitoring status.

When available, assignment of per diem staff as a floater position to
address highest priority referrals in the system. A format of
Psychological Assessment Report with aim of generating a briefer, yet
meaningful format is now in place.

Criteria for managing wait lists

Type 3: Referrals determined by valid presentation of apparent or
possible needs of the student and special programming as
indicated in team meeting. Monitor the need for psychological
assessment.

Type 2: Referrals determined by academic assessment (SE4) and more
definitive presentation of need. Consent is not yet signed for
psychological assessment. However, it has been agreed to.

Type 1: Referrals for assessment are final and include signed consent
for assessment.

Priorities (ranked but not mutually exclusive) are determined by:

e Prospective relevance for the ISA claim process

e School impressions regarding current level of need

e Need for decision or information regarding program
changes and post-secondary admission and programming

e Student age and grade, if no previous assessment

e Time since previous assessment

e Time since students have first been considered for special
education involvement
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Educational and Other Assessments

Learning Disability Profiles

Corresponding

*Diagnosis Standard Percentile Ministry Category of Program Criteria
and Scores Ranges Exceptionality/ IPRC
Level of Designation
Severity
Learning 90 and above ApEroximater Learning Disability Core Resource At least average
Disability 25" and above cognitive ability,
(Diagnosis (Scores within processing
Provisional)** | the range of 85 difficulties and
and above may associated

be considered in
SOMe Ccases***++)

academic delays

At least average

Learning 90 and above ApEroximater Learning Disability Core Resource cognitive ability,
Disability (Frrxx) 25" and above processing
(Mild) difficulties and
associated
academic delays
At least average
Learning 90 and above ApEroximater Learning Disability Core Resource cognitive ability,
Disability (Frrxx) 25" and above or Intensive processing
(Moderate) Support and difficulties and
Assessment associated
Program (ISAP) | academic delays
in grades 4-6
At least average
Learning 90 and above Approximately Learning Disability Core Resource cognitive ability,
Disability (Frrx) 25" and above or Intensive processing
(Severe) Support and difficulties and
Assessment associated
Program (ISAP) | academic delays
in grades 4-6
Learning 90 and above Approximately Learning Disability Intensive Support | At least average
Disability () 25" and above and Assessment | cognitive ability,
(Profound) Program (ISAP) processing
in grades 4-6 difficulties and
associated

academic delays
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Educational and Other Assessments

Note: Standard scores are comparable across tests. However, percentiles are not
comparable across tests because percentiles associated with a specific standard score
vary across tests.

*The use of clinical judgement is an integral part in the decision-making process
of a Learning Disability diagnosis

**This category will include those students who have outside agency
reports/assessments that contain no diagnosis but meet Learning Disability criteria.
These students may be brought forward to an IPRC.

***Program placement is generally determined by the needs of the student and
discussion among school and resource staff.

=*+There may be some cases where a standard score of 85 and above (85-89; 16"
percentile and above 7 one standard deviation below the mean) may be used if there is
supporting evidence that suggests that ability levels fall with the average range. In
addition, it is important to note that other criteria (e.g., processing difficulties and
associated academic delays) must also be met.
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PSYCHOLOGICAL SERVICES
DEFINITIONS PERTAINING TO STATUS OF PSYCHOLOGICAL ASSESSMENT REFERRALS

Commitment to Assess

No Commitment to Assess

STATUS OF REFERRAL

TYPE 1
CONSENT SIGNED
(SP4(a) Signed)

TYPE 2
CONSENT PENDING
(SP4(a) Pending)

TYPE 3
MONITORING
(No additional consent required)

TYPE 4
NOT SUITABLE
(No additional consent required)

CRITERIA

. SE-3 is signed

. Academic assessment
completed (SE-4)

. Case has been
conferenced with Area
Resource Team (SE-2)

. Referral has been
accepted by Psych
Services staff

. School has obtained

signed SP4(a) denoting the

referral as 1 of 3 school
priorities at any one time

. In response to the recent
implementation of the
Personal Health
Information and Privacy
Act, a brochure has been
created by the Board to
provide parents with

information concerning the
compl

Boar doés
the Act. See Appendix 3,
Practices of York Catholic
District
Health Information
Custodians (Student
Services non-teaching
staff) Regarding the Use,
collection and Disclosure
of Personal Heath
Information

Scho

. SE-3 is signed

. Academic assessment
completed (SE-4)

. Case has been
conferenced with Area
Resource Team (SE-2)

. Referral has been
accepted by Psych
Services staff

e  SP4(a) not yet signed nor
forwarded to parents
(awaiting ranking of
priority by Principal and
completion of any current
Type 1 assessment)

. SE-3 is signed

¢  Academic assessment completed
(SE-4)

. Case has been conferenced with Area Resource
Team (SE-2)

* Referral has not been accepted by Psych
Services staff at this time

e  Agreement to discuss case further within a
specific time frame (3-6 mos). Principal to
present student at the appropriate time

e  Monitoring criteria includes:

- additional information required, outside
agency, Board services (e.g. speech &
language, Behaviour Resource)

- needs further specific Core intervention

- academic information is marginal or unclear
withrespect t o the fAgapo
between achievement and grade placement

- other factors may be seen as accounting for
the Agapd and need t
motivational

- timing of factors not conducive to
assessment: medical, family, emotional
concerns, temporary upsets

- cultural transitions

- significant ESL

- previous assessment still valid but a
process is occurring where inconsistencies
in performance are still ongoing

- f or @A Mo i interimplanmeeds to be
developed

SE-3 is signed

Academic assessment completed
(SE-4)

Case has been conferenced with Area
Resource Team (SE-2)

Referral has not been accepted by
Psych Services staff for one of the
following reasons:
nature of assessment requires external
referral (e.g., neuropsych, pediatric-
developmental, psychiatric)
followed by an outside practitioner or
agency who will conduct assessments
academic assessmen
criteria (gap too small or non-existent)
not formally assessable by
standardized measures
overwhelming medical difficulties
age too low for formal assessment
procedures
previous psych assessment still valid
for current year and data is consistent
with current performance
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Educational and Other Assessments

SPEECH AND LANGUAGE PATHOLOGISTS

QUALIFICATIONS | Masters Level or Equivalent (M.A.), M.Cl.Sc., M.Sc.

*Speech & Language Staff are governed by CASLPO
Registration, Regulated Health Professions Act, 1993 and the
Education Act

ASSESSMENT CELF-3, CELF-4, CELF-P-II, PPVT-IIl, EOWPVT, Token,

TOOLS Goldman Fristoe, SPELT-II/SPELT-P, TOLD-P, Functional
Communication Profile, BOEHM, Language Processing Test, Test
of Metalinguistic Skills, Stuttering Severity Instrument, TOPS-
Elementary, TOPS-Advanced, Word Test, EVT, Rosner Screener,
Phological Screener, ASSET, Receptive One Word, Listening
Test, Evaluating Communicative Competence, Culatta, Pre-school
Language Screening

WAITING TIME SLP i 1to 7 months
FOR
ASSESSMENT Strategies to Address fiWaiting

e ask school to prioritize top three referrals (consent is signed
only once referral has been discussed and SLP notifies that
time is available)

e oObservation/consultation in lieu of formal assessment

e provide speech/language checklist for teachers

e consult with teachers & provide strategies to use during wait
time

e ensure parents are aware of other options for their child

e consult with Core Resource Teacher

e educate schools re appropriate referrals through case
conference & teacher inservice

PRIORITY e students who have multiple needs and are new to school

CRITERIA e students who are potential candidates for programs i
Language Centres, ISA Centres, Hearing Centres

e students in JK, SK, Gr. 1 who require more detailed
assessment/communication profile information for
programming purposes

e students who require a referral for direct therapy

e students Gr. 2 and older who require more detailed
information for programming purposes

CTN SERVICES First seen by school board staff who will refer to CTN services,
with parental approval. Parents can also make a direct referral to
ACCESS.
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BEHAVIOUR RESOURCE WORKER

QUALIFICATIONS

CYW or DSW Diploma

ASSESSMENT e observational/functional assessment focused on frequency,
TOOLS intensity, duration and situational appropriateness
e observation and interview assessment of behaviour relative to
age norms and developmental tasks
WAITING TIME e assessment is not a discrete activity but part of a referral
FOR process. Wait list for a referral varies by school from 07 4 or5
ASSESSMENT days.

Strategies to AHdsees AWaiting

e have administration prioritize needs

e provide observation/consultation by BRS staff in lieu of
assessment

e provide general strategies through inservice

OCCUPATIONAL/PHYSICAL THERAPIST

QUALIFICATIONS

Bachelor Degree of Physical Therapy or Occupational Therapy and
registered at College of OT or PT

*Staff governed by Registered Health Professions Act, 1993 and
the Education Act

ASSESSMENT
TOOLS

A At this time, formal assessments are not completed. Role
includes providing an interpretation of assessment from outside
therapists

A Informal assessment using observational skills and medical
knowledge

A Functional assessments

WAITING TIME
FOR
ASSESSMENT

A 2 months

Strategies to Address "Waiting List"

A prioritize

consult with teacher

contact parents to discuss needs
consult with Core Resource

liaise with community agencies

provide strategies to teacher and home

I > >

Educational and Other Assessments

PRIORITY
CRITERIA

poy

students new to Board requiring medical support (and/or
equipment) to enter school

students whose physical status has changed so that medical
intervention (and/or equipment) is necessary for them to attend
school

A students who are potential ISA claims

A students with fine motor concerns requiring programming
support to access curriculum

p)
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Health Support Services

Policy Program Memorandum NO. 81 ..., 84

Direct Provision of Services at the Local Level ...........cccoooei, 84
Information to School Principals to Obtain School Care Services

from Community Care ACCESS CENIIE.........ccuuuiiiiiie e 85
Referral to Community Care ACCESS CENLIE ......ccceeveiviiiiiiiee et eeeeeens 86
Specialized Health SUPPOIt SEIVICES ......coiviiiiiiieiice e 92
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Health Support Services

PROVISION OF HEALTH SUPPORT SERVICES
IN SCHOOL SETTINGS

Policy Program Memorandum No. 81
Shared Responsibility of:

e Ministry of Education

e Ministry of Health

e Ministry of Community and Social Services

Direct Provision of Services at the Local Level: Shared Responsibility

School Boards

administration of oral medication

lifting and positioning

clean intermittent catheterization,

mobility, feeding, toiletting, general maintenance exercises
Language Delay Disorder

Home Care (Community Care and Access Centres)
e assess student needs at the request of school board
e injection of medication, sterile intermittent catheterization, manual
expression of the bladder, stoma care, postural drainage, shallow surface
and deep suctioning
e intensive physio-occupational
e direct speech therapy for articulation, voice and fluency

Agencies: MCSS
e provision of health support services
treatment facilities
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York Catholic District School Board

Rev. Feb/99

INFORMATION TO SCHOOL PRINCIPALS TO OBTAIN
SCHOOL CARE SERVICES FROM COMMUNITY CASE ACCESS CENTRE

The principal 1 s maebeéforactne treatment. st udent 6s

The responsibilities of the principal are:

e contact appropriate Board personnel 7 speech/language or physical
management to begin the referral process

e sign referral form to CCAC and request of Speech/Language
Pathologist or Physical Management and return to them

e assure that appropriate treatment facilities are available

e co-ordinate a meeting with principal, teacher representative, case

manager, parent and appropriate Board staff, as needed

The responsibilities of the Physical Management Staff Person or Speech/
Language Pathologist are:

e to determine if referral is appropriate and discuss with principal and
parents

e to fill out Consultation Memo/Referral, once parent and principal
signature is obtained, send to CCAC

to attend appropriate case conference if initiated by school principal

e to act as a resource to school staff and CCAC therapist

Health Support Services
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Health Support Services

Cantral
Commanity Care Access P CCAC

Eorm Completion:

g:rg::::::m:auxson:cnn:nnn:ul.llm Page 1 -all
) referrals
SCHOOL BOARD REFERRAL TO THE Page 2 - SLP

CENTRAL COMMUNITY CARE ACCESS CENTRE
FOR SCHOOL HEALTH SUPPORT SERVICES

Page 3 - OT, PT

SR EEEEEEEEE
"EEEEEEEEEEEEEEEE

a speech Language Pathology 0O Occupational Therapy O Physiotherapy QO MNursing QO ABI
SECTIONS A AND B MUST BE COMPLETED BY PARENT INCOMPLETE REFERRALS WILL NOT BE PROCESSED

A. STUDENT INFORMATION (Please Print Clearlv)

Name: Date of Referral:

! /
DAY MOMNTH YEAR
Surname Given Mame
Yome Address: Date of Birth: /
DAy MONTH YEAR
Town: P.C. Gender: 1 Male O Female
Q Mother / O Guardian: Q Father / Q Guardian:
Phone:  Home ( ) Phone: Home ( )
Bus. ) Bus. )
cell | ) Cell ()
Physician Name: Language Spoken in Home:
Address: QO English 3 Other
Phone: ( ) Interpreter Required: Q@ Yes Q@ Mo

« Is there a Medical Diagnosis / Condition: QO Yes O No
If yas, please list,

« Formal Hearing Test Dene: O Yes 3 No + Vision Test Done: @ Yes 0O No
If yas, please share results,
» List other Agencies / Resources, i.e. Early Intervention Servicas, York Region Preschool Speach & Language:

B. RELEASE AND EXCHANGE OF INFORMATION

Parent/Guardian consents to this referral, to the exchange of referral information, and the exchange
of reports between the Central Community Care Access Centre and the York Region District School
Board or the York Catholic District School Board.

Student’s Health Card No._: Version Code (If Applicable):

Parent/Guardian Signaturs: Date:

C. SCHOOL INFORMATION TO BE COMPLETED BY SCHOOL AND FORWARD TO SCHOOL DESIGNATE
TO FAX TO CCAC (Please Print Clearly):

Date faxed to CCAC School Designate
Board: O YRDSBE 3 YCDSB Grade / Class:
Schoaol: If kindergarten, specific times: Q a.m. O p.m.
Address: P.C. Specify Day(s):
Phone: Fax: Teacher:
Principal: Resource Teacher:
Principal’s Signature: Date:
School Board Consultant’s Name: Date:

Phone: Ext.:
CCAC 600 EX — February 2008 Page 1 of 3
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Health Support Services

‘Central
Comnmen ity Care Access Centre CCAC

Centred'acoés aux soins communadtalnes
du Centre

SPEECH LANGUAGE PATHOLOGY REFERRAL

STUDENT’S NAME: SCHOOL:

A

A

DMISSION CRITERIA:

referral to the Central Community Care Access Centre will be acceptaed provided the student meets all the

criteria in Saction 1 and requires assessment and intervention/consultation in one or more of the identified
areas in Section 2, as per Interministerial Guidelines for the Provision of Speech and Language Services,
September 1988.

SECTION 1

b

The student displays:
a)

Appropriate motivation, attention, language, behaviour and cognitive zbility to participate in an
individuzl speech therapy session of a minimum of 30 minutes in length. (Refer to the Guidelines &
Parameters for Speech Therapy Referrals to the CCCAC/Child & Youth).

1 Demonstrated communication skills and/or development level are commensurate or greater than
speech production/phonology skills.

SECTION 2 (Please Print Clearly)

3O Articulation/phonology/motor speech delay/disorder: a Moderate a Severa

The Following Sounds Are In Error:

Sound(s)/Phonological Process

Crzl-motor involvement (please comment):

2 Fluency disorder: a Mild 3 Moderate  Severe
O Resonance disorder: a Mild 3 Moderate 0 Severe
O Voice disorder (please comment):

Is there an ENT report available? O Yes 0O Mo

Additional information / concerns, (2.0. previous speach therapy, learming difficulties, psychosocial
impact, stimulability):

Written SLP report is attached. O Yas O No

O Referral initiated at parent request. Parents have been informed that the child may not meet the

referral criteria for this program.

Speech Language Pathologist's Signature: Date:

Central Community Care Access Centre:

Fax completed forms to: Fax (905) 952-2423 or (905) 707-2423

Local Phone #: Stouffville (905) 640-2662 Richmond Hill (905) 763-9928 Newmarket/Alliston (905) 895-1240
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